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Summary 
     Psychobiographies examine an entire full life, from birth to death, with the aim of 
understanding the psychological development of that life. Psychobiographical research is a 
qualitative method of research, and is done by the use of both biography, and the application 
of relevant psychological theory. While the scientific merit of this type of research continues 
to be questioned and debated, interest in this area of research continues to grow on both a 
national, and international level. This particular research study aimed to explore the 
extraordinary and inspiring life of slave, dancer, singer, lover, soldier and mother, Josephine 
Baker (1906 – 1975), by applying Alfred Adler’s (1929) theory of personality namely, 
Individual Psychology.  
     Josephine Baker was chosen by means of purposive sampling. The research study made 
use of a qualitative psychobiographical research method, which aimed to explore and 
describe the lived life and personality development of Josephine Baker, in terms of Alfred 
Adler’s (1929) theory of Individual Psychology. The data collection for this research study 
made use of a framework, as a means of selecting relevant data which formed a matrix, 
which in turn became a descriptive framework to organise and integrate the data (see 
Appendix A). The analysis thereof was done by the means of analytic generalisation (Yin, 
1994). To assist in identifying salient data, analytical criteria namely, Alexander’s (1988) 
guidelines for the extraction of salient data were utilised (see Appendix B). This model also 
assisted in ensuring an accurate and complete description of Josephine Baker’s life in relation 
to the psychological theory used namely Alfred Adler’s theory of Individual Psychology. 
     The findings of the study indicate that Josephine’s life paralleled Adler’s (1929) theory in 
many ways, and also indicated that the person she became was also strongly influenced by 
many familial, social, historical and cultural events of the time. This study has therefore 
 xi	  
shown that to date, there is still great value and relevance in Adler’s (1929) theory of 
Individual Psychology, even though it was proposed and developed almost a century ago. 
Consequently, recommendations regarding further psychiobiographical research in this area 
in the future have been made. 
       
 
Key words: Alfred Adler; Individual Psychology; Josephine Baker; personality theory; 
psychobiography 
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Chapter 1 
Introduction And Problem Statement 
1.1 Chapter Preview 
 In this introductory chapter a general overview and orientation to the research study is 
presented. The importance and aim of the study is also described. In addition, it includes a 
brief outline of the psychobiographical approach to research, as well as an outline of the most 
salient points of Alfred Adler’s (1929) personality theory known as Individual Psychology. 
Some of the most relevant and interesting aspects of the life history of Josephine Baker will 
be highlighted and will be followed by a brief discussion of the research problem and the 
researcher’s perspective to the study. In conclusion, an overview of all of the chapters 
comprising this treatise is provided. 
1.2 Context of the Research 
 The valuable contribution of psychobiography to the field of psychology continues to be 
advocated by many academics in this area of research (Alexander, 1988; Carlson, 1988; 
Runyan, 1984; Schultz, 2005).  The reason for this is that the approach is holistic and 
thorough, and through the systematic use of psychological theory, it looks at the full life of an 
extraordinary or influential individual within their social, historic, familial and cultural 
milieu. Psychobiography could therefore be simply understood as “the methodical use of a 
psychological theory to transform a life into a clarifying and logical story” (McAdams, 1994, 
p. 699).  
     The use of psychobiography or the “life history method”(p.3) as stated by Runyan (1982), 
has not however escaped controversy and criticism over the years, and according to Elms 
(1994) many books have been written with the aim of denouncing psychobiography. The  
reasons for this include the questioning of the value and validity of such studies, as well as 
“gaps in topical coverage, lack of representativeness of informants, and reliance on possible 
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inaccurate retrospective reports” (Runyan, 1982, p.4).  McLeod (1994) however stated that 
by thoroughly and comprehensively investigating the life of an individual, any theory or 
findings in relation to that individual’s life might either be confirmed or refuted.  Elms (1994) 
also stated that “Psychobiography is not only a way of doing biography; it is a way of doing 
psychology” (p.5). 
       Although a fair amount of literature and writings about the life of Josephine Baker exist, 
no psychobiographical case study has been conducted to date. The aim of this research study 
is therefore to investigate, explore and discover more about the life of this extraordinary 
individual, and in this way, provide a more thorough view and understanding of her life and 
personality development. This will be done by utilising Alfred Adler’s (1929) personality 
theory, known as Individual Psychology. In doing so, the aim is to better understand this 
unique individual and to gain further insight into the factors that played a role in, and 
influenced her life. 
     1.2.2 Overview of the psychobiographical approach. An attempt at a complete and 
comprehensive definition of psychobiography and psychobiographical research, was made by 
McAdams (2006), where he defines it as:  
  The systematic use of psychological (especially personality) theory to transform a life 
  into a coherent and illuminating story…and takes the entire life, from birth to death,  
  as heir subject of study, aiming to discern, discover, or formulate the central story of  
  the entire life, a story structured according to psychological theory. (p.503)  
There are many variations of this definition by other experts in the field (Carlson, 1988; 
Runyan, 1984; Schultz, 2005), but the premise stays the same, which is that 
psychobiography, aims to tell the ‘life story’ of an individual, usually a famous, powerful or 
influential individual, in an honest, non-judgmental, objective and unbiased way. The aim is 
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therefore to provide deeper insight and understanding into this ‘lived life’, and in turn 
contributing to the better understanding of the actions and behaviour of certain individuals. 
     The psychobiographical approach to research, as well as the development of this research 
genre in the South African academic context, will be looked at in greater detail in the next 
chapter. In summary, however, it is important to note that psychobiographical research has, 
and continues to contribute greatly to the field of psychological research, and continues to be 
endorsed by a number of researchers and academics within this field (Alexander, 1988, 
Fouché, 1999; McAdams, 2006; Runyan, 1984; Stroud, 2004). 
 1.2.3 An overview of the theoretical psychological framework. As previously 
mentioned, psychobiographical research ideally makes use of a psychological theory of 
personality as a means of gaining more insight and understanding into the individual being 
studied, their personality development and the effect this has had on their ‘lived life’. The 
psychological theory employed in this research study is Alfred Adler’s (1929) theory of 
personality known as Individual Psychology, and this theory will be used as a means to 
explore the life of Josephine Baker.  The theory of Individual Psychology, simply defined, is 
one which “views the person holistically as a creative, responsible, ‘becoming’ individual 
moving toward fictional goals within his or her phenomenal field…that one’s lifestyle is 
sometimes self-defeating because of inferiority feelings” (Corsini & Wedding, 1989, p. 65).   
     The core foundations of Adler’s theory include the belief that the individual must be 
viewed holistically, and emphasizes the uniqueness of each individual and the unity of their 
personality. Adler was also of the belief that human beings are inherently social beings who 
are driven by socially motivated urges or goals (Hall & Lindzey, 1970, p. 120). It was this 
emphasis on human beings, within their social context, that encouraged psychologists to turn 
their attention to the importance of social variables in relation to human behaviour and 
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personality development. By doing so, Individual Psychology helped to contribute to the 
development of the field of Social Psychology. 
     According to Hall and Lindzey (1970), Adler’s theory of Individual Psychology is “an 
extremely economical one” as the whole theory is supported and sustained by a few basic 
concepts which include (a) fictional finalism, (b) striving for superiority, (c) inferiority 
feelings and compensation, (d) social interest, (e) style of life and (f) the creative self (p. 
121). These dynamically interrelated concepts were the main reasons that this theoretical 
framework was chosen by the researcher for the purpose of the research study, particularly 
those related to birth order and childhood experiences, striving for superiority over 
inferiority, social interest and lifestyle. These concepts will be examined in greater detail in 
Chapter 3, which focuses solely on the theory of Individual Psychology. 
1.3 The Life of Josephine Baker 
 Josephine Baker or Freda J. McDonald was born on the 3rd June 1906 in The Female 
Hospital in St Louis, traditionally a hospital for the treatment of prostitutes suffering from 
venereal disease (Baker & Chase, 1993). She was born to Carrie McDonald, an unmarried 
black mother of Cherokee Indian descent, so at birth she came into the world already having 
to confront three major obstacles of the time namely being female, poor and black within a 
racist American society. As stated in Baker and Chase (1993) it is still not known to this day 
who Josephine’s real father was.  According to Jean-Claude Baker, one of Josephine’s 12 
adopted children, the belief is that Josephine’s father was white, possibly German; a fact that 
Carrie would have taken great pains to keep a secret (Baker & Chase, 1993). Others believe 
that he was of Spanish descent, or a “Jewish travelling salesman” or “a drummer” (Abraham, 
2001). What is true, however, is that to this day, mystery still surrounds the details of 
Josephine’s origins, including the question surrounding her actual date of birth. 
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       Times were hard for Josephine and her family while she was growing up, so at the age of 
seven years she was put to work, mostly as a domestic worker, in the homes of affluent white 
families (Baker & Chase, 1993). One can imagine that by this young age, her childhood was 
therefore over. It also meant that from a young age she was vulnerable to the inappropriate 
advances, varied in nature, from the predatory white males in the homes in which she worked 
(Baker & Case, 1993). After one such occasion the mistress of the house found out and took 
pity on Josephine, and she was sent back home to her family. For the next five years 
Josephine remained with her mother, her stepfather, Arthur Martin, and her siblings. The 
family struggled financially and moved around a great deal. Josephine’s childhood memories 
during the course of the next five years included playing ‘hooky’ from school, creating 
makeshift theatres with her sisters, and also dealing with the daily challenges of living amidst 
the extreme and continuous racial violence which dogged St Louis and its surrounds at the 
time. In early adolescence, Josephine’s way to ‘escape’ from all the unhappiness around her 
was to visit a vaudeville house at least once a week to watch all the dance acts, where she 
attempted to copy and learn the new and innovative dance steps (Baker & Chase, 1993).  
       At the age of thirteen, Josephine had a violent argument with her mother when Josephine 
was accused of ‘playing house’ with a 50 year old neighbourhood man, known to everyone as 
“Mr. Dad” (Baker & Chase, 1993, p. 34). Soon after this Josephine made the acquaintance of 
a 25-year-old steel worker, Willie Wells, who she married in 1919. This volatile marriage 
was short lived and after a violent and physical fight one evening, Willie Wells walked out on 
his wife, never to return (Abraham, 2001). It was shortly after this event, that Josephine was 
approached by a group of street musicians called the Jones Family Band, which led to her 
first stage appearance at the Booker T. Washington Theatre, St Louis’ black vaudeville 
house. That in turn led to her being invited to join a black dance troupe called The Dixie 
Steppers (Baker & Chase, 1993). As her first gesture of independence Josephine went on tour 
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around America with the Dixie Steppers, and in 1920 she got married a second time, to 
Willie Baker, from whom Josephine adopted her stage name.  By 1922 Josephine had left her 
second husband and the Dixie Steppers, and joined a show called “Shuffle Along” where she 
continued to receive rave reviews until the show closed in 1924 (Baker & Chase, 1993).  
        Around this time Josephine moved to Harlem and found a job on the chorus line of The 
Plantation, a supper club on Broadway (Baker & Chase, 1993). It is believed that this was the 
time when the course of her life changed forever when an American socialite, Caroline 
Dudley Reagan, who was looking for ‘coloured’ performers to take back to Paris, noticed 
Josephine. She immediately made Baker an offer to return with her to Paris. So at the age of 
nineteen, Josephine’s life was heading in a direction she could barely imagine. According to 
Baker, this was the first time in her life that she knew she was free, and she left for Paris 
without informing her husband or her family (Abraham, 2001).  According to Baker and 
Chase (1993), Josephine became an instant success in Paris, particularly when she performed 
in her infamous feathers and later in her “banana belt”. Within two years she rose to fame, 
with the highlight of her early performance career lasting from 1925 to 1935. It was during 
this time period that rumours about Josephine’s bisexuality were rife, and in 1926 she also 
met up with local gigolo, Giuseppe ‘Pepito’ Ababtino, who was to become her lover as well 
as her mentor and manager (Baker & Chase, 1993).  By the end of the 1930s she had 
ventured into other areas namely recordings, motion pictures and light opera, and her 
popularity eventually rivalled that of Marlene Dietrich and Greta Garbo.  After an 
unsuccessful tour of America in 1935, Baker ended her relationship with Abatino, and in 
November 1937 married a white, French businessman, Jean Lion (Abraham, 2001). This 
marriage, like the others, did not last long, ending in 1941, but through it Josephine was able 
to become a French citizen and obtain a French passport. This was just prior to the outbreak 
of World War II, which allowed Josephine to become part of the French Resistance, for 
 7	  
which France later awarded her the Medal of Resistance, and also the Légion d’Honneur, in 
recognition of her wartime work (Baker & Chase, 1993). 
       On her forty-first birthday, on June 3, 1947, Josephine married a white, French jazz 
musician, Jo Bouillon (Abraham, 2001). This marriage was no less troubled than her others, 
but was to last to the end of her life, nearly thirty years later. During this time Josephine 
continued her crusade against racial discrimination, which included starting a multi-racial 
community of her own, which she called “The Rainbow Tribe”. The Rainbow Tribe, 
Josephine’s mixed race adopted family, consisted of twelve children which Baker and 
Bouillon adopted from countries all over the world, including Japan, Korea, Finland, 
Colombia, Israel and Africa (Abraham, 2001). It is believed that due to a congenital 
abnormality of her uterus, Josephine was unable to have children of her own. All the children 
were given Bouillon’s last name and it is believed that this is one of the reasons that their 
marriage lasted as long as it did. But the fairy-tale was not to last, and in 1960, worn out by 
Josephine’s impulsiveness, extravagance and demands, as well as her inability to handle 
money, Jo moved to Argentina. He never divorced Josephine (Baker & Chase, 1993).  From 
that point onwards, Josephine’s idyllic life went into a downward spiral clouded by constant 
debt, and Josephine and her children became more and more dependent on the generosity of 
benefactors such as Princess Grace of Monaco. In 1968 the creditors finally foreclosed on her 
chateau, Les Milandes, and she was forced to move herself and her children to a small 
apartment in Paris (Baker & Chase, 1993). 
       Josephine however continued to perform on stage where possible, as a way of supporting 
her family, but the shock of losing Les Milandes had taken its toll on Josephine’s health, and 
in 1970 she had the first of three strokes. In 1971 Pope John Paul, received her in a semi-
private audience at the Vatican, to thank and praise her for her work in highlighting the plight 
of abandoned children (Abraham, 2001). As a celebration of her Golden Anniversary in show 
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business, Josephine toured America in June 1973, with shows starting at the prestigious 
Carnegie Hall. Her tour of America was a triumph, with each performance being met with 
standing ovations and rave reviews (Baker & Chase, 1993). She tried to repeat this success 
with a follow up tour of America the next year, but her age was clearly taking its toll and the 
reviews were no longer as favourable. Towards the end of 1974 she was invited to tour South 
Africa, which was her first visit to the country. She was later quoted as saying: “If I had 
known things were as bad as they are, I would never have come to South Africa” (Abraham, 
2001, p. 200).  She was referring to the racial problems within the country. After a few more 
performances in London and Paris, Josephine finally collapsed on Apr 20, 1975, in Paris, 
from a cerebral haemorrhage. She never regained consciousness and died two days later. 
Three funerals where held in her honour, one in Paris and two in Monte Carlo. On Princess 
Grace’s request she was buried in Monaco, such a different ending to her humble and poor 
beginnings in St Louis nearly 69 years before (Baker & Chase, 1993). Ironically, her life 
ended very much the way it had begun, at the Salpêtriére Hospital, which had originally been 
built to care for the beggars, prostitutes and criminals of Paris. 
1.4 The Research Problem 
 As psychobiographical research is exploratory-descriptive in approach, the primary aim of 
this study is to explore, describe and to ultimately provide a better understanding and insight 
into the life of Josephine Baker. Her life and personality development will be explored from 
the theoretical perspective of Alfred Adler’s theory of personality, Individual Psychology. 
The aim, by doing so, is to strive for a clearer and more comprehensive picture of the 
interesting and complex individual known as Josephine Baker. The aim of this study is 
therefore not to generalise the findings to a larger population, but instead to analyse the 
findings of the research through the lens of Adler’s theory of personality. This research study 
does not therefore propose or aim to answer or solve a set of specific research problems or 
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questions, but instead to contribute to psychobiographical research, with a research study 
which is informative and interesting, as well as being historically and psychologically 
valuable, and which will hopefully contribute to the continued use of psychobiographical 
research in psychology  (Fouche & van Niekerk, 2010). 
1.5 An overview of the Treatise 
 This treatise consists of six chapters. The current chapter, Chapter 1 provides a general 
introduction and overview of the research study with the aim of orientating the reader to the 
research. Each aspect and concept highlighted in Chapter 1 is further explained and 
elaborated on in the chapters that follow.  Chapter’s 2 to 4 are literature review chapters, with 
Chapter 2 providing a theoretical and methodological overview of psychobiographical 
research.  Chapter 3 introduces and describes in detail Alfred Adler’s (1929) personality 
theory, Individual Psychology, and aims to highlight the salient points of this theory.  In 
Chapter 4 a concise historical overview of the life of Josephine Baker is provided, once again 
highlighting and emphasising the salient aspects of her life.  The findings and discussion of 
the research study are put forward in Chapter 5, and the study concludes with Chapter 6, 
which looks at and discusses the value and limitations of the study, as well as making 
recommendations for future research in this area. 
1.6 The Researcher’s Personal Passage 
 The idea for this research study initially developed out of the researcher’s keen interest in 
psychobiographies and psychobiographical research, as well as an interest in the important 
contribution this type of research has made to the field of psychology to date. What followed 
was based on the researcher’s interest in people, particularly people who have become great 
and successful despite having had a difficult start in life, and a difficult childhood. The 
researcher is and always has been particularly interested in what makes people different and 
how, despite having the same start in life, some make it and live a good life, and others don’t. 
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Where does this resilience come from? Josephine Baker was a prime example of this inner 
resilience and drive, and in the words of Adler’s theory of Individual Psychology, she clearly 
epitomizes what Adler described as the ‘inner goal’ of the striving from inferiority to 
superiority.  
     The way Josephine Baker lived her life to the fullest, and achieved things in her life 
despite a rocky start and particularly in the historical time that she lived, ignited an interest in 
the researcher, in this particular individual, and hence this research study was born.  A later 
search revealed that to date no psychobiographical research has been undertaken on the life 
of Josephine Baker, which then provided the researcher with the impetus to conduct such a 
study, with the aim of contributing to a deeper knowledge and understanding of Josephine 
Baker as well as contributing to this type of psychological research.    
1.7 Chapter Summary 
 The context, rationale and broad concepts related to the research study have been 
presented in this chapter. The study is a psychobiography of the life of Josephine Baker, and 
highlights the qualitative psychobiographical research method that has been utilized. This 
research method aims to describe the life and psychological development of Josephine Baker 
through the utilization of Alfred Adler’s (1929) theory of personality known as Individual 
Psychology. The following chapter will present a theoretical and methodological overview of 
psychobiography and its relationship to psychology. 
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Chapter 2: 
Psychobiography: A Theoretical And Methodological Overview 
2.1 Chapter Preview 
 The aim of this chapter is to assist the reader to better understand psychobiographical 
research, and to highlight the relationship that exists between psychology and biography. The 
chapter begins by looking at qualitative research, the research paradigm within which 
psychobiography exists, in order to emphasize the value of psychobiographical and life 
history research. The methodological issues and difficulties that are encountered when doing 
psychobiography are discussed, as well as those particularly relevant to the life of Josephine 
Baker. Finally the research design and methodology utilized in this study are highlighted and 
discussed.   
2.2 Qualitative Research 
     Willig (2001) states “qualitative researchers tend to be concerned with meaning…they are 
interested in how people make sense of the world and how they experience events” (p.9).  
She goes on to say that the aim of qualitative research is “to describe and possibly explain 
events but never to predict” (p.9).  By doing qualitative research, researchers tend to seek 
information related to the quality and the richness of experience, instead of being able to 
identify  “cause-effect relationships” (Willig, 2001, p.9).  The qualitative research paradigm 
can therefore be seen as a form of “interpretative, contextual and naturalistic enquiry” 
(Richardson, 1996, p. 27).  According to Geertz (1973) qualitative research allows the 
researcher to have a “conversation” with their subject of study, which in turn allows for the 
development and representation of a thick and rich body of information in comparison to 
quantitative research, which seems to focus more on “diagnosis” (Geertz, 1973, pp. 27-30). 
     Qualitative and quantitative research differs on whether the data have been treated either 
qualitatively or quantitatively.  Breakwell, Hammond and Fife-Shaw (2000) point out that “ 
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qualitative treatment describes what processes are occurring and details differences in the 
character of these processes over time…quantitative treatment states what the processes are, 
how often they occur, and what differences in their magnitude can be measured over time” 
(p.19).  When looking at qualitative research, it is not only important to understand what 
qualitative research is, but also how it differs from quantitative research, and understanding 
how these two styles complement each other.  Ragin (1994) highlights this complementary 
association by stating that:  
  The key features common to all qualitative methods can be seen when they are    
   contrasted  with quantitative methods.  Most quantitative data techniques are data   
   condensers. They condense data in order to see the big picture…. Qualitative      
  methods, by contrast, are best understood as data enhancers. When data are      
  enhanced, it is possible to see key aspects of cases more clearly. (as cited in Neuman, 
  2000, p. 17)   
 In summary therefore, “the difference, it would seem, is one of resources, not one of 
methodological superiority” (Richardson, 1996, p. 22). 
2.3 Psychobiographical Research 
     Psychobiographies examine an entire full life, from birth to death, with the aim of 
understanding the psychological development of that life.  McAdams (1994) proposed the 
following definition of psychobiography “the systematic use of psychological (especially 
personality theory) to transform a life into a coherent and illuminating story”(p.699).  Schultz 
(2005) also put forward that “the aim of psychobiography is simply stated, though immensely 
difficult to achieve: the understanding of persons” (p. 3).  He goes on to explain that these 
persons, the focus of study of psychobiographers, have usually lived “complex, creative, 
inevitably contradictory lives”, which is why these individuals often become the focus of 
psychobiography (Schultz, 2005, p.3). The study of these unique lives is done by the use of 
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both biography, and the application of relevant psychological theory, which is what 
ultimately constitutes psychobiographical research. As stated by Schultz (2005) 
“psychobiography…puts the person back where she should be in personality: front and 
centre….” (p. 3). 
 2.3.1 Defining the field of psychobiographical research. As stated by Elms (1994) a 
psychobiography is “biography that makes substantial use of psychological theory and 
knowledge” (p.4).  Schultz (2005) states that psychobiography is a way of “adopting the 
individual as the primary unit of analysis” (p.3). More simply put, psychobiography is done 
by means of a qualitative case study, which is usually both longitudinal and cross-cultural in 
nature. This means that the individual being looked at would have completed his or her life in 
a different time period, and possibly as part of a different culture (Anderson, 1981).  
According to Runyan (1982), psychobiographical studies can be seen as morphogenic, in that 
the characteristics of the subject being studied are viewed holistically, with the emphasis 
being placed on the uniqueness of the whole person, rather than on single elements of that 
individual. Yin (1994) also added that case study research does not aim to generalise findings 
to a larger population but instead it aims to generalise its findings to the psychological theory 
selected. The reason for this is because psychobiographies make use of qualitative data as a 
means of ensuring a comprehensive approach to the study of a specific individual’s lifespan, 
rather than running the risk of only focusing on certain areas or episodes of the lifespan. 
       As stated by Alexander (1988) psychobiography is also a way of providing explanations 
and the understanding of certain aspects of an individual’s life history, which could not be 
reached purely by the application of basic psychological principles or mere common sense. 
Carlson (1988) believed that applying a psychobiographical approach in a psychological 
study is important for a number of reasons. Firstly, he suggested that by conducting studies 
on finished lives, it allowed the researcher to trace human development in ways far more 
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beneficial, than would be the case in longitudinal research studies. He went on to say that the 
choice of the specific life history materials by the researcher, allowed for a far more detailed 
examination of a number of socio-historical contexts, as well as allowing the researcher to 
achieve a greater degree of consensual validation, which is far beyond the reach of clinical 
case studies whose primary focus is often on the psychopathology. 
 The aim of this research study is therefore not to answer or solve a set of specific research 
problems or questions, but instead to contribute to psychobiographical research with a 
research study which is informative and interesting, as well as being historically and 
psychologically valuable, and which will hopefully contribute to the use of psychobiography 
in psychology (Fouche & van Niekerk, 2010, p.12). 
 2.3.2 Trends in the development of psychobiography. For many years the area of 
psychobiographical research has been a controversial one, particularly as many researchers 
within the scientific community did not, and still do not appear to regard psychobiographies 
as relevant research.  As stated by Schultz (2005), where he talks about the first time he was 
exposed to psychobiography, he happened to attend a seminar on the subject presented by 
Alan Elms in 1986, and spoke about being excited by this “taboo art” (p.13).  At that time 
Schultz (2005) also went further to seek an answer to the question, “what did psychology 
have against psychobiography?” (p. 13).  His conclusions were that psychobiography, 
according to those coming from a more quantitative and traditional positivist scientific 
research paradigm, was not only too subjective, but was too interpretative, was much too 
focused on the single case, did not make use of enough psychoanalysis or statistics, and was 
not experimental enough (Schultz, 2005, p. 13). 
     Despite such criticisms, the field of psychobiographical research continued to be 
supported by academics in the field, as many heeded the call to “get involved in 
psychobiography” (Elms, 1994, p. 18). With time the field of psychobiographical research 
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moved away from its strong foundation in psychoanalysis, and began to incorporate a wider 
range of appropriate and useful psychological theories such as those of Theodore Millon, 
Silvan Tomkins and Maslow (Elms, 1994, p. 9).  Ironically, according to Fouché and Van 
Niekerk (2010), it was the publication of Alan Elms’ book, Uncovering lives: The uneasy 
alliance of biography and psychology, which gave psychobiographers the impetus to 
continue in this area of research, and helped to “establish psychobiography as an acceptable 
genre” (Fouché & Van Niekerk, 2010, p. 4). With the publication of more and more 
psychiobiographies, Fouché and Van Niekerk (2010) believe that the “intrinsically 
interdisciplinary” nature of psychobiographical research has become clearer, as well as the 
importance of analysing the individual’s story within a “holistic context”(p. 3).  This will 
hopefully continue to highlight the complementary relationship between psychology and 
psychobiography, as stated by Fouché and Van Niekerk (2010), who refer to the belief of 
psychobiographers that “ inasmuch as psychology improves biography, biography improves 
psychology” (p. 3). 
 2.3.3 Development of psychobiographical research in South Africa. When considering 
the development and growth of psychobiographical research in South Africa, Fouché and 
Van Niekerk (2010) noted, “Over the past decade psychobiography has evolved into an 
established research genre and has become a methodology used by various academics and 
post-graduate research scholars at South African Universities” (p.2).  Even though many 
academics still believe that this is a neglected field of study within the South African 
academic context, it appears to be gaining momentum, particularly when looking at the 
growing list of psychobiographies which have been completed over the course of the last 
decade, mainly within universities such as Nelson Mandela Metropolitan University in Port 
Elizabeth, Rhodes University in Grahamstown and the University of Johannesburg.  The 
psychobiographies completed at these universities, to mention but a few, include: The Life of 
 16	  
Christiaan Smuts (Fouché, 1999); The Life of Helen Martins, Creator of the Owl House: A 
Psychobiographical Study (Bareira, 2001); Bantu Stephen Biko: A Psychobiographical Case 
Study (Kotton, 2002); A Psychobiographical Study of Helen Keller (van Genechten, 2009); 
A Psychobiographical Study of Isie Smuts (Smuts, 2009) and Jeffrey Lionel Dahmer; A 
Psychobiographical Study (Chéze, 2009); A Psychobiography of Paul Jackson Pollock 
(Muller, 2010) and A Psychobiographical study of Ralph John Rabie (Uys, 2011). In the past 
the view has been that psychologists in South Africa have neglected this research area, 
particularly in relation to the number of noteworthy South Africans whose extraordinary lives 
could have been studied and recorded in this way (Vorster, 2003). However this appears to be 
changing, as this field of research is growing, due to it being  “nurtured” in the psychology 
departments of certain South African universities (Fouché & Van Niekerk, 2010, p.2). 
 2.3.4 The value of psychobiographical research. The value of psychobiographies and 
life history research and the contribution this research paradigm has made in to the discipline 
of psychology and research will be discussed below. 
 2.3.4.1 The uniqueness of the individual case. One of the many unique characteristics of 
psychobiography is the importance it places on the individual within his or her context, and 
as stated by McAdams (1994), the objective is to showcase that individual’s life by means of 
a “coherent and illuminating story” (p.699).  One of the proponents that gave more 
importance to understanding the uniqueness of a particular individual was Gordon Allport, 
who put forward this argument towards the end of the 1930s (Runyan, 1982).  Allport also 
believed that “the outstanding characteristic of man is his individuality” which led him to 
coin the term ‘idiograhic’, which according to Runyan (1982) was used to “indicate a concern 
for what is particular to the individual case” (p. 166).  With time and much criticism and 
academic debate, Allport proposed that the word ‘idiographic’ be replaced by ‘morphogenic’, 
which refers to “meaning accounting for pattern or structure within the individual” (Runyan, 
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1982, p. 167).  All the previous work conducted by these researchers puts forward the case 
for the importance of the individual within psychobiographical studies.  The fact that 
psychiobiography is unique in that it looks at individuals in their entirety, and within a 
holistic context, has been stressed as one of the strengths of psychobiography, supported by 
many researchers within the field (e.g. Carlson, 1988; Elms, 1994; Runyan, 1982). 
 2.3.4.2 Socio-historical context. In English the saying “no man is an island” suggests 
that no individual can be seen in isolation. People have developed and evolved because of 
where they came from, and because of others who have been part of their lives, and have 
therefore indirectly or directly influenced them.  Elms (1994) discussed the belief held by 
Erikson that “each human life is lived out in a thoroughly social context” (p.206), and 
proposed that “in order to understand the course taken by one life, we need to develop some 
understanding of the other lives that intersect with it in important ways or at crucial 
moments” (p. 206).   
     In psychobiography, part of the process of understanding individuals, is to understand 
their social, cultural and historical context.  As stated by Elms (1994) “inattention to context 
can thoroughly distort psychological interpretations” (p. 201).  In psychobiography, data are 
usually gathered from a wide range of autobiographical and biographical material, which 
allows the psychobiographer to obtain rich and valuable information regarding the 
individual’s socio-historical context. According to Runyan (1984) the case study research 
method can be praised for many things including “effectively portraying the social and 
historical world that the person is living in” (p. 152). 
 2.3.4.3 Process and pattern over time. The advent of psychobiographies and their focus 
on the finished life have allowed researchers in this field to conduct “longitudinal 
biographical research into the personality development of exemplary and completed 
lives”(Carlson, 1988, p. 106).  Their aim has been to “discern, discover or formulate the 
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central story of the entire life, a story structured according to psychological 
theory”(McAdams, 1994, p. 700).  What this implies is that by doing psychobiographies, 
researchers in this area are able to explore, follow and track human personality and 
development within the context of their subjects’ lives, and are able to do this from the birth 
to the death of a specific individual. This type of longitudinal research therefore allows the 
researcher to achieve a more rich, complete and integrated narrative of the individual existing 
within their social, cultural and historical context, as well as obtaining a better understanding 
of their personality and functioning at specific times within their life (Smuts, 2009). 
 2.3.4.4 Subjective reality. As stated by Bailey (1987), the social theorist, just like the 
learning or personality theorist, studies the same unit of analysis, namely the individual 
person (p. 34).  This is why the subjective reality of the person being studied by means of 
psychobiography cannot be ignored. The importance of looking at the experience of a single 
person, and trying to gain an understanding of their subjective reality, is highlighted by 
Runyan (1984) when he stated that “Life history studies have been praised for their value in 
providing information on the subjective side of social experience”(p. 124).  He went on to say 
that “the life history method was valued as a way in which to introduce individual, subjective 
perceptions and interpretations of social life” (Runyan, 1984, p. 124).  Those who follow an 
Adlerian approach come from an orientation known as the phenomenological approach. What 
this means is that “it pays attention to the individual way in which people perceive their 
world” (Corey, 2009, p.99). The phenomenological approach is also seen as a “subjective 
reality” as it looks at not only the perceptions of the individual, but also their thoughts, values 
beliefs and convictions (Corey, 2009, p.9). When taken from an Adlerian perspective 
“objective reality is less important than how we interpret reality and the meanings we attach 
to what we experience” (Corey, 2009, p. 99). According to Runyan (1984) life history 
research adds an important dimension to subjective reality as it provides “a feel for the 
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person, conveying the experience of having known him or her” and allows the researcher to 
develop a deeper level of “sympathy or empathy for the subject” (p. 152). 
 2.3.4.5 Theory testing and development. According to Carlson (1988), when asked the 
question, “Why should psychologists undertake psychological enquiry?” He proposed that 
one of the reasons was that “our primary responsibility in this multi-disciplinary field is that 
of developing basic personality theory” (p. 105). This supports the idea that psychobiography 
is not just there to tell the story of a lived life, but also has a role to play in the testing and 
development of psychological theory as argued by Carlson (1988), who stated,  “life history 
materials constitute a perfect laboratory for developing and testing basic personality 
theory”(p. 106). As stated by Schultz (2005) “psychobiographies produce inspirations, strong 
hunches, or insights, leading in time to formal propositions that can be tested against larger 
groups of people (if such an end is desired)” (p. 4).  
     It is important to note however that before all else, it is the theory which is the foundation 
on which all research is based, and as stated by Edwards (1990) it is the theory which guides 
the “(a) identification and objectives of design in data collection, (b) the conceptualization 
and (c) the operationalization of case data within the framework of theoretical constructs and 
acts as a template for generalization. Analytic generalization as referred to by Yin (1994), 
speaks of that method of generalization “in which a previously developed theory is used as a 
template with which to compare the empirical results of the case study” in comparison to that 
of statistical generalization where “an inference is made about a population (or universe) on 
the basis of empirical data collected about a sample” (Yin, 1994 p. 30-31). Schultz (2005) has 
also noted “theory testing and development is an extraordinarily important and necessary 
function in personality psychology…”(p. 107). He also added “case studies and multiple case 
biographies provide the ideal format to put theories to the test by applying them to real lives, 
to ensure they actually enhance our evolving understanding of human experience” (p. 107). 
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Psychobiography therefore continues to prove its value and in this case it is a valuable forum 
for the development, improvement and testing of psychological theory. 
     Many researchers within this genre have highlighted the fact that there is a very fine line 
between producing good and bad psychobiography (e.g. Runyan, 1988; Schultz, 2005; Yin, 
1994) and it is because of this that much criticism in relation to research design, methodology 
and quality of evidence has been levelled at the biographical approaches (Runyan, 1984; Yin, 
1994). In the next section, the psychobiographical approach will be critically assessed, as 
well as explored for ways of minimising and avoiding problems within the areas of design, 
methodology and quality of evidence.  
2.4 Preliminary methodological considerations 
     Just as with many other research paradigms, psychobiographical research studies are not 
immune to methodological difficulties, which is why it is important to highlight the potential 
pitfalls within psychobiograhical research, as well as ways of preventing them.  As stated by 
Elms (1994) “psychobiography has become a dirty word” (p.4) and he felt that one of the 
reasons for this was that “bad psychobiography is easier to write than good psychobiography” 
(p.4) and that it was often written for the wrong reasons.  Runyan (1988) also shared the view 
that psychobiographical studies tend to be criticized for failures from both the discipline of 
history, as well as scientific psychology (p.43).  It is therefore important, before the 
commencement of the study, for the researcher to be aware of these criticisms and potential 
pitfalls, and it is for this reason that the methodological factors need to be considered in 
earnest before the commencement of a psychobiographical research study. In short, these 
methodological considerations include (a) researcher bias, (b) reductionism, (c) cross-cultural 
differences, (d) validity and reliability, (e) analysing an absent subject and (f) inflated 
expectations (Runyan, 1984). These methodological considerations will be explained in more 
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detail in the following section, together with steps taken to avoid or minimize running the 
risk of such transgressions.  
 2.4.1 Researcher bias. Psychobiographical research requires an in-depth study of an 
individual’s life, which is usually a long-term process, and this may often cause the 
researcher to experience a personal and subjective reaction towards the research subject.  
This reaction, according to Stroud (2004), could be the experience of counter-transference.  
Anderson (1981) goes on to say that this form of research also runs the risk of the researcher 
either idealising the subject, where the researcher finds pleasure and a sense of importance in 
dealing with such an important or famous person. Alternatively, the researcher could also 
find fault with the subject, which could lead to them degrading the subject.  Anderson (1981) 
did however note that generally this type of response is of an unconscious nature, and is not 
intentional. He suggested that the risk of this could be avoided or minimised by the 
researcher remaining self-aware, and continuously examining and being aware of his or her 
feelings towards and about the subject (Anderson, 1981). According to Elms (1994) another 
way of avoiding researcher bias is for psychobiographers “to choose subjects about whom 
they feel considerable ambivalence, a mixture of approval and disapproval strong enough to 
keep them honest in their examination of the data” (p. 198).   
     As the current researcher was aware of the possible occurrence of researcher bias, she was 
aware of the importance of remaining objective and having clear insight into the research 
relationship she had with the subject of study. To guard against this, and to ensure 
objectivity, the researcher made use of a research diary as a way of keeping track of not only 
the progress of the study, but also as a way of recording and remaining aware of her own 
emotional journey in relation to the subject of study. The researcher also met with her 
supervisor on a regular basis to discuss any issues, problems or concerns that had arisen 
during the process of conducting her research. 
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 2.4.2 Reductionism. Reductionism is another criticism levelled against psychobiography. 
Reductionism is defined as when adult character or behaviour is explained “exclusively in 
terms of early childhood experience while neglecting later formative processes and 
influences” (Schultz, 2005, p.11).  According to Runyan (1984) there are three main forms of 
reductionist criticisms laid against psychobiographies, the first being that of running the risk 
of putting too much emphasis on psychological factors at the expense of the social and 
historical (p. 208). The second critique is that psychobiography focuses too heavily on 
psychopathological processes and gives too little attention too “normality and creativity” 
(Runyan, 1984, p.208). The third criticism against reductionism, as noted by Schultz (2005), 
is how it tends to explain adult behaviour and character solely in terms of early childhood 
experiences, giving no importance to later formative processes or influences (p. 209). 
According to Schultz (2005), the individual’s childhood is extremely important and certainly 
is a factor in psychobiography, but it should by no means be the “only factor” (p. 12).  He 
goes on to say that “Reductionism reduces to explaining a lot by way of a very little” but that 
psychobiography on the other hand is at its best when it does the opposite which is “tracing 
mysterious gestalts of thought and action back to a variety of biographical vectors” (Schultz, 
2005, p. 12).   
     The present research treatise aimed to address the risk of reductionism by means of 
utilising multiple sources of research material for data collection, as well as minimising the 
use of psychological terminology or jargon (Runyan, 1988a, p.87).  To further avoid the risk 
of reductionism, the researcher aimed to look at the research subject holistically, and by 
doing so, maintaining the utmost appreciation for the individual’s personality within their 
particular context (Anderson, 1981; Howe, 1997). Finally, as Adler’s (1929) theory of 
Individual Psychology is a theory of personality development, the approach to the research 
subject was therefore a more holistic one with the aim of understanding the development of 
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personality over time, and did not therefore aim to, or run the risk of pathologising the 
research subject. 
 2.4.3 Cross-cultural differences. According to Anderson (1981a) it is important to note 
that psychobiographical studies may be considered as a form of cross-cultural research, as it 
can be assumed that the time and culture the subject lived in would have been markedly 
different from our present day culture. In relation to this Stroud (2004) stated that current 
psychological concepts might therefore not be applicable or culturally sensitive, which 
according to Runyan (1984) is a critique common to all biographical and historical writing.  
To avoid this Anderson (1981) proposed that the researcher should be careful not to “apply 
psychological concepts cross-culturally” as it is often the case that the culture to which the 
research subject belonged would be much different from that of the researcher, and that the 
cultural concepts from the one cultural standpoint would not be relevant to the other (Smuts, 
2009, p. 13).  Anderson (1981) therefore proposed that to avoid this, the researcher attempt to 
undertake in-depth and detailed historical research of the subject as a means to develop a 
culturally empathetic understanding of the subject being studied. This would also assist the 
researcher to develop an understanding of the specific culture from the point of view of the 
research subject, which will enable the researcher to “interpret the meaning of specific 
actions or statements” (Neuman, 2000). 
     In an effort to avoid running the risk of not being aware of cross-cultural differences in 
this research treatise, the researcher conducted extensive reading and research around the 
research subject’s life and cultural, political and historical context. By doing so, it allowed 
the researcher to become culturally sensitive and aware of the historical period, as well as the 
community and culture, the research subject was born into, and lived in. Of additional 
advantage was the fact that Adler (1929) developed his theory during the same time period 
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that the research subject was alive, which would point to Adler’s (1929) understanding of the 
historical and cultural context of the time the research subject was growing up in. 
 2.4.4 Validity and reliability criticisms. The most common criticism levelled at 
psychobiographical research and its idiographic methodology is often aimed at questions 
surrounding its validity and reliability. The reason for this, as stated by Runyan (1988), is 
because of the poor introduction of sound control methods, as well as the difficulty in 
generalising the findings.  In order to avoid such pitfalls and to counter such criticisms, Yin 
(1994) recommended four tests, common to social science methods, to assess the quality of 
the research design namely: construct validity, internal validity, external validity and 
reliability (p. 34-37). 
Construct validity refers to the establishment of correct operational measures for the concepts 
being studied. To do so the researcher has to carefully and clearly select and conceptualise 
the constructs and variables, which are to be studied, and ensure that these are congruent with 
the objectives of the researcher (Yin, 1994). To prevent a low, construct validity (Yin, 2003), 
the researcher selected specific psychological constructs from Adler’s (1929) theory of 
personality, known as Individual Psychology. These constructs have been described in great 
detail in Chapter 3 of this treatise. These constructs were then studied, analysed and applied 
to the life of the research subject, as a means of achieving the research objective or aim.  By 
constructing and utilising a data collection and analysis grid or matrix, for the purpose of this 
research study, the chronological events in Josephine Baker’s life in relation to her age, were 
then taken and looked at in relation to the constructs laid down in Adler’s (1929) theory of 
Individual Psychology. A copy of this data analysis grid can be seen in Appendix I. In 
addition to this the information gained from the numerous primary and secondary sources of 
information where triangulated to assist in increasing the research study’s level of construct 
validity (Yin, 1994). 
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Internal validity is concerned with causal relationships where one condition or situation 
appears to be the cause of another (Yin, 1994). As the primary aim of this research study was 
to explore and describe the personality development of the research subject throughout her 
lifespan, and was not concerned with causal or explanatory relationships, internal validity 
was not a primary concern. It was nevertheless important to ensure and maintain a high level 
of accuracy and credibility throughout the research study. To achieve this, and to ensure 
internal validity in the present study, the researcher therefore made use of multiple data 
sources, and together with in-depth research, searched for any inconsistencies or distortions 
in the data and material (Rudestam & Newton, 1992).  
External validity according to Yin (1994) will be ensured if the researcher does not aim to 
generalise his or her findings to other case studies, or to that of the larger population, but 
aims to generalise to the relevant theory. Shenton (2004) refers to external validity as 
transferability, and he explains this further in terms of utilising the positivist method of 
external validity, which states “if the work were repeated, in the same context, with the same 
methods and with the same participants, similar results would be obtained” (p.9). This 
according to Shenton (2004) will help to strengthen the external validity of the study and 
findings, if used together with the naturalistic method of transferability. External validity was 
not of a major concern in this research study, as the aim of the research was not to generalise 
the findings of the research to a larger group i.e. statistical generalisation (Yin, 1994). Instead 
the findings related to the life and personality development of Josephine Baker, where 
generalised back to Alfred Adler’s (1929) theory of Individual Psychology, as explained in 
detail in Chapter 3. This according to Yin (1994) is therefore known as analytical 
generalisation, and does not require a great focus in the ensuring of external validity. 
Reliability is where it can be demonstrated that the operations of the study, which include 
data collection procedures, can be replicated to achieve similar results (Yin, 1994). To 
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achieve this, the researcher made use of standard methods and references to maintain 
reliability. These methods included the use of the previously mentioned data collection and 
analysis grid, as can be seen in Appendix A, as well as Alexander (1988) guidelines or 
principles for the extraction of salient data, which can be seen in Appendix B. Shenton’s 
(2004) trustworthiness criteria, which looks at dependability, was also utilised in an attempt 
to further strengthen the reliability of the research study. According to Shenton (2004), 
dependability refers to the level of detail the researcher provides which will enable other 
researchers to easily be able to replicate the study. In accordance with this, the current 
researcher went to great lengths to provide clear, detailed information at an in depth a level as 
possible, so as to enable any future researchers with all the information they would need in 
the case of the possibility of wanting to replicate this research study. 
 2.4.5 Analysing an absent subject. In psychobiographical research, the study usually 
occurs after the individual being studied has completed a full life and is deceased. From the 
data gathered, it is then up to the psychobiographer to construct a clear and comprehensive 
image or  “portrait” of that absent individual from predominantly primary and secondary 
written materials (Anderson, 1981). Many see this lack of direct contact with the subject as a 
distinct disadvantage for the psychobiographer, because instead of obtaining first-hand data 
directly from the research subject, the researcher is forced to gather data from printed 
documents and written materials. The belief is that any data gathered in this way would 
therefore be “sparser” and less rich than data and information obtained directly from the 
research subject (Stroud, 2004).  Because of this many researchers have argued that 
psychobiographers are at a disadvantage because they have little or no direct contact with 
their research subjects, but according to Anderson (1981) and Runyan (1988) to mention but 
a few, psychobiographers do in fact have a number of advantages. The reason for this is that 
through the process of doing psychobiographical research, the psychobiographer has direct 
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access to a variety of information sources, which covers the subject’s entire lifespan. This in 
turn assists the researcher to obtain a more objective view of the subject’s life, which is more 
accurate in relation to the facts (Runyan, 1984).  
     Another advantage for the psychobiographer, in comparison to a psychotherapist or 
researcher conducting interviews with research subjects, is that they have access to a range of 
informants besides the research subject, who may have been good friends of, or closely 
acquainted with the subject, and these may include other biographers who have closely 
studied the subject’s life (Elms, 1994). 
     According to Carlson (1988), the primary aim of the researcher conducting the 
psychobiographical study is to focus on the individual and to discern and discover the central 
story of the entire lived life in the most thorough way possible. By utilising a variety of 
different research sources, the current researcher will be enabled to gather comprehensive and 
detailed information, in order to construct a full and rich story of this lived life, and in this 
way giving the research subject a voice once again. 
 2.4.6 Elitism and easy genre. Not only has psychobiographical research had to contend 
with criticisms over time related to design and methodology, but it has also been criticized 
for being an elitist and easy genre (Runyan, 1998). The reason the criticism of elitism has 
often been levelled at psychobiography is that historically it has been seen to focus too 
heavily on people of importance and high esteem such as royal family members, political and 
religious leaders and celebrities, instead of focusing on the lives of ordinary people in 
society. What is important to consider, however, when examining the life of the individual, is 
not their social standing or celebrity status, but instead issues related to personality 
development and their ‘humanness’, as this will assist in enriching the body of knowledge 
within this area of psychology (Howe, 1997; Runyan, 1988). According to Runyan (1988), 
even though the idea of aiming research at the ordinary and the oppressed is an honourable 
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one, it is important to remain aware that it is not social class, but rather the level of 
aggregation that remains important.  
     In relation to the additional criticism that psychobiography is an easy research genre, 
Runyan (1988) argued that it certainly is easier to write a superficial psychobiography, but to 
write a good psychobiography is a far greater challenge.  It not only requires good literary 
ability and sound psychological and theoretical knowledge, the researcher is also required to 
consult with a wide range of sources in an in-depth manner so as to better understand the 
individual being studied within their socio-cultural context (McAdams, 1994; Runyan, 1988). 
Ultimately, what the psychobiographer is aiming at, when conducting this type of research, is 
to better understand the person, despite their celebrity and social status, in order to contribute 
to the discipline of psychology. 
 2.4.7 Infinite amount of biographical data. A challenge often faced by 
psychobiographers is that of having to deal with an infinite amount of information and 
subject matter (McAdams, 1994). One possible method of dealing with a large amount of 
information is known as the split-half approach as suggested by Anderson (1981). In this 
method Anderson (1981) suggests that the available information is split into two parts, with 
the one half consisting of that information being used to identify theoretical propositions and 
constructs, while in the other half, the material is studied and examined as a means of 
comparing and testing it with the theoretical propositions identified in the first body of 
information. An example of this would be when the psychobiographer “splits the data into 
categories of published and archival materials where identified constructs and hypotheses in 
the former are sought and either confirmed or contradicted in the latter” (Chéze, 2009, p. 
152). 
     In his 1988 paper, Alexander suggested two additional ways in which the data can be 
approached as a way of extracting that which is salient and important, namely “letting the 
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data set reveal itself” and “asking the data a question” (p. 265).  He went on to state that of 
paramount importance to the researcher should be “how to extract these most meaningful 
units of personality structure from the productions of an individual” (Alexander, 1988, p. 
266).  For this purpose, in the first instance, Alexander (1988) suggested that the raw data is 
sorted into nine categories or “principle identifiers of salience” which will allow the 
researcher to further scrutinize and study the data and identify its level of importance in 
relation to the research being conducted (p. 269). These identifiers of salience include: (a) 
primacy, (b) frequency, (c) uniqueness, (d) negation, (e) emphasis, (f) omission (g) 
error/distortion, (h) isolation and (i) incompletion, as highlighted in Appendix B. 
     The second method of sorting through the data as suggested by Alexander (1988) is to ask 
the data a question (p. 284). By utilising this technique it allows the researcher to “sort 
through large amounts of data for answers to specific questions, by specifying the rules or 
guidelines for assessing certain categories of information” (Bareira, 2001, p. 63). 
 2.4.8 Inflated expectations. Anderson (1981) warns against the danger of 
psychobiographers thinking or presuming that psychobiographical studies provide the 
solution to a wide range of problems. Instead, any findings and psychological explanations 
from a psychobiographical study should be seen as additional information to add to an 
already existing body of information. It should not be looked at in isolation and should be 
recognized as speculative, and merely adding on to existing explanations, not as replacing 
them (Anderson, 1981).  According to Fouché (1999), the psychobiographical literature he 
examined during the process of his research, all appeared to suggest inflated expectations 
were not so much prevalent or commonplace within the psychobiographical research 
paradigm, but instead appeared to be a fear voiced by those critical of psychobiographical 
research, instead of being an actual widespread problem.  By working within the specified 
and recommended scientific research parameters, such as recognizing that the 
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psychobiographical research findings are not only speculative, but also add too, but do not 
aim to replace other explanations, it has assisted the researcher in preventing and avoiding 
inflated expectations (Vorster, 2003). 
2.5 Psychobiographical ethics 
     According to Elms (1994) the psychobiographer will be confronted by a number of ethical 
issues throughout the course of the preparation and writing of the psychobiography, which 
will need to be resolved. One of the primary reasons for awareness and sensitivity related to 
ethics, is because the main focus of psychobiography is the individual and his or her life 
events. What this means, according to Willig (2001) is that “case study research needs to be 
particularly sensitive to issues around confidentiality and anonymity (p. 78). As stated by 
Elms (1994) one of the first issues to confront the psychobiographer is in relation to choosing 
a subject, and whether the research should be conducted on living or deceased individuals. 
The second issue focuses on the kinds of data that the researcher would be able to use, and 
whether this would include any available material, or only that which is archived (Elms, 
1994). This also extends to questions surrounding what consideration should be given to the 
material which will be printed namely whether the publication should be diplomatic but 
“honestly phrased”, what the public expects or only what the subject’s family wants to hear 
(Elms, 1994).  
     When it comes to professional guidelines for the writing of psychobiography, Elms (1994) 
highlighted the obvious shortage of recent guidelines in this regard. Elms (1994) stated that 
the American Psychological Association (APA) first devised and issued such guidelines in 
1976, and it is these guidelines that still appear to be in use today (Elms, 1994). These 1976 
guidelines state that (a) psychobiographies should ideally be conducted on a long-dead 
individual who no longer has any surviving relatives close enough who could be embarrassed 
or humiliated by any “unsavory revelations” and (b) it is better not to conduct a 
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psychobiography on a living person unless he or she freely consented to being part of such a 
study as well as having the information from the research “written up for publication” (Elms, 
1994, p. 251). What Elms (1994) points out, however, is the apparent exclusion of any 
mention of the importance of confidentiality in the 1976, APA guidelines, and in relation to 
the deceased individual’s most intimate writings and documents he states that  “there is an 
obligation to treat that intimate knowledge respectfully” (p. 254). He then goes on to suggest 
that in the absence of guidelines related to specific issues, “psychobiographers need to police 
themselves and others, even in the absence of official rules, by pointing out both privately 
and publicly those instances where somebody crosses such ethical boundaries” (Elms, 1994, 
p. 252).  Furthermore Elms (1994) noted that psychobiographies need to be justified 
ethically, especially due to the fact that “ethical psychobiography doesn’t just avoid the 
unethical; it adds to our human understanding of ourselves and other human beings” (p. 255). 
Willig (2001) also states “Qualitative researchers are guests in the private spaces of the 
world. Their manners should be good and their code of ethics strict” (p. 79). 
2.6 Primary aim of the research study 
     As psychobiographical research is exploratory-descriptive in approach, the primary aim of 
this research study is to explore, describe and to ultimately provide a better understanding 
and insight into the life of Josephine Baker. Her life and personality development will be 
explored from the theoretical perspective of Alfred Adler’s theory of personality. By doing 
so, the aim is to strive for a clearer and more comprehensive picture of the interesting and 
complex individual known as Josephine Baker. The aim of the study is not to generalize the 
findings to a larger population, but instead to analyse the biographical data   through the lens 
of Adler’s theory of personality. 
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2.7 Research design 
     The psychobiographical study of the life of Josephine Baker, which includes “the 
sequence of events and experiences in a life from birth to death”, is what is known as life 
history research (Runyan, 1984, p.6), in which a qualitative, single-case research design is 
utilized (Yin, 1994, p.14).  As previously stated, this specific research design makes use of 
the psychobiographical approach by looking at a single life or case over an entire and 
complete life span. This approach serves as a means of inquiry into one individual case by 
utilizing psychological theory to produce a rich and illuminating story that aims to contribute 
to both the knowledge of the individual, as well as theory building (McAdams, 1994). This 
psychobiographical study will be both exploratory-descriptive and descriptive-dialogic in 
nature (Edwards, 1990). The exploratory-descriptive nature speaks of providing both a rich 
and accurate description of Baker’s psychological development during her lifespan, as a way 
of understanding this particular individual as part of her socio-historical context. Descriptive-
dialogic refers to the process where the emphasis is on an honest and fair portrayal of a 
phenomenon, which in this research study is the life of Josephine Baker. The descriptive-
dialogic approach also aims to test and explain the foundations and content of a specific 
theory, which in this case is Adler’s theory of personality (Edwards, 1990). 
2.8 The psychobiographical subject 
 This psychobiographical research study on the life of Josephine Baker is what is known as 
a case study. A case study, as defined by Runyan (1984) is “the systematic presentation of 
information about the life of a single unit” (p. 127).  Huysamen (1994) goes on to say that 
case studies are generally aimed at gaining a deeper level of understanding about the 
uniqueness and complexity of a specific case.  
     Josephine Baker was a single individual, whose entire lifespan was researched and studied 
in this qualitative case study. The sampling technique utilised was purposive, as Baker was 
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deliberately and specifically selected; not only for her contributions to music, culture and 
society, but for her unique and significant life (Yin, 1994). Purposive sampling, a non-
probability sampling technique, is a method whereby it is the judgement of the researcher 
which is of paramount importance and prominence, in ensuring the richness of the data 
presented, as well as highlighting the characteristic attributes relevant to the study (Strydom 
& Delport, 2005).  In relation to purposive sampling, Neuman (2003) noted that this method 
is particularly suitable in case study research in the following three instances namely (a) 
when used to select unique, informative cases, (b) to select members who form part of a 
select, specialized population and (c) when the purpose is less that of generalizing to a larger 
population than it is to gain a better understanding of a specific type (Neuman, 2003). 
      A literature search conducted showed that no previous psychobiography had been 
conducted on Josephine Baker at the time.  The aim of this study was therefore not only to 
gain a deeper understanding of the person who was Josephine Baker, but also to illuminate 
Adler’s personality theory, and possibly to confirm or refute certain aspects of the 
psychological theory. The socio-cultural, historical and biographical aspects of Josephine 
Baker’s life will be highlighted in greater detail in Chapter 4. 
2.9 Data collection 
     Data for this research study was collected from predominantly secondary but also some 
primary sources. These primary and secondary sources consist mainly of books, which 
include numerous biographical materials spanning the development and life of Josephine 
Baker. Additional writings, films and materials produced by family, friends, contemporaries 
and journalists have also been consulted. The sources of data, which have been consulted, are 
indicated in the References of this study.   According to Yin (1994) consulting and utilising 
documents and published materials in case study research, such as psychobiographies, is 
preferable. The reasons for this are: (a) the documents are stable and can be repeatedly 
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consulted, (b) they are “exact” and are therefore useful to verify details such as dates, titles 
and places, (c) are relatively accessible and (d) can be used to corroborate information from 
other sources.  In relation to the use of published materials Yin (1994) did however warn that 
by doing so, the researcher might sometimes run the risk of author bias.  This is when the 
author becomes biased in his or her reporting of the information, which in turn leads to the 
questioning of the credibility of the research being conducted.  To avoid running the risk of 
author bias Yin (1994) and Willig (2001) recommend the use of triangulation, which refers to 
the utilization of multiple sources of data. By doing so it allows the researcher “to integrate 
information from diverse sources to gain an in-depth understanding of the phenomenon under 
investigation” (Willig, 2001, p. 71). Triangulation also allows the researcher “to address a 
broader range of historical, attitudinal and behavioural issues” (Yin, 1994, p. 92). According 
to Yin (1994) however, what is most important in using triangulation, is that it leads the 
researcher to “converging lines of enquiry” which assists the researcher in identifying 
corroborating data (Yin, 1994, p. 92). In addition, the use of multiple sources also assists in 
strengthening the internal validity of the research study (Yin, 1994). 
     Yin (1994) recommended three important and vital principles which should also be 
adhered to when a researcher collects data namely: utilizing multiple sources of evidence, as 
previously mentioned, creating a case study database and keeping or maintaining a reliable 
chain of evidence.  To this end, a data collection and analysis grid was designed by the 
researcher herself, and can be seen in Appendix A. By adhering to the procedures as 
recommended by Yin (1994) the current researcher attempted to maximize the reliability and 
validity of the data collected.  
2.10 Data analysis 
     According to Yin (1994) “the analysis of case study evidence is one of the least developed 
and most difficult aspects of doing case studies” (p. 99). Because of this, it is important for 
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all researchers in the area of case study research to have an analysis strategy. According to 
Yin (1994) this should include a process of examining, extracting, categorizing and 
recombining the evidence. The analysis strategy itself can be broken down further into two 
general components namely (a) relying on theoretical propositions and (b) developing a case 
description. In the first instance, the theoretical propositions refer to those propositions which 
led to the original objectives and design of the case study, which in turn went on to reflect a 
set of research questions, literature reviews and additional insights.  The second approach 
namely developing a case description is used as a way of developing a descriptive framework 
to assist in organizing the case study. This then aids the researcher to arrange, organize and 
reduce the information into a conceptual framework, which will assist the researcher to be 
able to conceptualize and formulate hypotheses in relation to the information at hand (Yin, 
1994).   
     According to Stroud (2004) and McAdams (1988), it is advisable for the researcher to 
utilize Alexander’s principal identifiers of salience which were touched on earlier in this 
chapter, and which focus on lifting out themes, which include primacy, frequency, 
uniqueness, negation, emphasis, omission, error, isolation and incompletion (Alexander, 
1988). But prior to utilising the nine principles of salience Alexander (1988) recommends a 
“method of analysis” which is directed at the extraction of recurrent, dynamic sequences 
within the data, as well as being guided by scripts, themes, and informative messages. In this 
method of analysis, as previously highlighted in this chapter, there are two main strategies 
used when approaching the personal data namely:  
(a) “Letting the data reveal itself” which is when a set of rules specifically designed to 
identify which section of data requires further scrutiny is used to sort through the raw data. 
This set of nine rules is what Alexander (1988) refers to as the “principle identifiers of 
salience” listed above.   These guidelines or nine principle identifiers of salience which are 
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described in greater detail in Appendix B, assisted the researcher in not only organising the 
data, but also to avoid becoming overwhelmed by vast quantities of irrelevant data. 
(b) “Asking the data a question” based on the research problem identified. In this way the 
researcher is able to extract all the relevant “sequences or incidents” relating to personality 
development which appear in the data, and tie in with, or provide information relevant to the 
initial question asked (Alexander, 1988, p. 285). 
     In addition to the utilization of Alexander’s above-mentioned method of analysis and 
criteria for extracting salient themes, a data collection and analysis grid was also used as a 
means of ensuring systematic and chronological organization and analysis of the research 
data. The data collection and analysis grid, as previously mentioned, was also used for the 
extraction and recording of the relevant information and themes. The data grid utilised in the 
current study, is reproduced as Appendix A. 
2.11 Ethical considerations 
     According to Runyan (1984), the field of psychobiographical research continues to face a 
number of challenging and difficult ethical issues. These issues include the risk of the 
subjects’ “invasion of privacy”, as well as the potential risk of causing harm or possible 
embarrassment not only to the subject, but also to their relatives and loved ones (Runyan, 
1984).  It is to this end that Elms (1994) suggested that psychobiographers are obliged to treat 
all the intimate and private information relating to the research subject with the utmost 
respect, as well as with empathy and compassion.  The researcher made every attempt to 
comply with this principle throughout the course of this research study.  Another important 
ethical issue, which requires careful consideration, is that of informed consent. The subject of 
the current study has been deceased for more than 40 years, and is survived only by second 
and third generation family members. Elms (1994) is of the opinion that no verbal 
permission, or informed consent, needs to be obtained to complete a study of this nature. In 
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addition, due to the academic nature of this research study, as well as the fact that the 
researcher does not intend to publish this study, made the principle of informed consent less 
of a concern. The researcher did, however, remain constantly aware of her ethical duty 
towards the research subject, and to continue to treat the information and data used, with the 
utmost empathy and respect.  This was also ensured by the researcher’s adherence to the 
1976 Ethical Guidelines when conducting psychobiographical research, as put forward by the 
American Psychiatric Association (Elms, 1994). These guidelines state the following: 
Psychobiographies should ideally be conducted on “long-dead” persons in the hope that the 
person being studied has no close, surviving relatives, who may be embarrassed by any 
unsavoury findings or revelations. 
Psychobiographies may only be done on a living person, if this person has freely consented to 
being studied, researched, interviewed and written up for publication. 
For the purpose of this study, the researcher only made use of published data, which was 
already within the public domain, and treated this data with the dignity and respect it 
deserved (Elms, 1994, p. 254).  As stated by Elms (1994) “ethical psychobiography does not 
just avoid the unethical; it adds to our human understanding of ourselves and other human 
beings” (p. 255).  All citations and sources used throughout the course of this research study 
were also acknowledged and correctly referenced throughout. 
2.12 Chapter summary 
     This chapter commenced with an overview of the field of psychobiographical research, 
which despite having faced much criticism from the scientific community over the years, has 
risen above this, and proved that it too, has its place in the field of scientific research, and has 
much to contribute to the field of psychology. This, was highlighted by describing the latest 
trends in psychobiographical research, as well as the utilisation and development of this 
research paradigm in South Africa. This chapter also attempted to show that qualitative 
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research methods, of which psychobiographical research is a part, are proving to be 
increasingly influential in personality research, and can hold its own in the field of 
psychological research that continues to be dominated by quantitative research. This chapter 
also touched on the importance of being aware of preliminary methodological considerations 
when commencing this type of research, and explored the research design and methodology 
involved in conducting qualitative and psychobiographical research. Included was an 
explanation of the research procedure, as well as the methods of data collection and analysis, 
and a brief discussion on the importance of ethics when conducting a research study of this 
nature. By highlighting the research methodology issues, this chapter therefore provides the 
foundation and building blocks for the following chapter, which will examine personality 
development in terms of Alfred Adler’s theory of personality called Individual Psychology. 
The aim of the following chapter will form the foundation for the process of theoretically 
conceptualising Josephine Bakers personality development across her lifetime. 
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Chapter 3 
Personality Development: Alfred Adler’s Individual Psychology 
3.1 Chapter Preview 
     As discussed in the previous chapter, psychobiographical research usually examines the 
life of a specific individual, with the aim of better understanding the psychological 
development of that life. This is done through the application of a specific psychological 
theory. For the purpose of this research study, the life and personality development of 
Josephine Baker was examined through the lens of Alfred Adler’s holistic and dynamic 
theory of personality known as Individual Psychology. This chapter therefore aims to define 
and explain Adler’s theory and highlights some of its central concepts relevant to the current 
study. 
3.2 Overview of Adler’s Theory of Personality 
 3.2.1 Where it all started. Adler, a close associate of Sigmund Freud’s during the early 
the 1900s, originally started his career as a “depth psychologist”, and together with Freud and 
Jung contributed greatly to the development of a psychodynamic approach to therapy (Meyer, 
Moore & Viljoen, 2002).  After working with Freud for a number of years, Adler eventually 
broke away from Freud and his strong psychoanalytic focus, and founded The Society for 
Individual Psychology in 1912 (Meyer, et. al., 2002).  According to Meyer, et.al. , Adler’s 
view placed more emphasis on the role of consciousness, as well as looking at personality 
development within a social and cultural context, rather than basing everything on the role of 
the unconscious. They also state that Adler’s view of the individual is more holistic, as he 
was of the view that the individual is a whole unit and that the individual’s personality could 
not be viewed and understood in isolation. 
       According to Meyer, et.al. (2002) Adler’s approach also focused on “the uniqueness of 
the individual’s behavior” (p.130), which he believed was primarily shaped by interacting 
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with the social environment instead of being influenced solely by unconscious, universal and 
biological drives.   Adler’s view was less deterministic than Freud’s. According to Corey 
(2009), Adler felt that Freud’s basic theories “were excessively narrow in his emphasis on 
biological and instinctual determination” (p. 98).  In contrast to Freud, Adler’s approach was 
more teleological and purposive, as it was more focused on the person (Corey, 2009).   This 
became known as “Adler’s social-psychological and teleological (or goal-oriented) view of 
human nature” (Meyer, et. al., p. 98). 
 3.2.2 Adler’s view of the person. Alfred Adler (1870 – 1937), in his work on the 
individual and personality, stressed the “unity of personality” and its uniqueness.  He 
believed that individuals need to be looked at holistically and “can only be understood as 
integrated and complete beings” (Corey, 2009, p.98).  It is this viewpoint that led Adler to 
naming his approach Individual Psychology, which supported his strong belief that it is 
important to understand the person as a whole and “how all dimensions of a person are 
interconnected components” (Corey, p.99).  Through this belief, Adler continued to 
emphasize that the individual is indivisible and unified, and therefore could not be considered 
in any other way than in terms of their “socially embedded contexts” such as family and 
culture, in other words, holistically (Corey, p. 100).  Tied to Adler’s (1929) “holistic view of 
personality”, he believed that “the human personality becomes unified through the 
development of a life goal” and the way the person acts and reacts, as well as their beliefs and 
attitudes, is their way of expressing the uniqueness of their personality. According to Chéze 
(2009), Adler  “expressed the foundation of individual psychology to be that every thought, 
feeling and action - whether conscious or unconscious - is a unity”(p, 55).  
     Adler (1929) was also of the belief that humans are driven and motivated by being 
connected with other people, not only by their sexual urges, and that their behaviour is based 
on striving for a goal in a more purposeful way (Corey, 2009).  In Adler’s view, this striving 
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for a specific goal was expressed in two ways, namely the goal of the individual, which he 
called the individual’s striving for power, and the drive to serve society, which he called 
social interest (Corey, 2009). With this strong emphasis on the individual’s behaviour being 
goal-directed, Adler coined the phrase fictional finalism, which holds that all goals created by 
the individual are not real but fictional. He also believed that the goal was relatively unclear 
to the individual, and that each individual only has an idea or perception thereof, which is 
how he explained the unconscious or the “unknown part of the goal” (Ansbacher & 
Ansbacher, 1956, p. 1). According to Adler, these fictional goals do however determine the 
behaviour of individuals, and in this way help to shape or determine their “lifestyle” (Meyer, 
et.al. 2002, p.127). In addition to this, Adler also proposed that much of this goal formulation 
was due to the “subjective reality” of the individual as well as their perceptions of the world 
they inhabit (Corey, 2009, p. 99). He emphasized that it was this subjective perception of 
reality that was more instrumental in how the individual chose to create a “lifestyle” rather 
than objective reality or hereditary and genetic influences (Chéze, 2009, p. 55). Ansbacher 
and Ansbacher (1956) stated that, “In considering the structure of a personality, the chief 
difficulty is that its unity, its particular style of life and goal, is not built upon objective 
reality, but upon the subjective view that the individual takes of the facts of life” (p. 183). 
       Adler also placed great importance and emphasis on psychological factors and the 
individual’s free will, as well as the belief that human behaviour is shaped by the drive to 
become fully human, which he referred to as the “quest for superiority or perfection” 
(Meyer, et.al. 2002, p.127).  It was Adler’s belief that the individual’s life goal is, and 
therefore becomes their final cause, and it is this goal “that provides the key for 
understanding the individual” (Ansbacher & Ansbacher, 1956, p. 1). Meyer, et.al (2002) 
indicate that Adler’s striving for superiority, although it initially might be thought of as 
similar, differs from Carl Rogers’ actualizing tendency. According to Rogers, the individual’s 
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actualizing tendency is the striving of that individual to fulfill his or her own genetically 
determined potential, whereas Adler’s view is that the individual’s striving for superiority is 
a way of compensating for his or her own weaknesses, and not to be limited purely by 
potential as a determinant (Meyer, et. al., 2002).  As a child Adler himself was extremely 
weak and sickly, first being affected by rickets, which prevented him from walking until the 
age of four, and then almost dying from pneumonia at the age of five (Boeree, 2006). 
According to Meyer, Moore & Viljoen (1997) it is possible that due to this ill health and 
perceived frailty, the young Adler pursued his academic career with such fervour “in order to 
compensate for the feelings of inferiority he experienced as a child in relation to other 
children” (p. 133).  It is also their opinion that it was his own childhood experiences which 
underpinned the development of his later theory of inferiority” (Meyer, et. al., 1997).  Adler 
believed that the feeling of inferiority a child develops, is usually as a result of the child’s 
first social interaction, which stems from the child’s small size relative to the adults within its 
social environment, as well as the child’s dependence on those adults. According to Adler, as 
stated in Meyer, et.al (2002), this sense of inferiority is often present throughout the 
remainder of such an individual’s life, and is not genetically determined, but rather due to the 
interaction between such a vulnerable individual and his or her direct social environment.  
     It was Adler’s view that “the individual cannot be considered apart from his social 
situation” (Ansbacher & Ansbacher, 1956, p.2) and that “Individual Psychology regards and 
examines the individual as socially embedded” (Ansbacher & Ansbacher, 1956, p. 2). Adler 
also held the view that all further growth and development that stems from an individual, is 
brought about by the individual’s attempts to compensate for these intense feelings of 
inferiority, hence the continual striving for superiority (Meyer et.al., 2002). 
       According to Corey (2009) Adler also believed that human beings have the ability and 
potential to be creative in the way they formulate the goals for their lives, as well as 
 43	  
possessing creative and innovative ways of achieving them. Adler therefore conceptualized 
the idea of individuals “creative self” (Corey, p. 100), and that it should not be seen as a 
structural part of the personality, but instead as the ability or potential of the whole person. 
This creative ability of individuals to formulate their life’s goals is part of what Adler was 
alluding to when he said that individual’s choose their own ‘lifestyle’ (Meyer et. al, 2002). As 
stated by Corey, Adler believed that it is the individual’s core beliefs as well as their 
assumptions, which propel them forward through life, and that it is these beliefs, which help 
to give their life meaning. As previously mentioned, Adler called the individual’s movement 
through life their “lifestyle” (Corey, p. 101), and he further postulated four characteristic 
types of ‘lifestyle’, specifically the “active – destructive and active – constructive types”, 
which in later chapters will be utilized to explore and describe how Josephine Baker chose 
her own lifestyle as a way of striving for superiority, and to help her achieve mastery over her 
own life. 
       Adler was also of the belief that the birth order of an individual played an important role 
in the development of that individual (Meyer et. al, 2002). He believed that each birth order 
position within a family came with certain roles, behaviours and expectations, which in turn 
exposed that child to a different social interaction based on his or her birth order position. 
According to Adler (1929), being the first born, as was the case with Josephine Baker, comes 
with its own unique set of challenges. These children initially receive more attention, which 
rapidly diminishes with the birth of each additional child into the family. This sudden change 
often comes as a shock to the first child, and in some cases they develop a grudge towards the 
new sibling, as well as towards the parents. The birth of a sibling may also act as a catalyst 
for the older child to begin to strive for superiority and power, and may help to explain why 
these children often have a “strong need for achievement” (Meyer, et. al., 2002, p. 145).  
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Adler (1929), felt that such initial childhood experiences had certain influences on the 
development of the adult personality. In his work as a psychotherapist he also found that 
firstborns would often focus on the past and tended to be pessimistic about the future. 
     In later years, and after a period of time working as a physician for the Austrian Army 
during World War I, “Adler refocused his theory and view of mental health on social 
interest” and came to the conclusion that “if humanity was to survive it had to change its 
ways”(Boeree, 2006, p.4). Adler (1929) in contrast to Freud also chose to see the “positive, 
optimistic side of human nature” and believed that “human nature reaches its fullest potential 
when we contribute to other individuals and to society as a whole” (Barlow & Durand, 1999, 
p. 21). 
3.3 The Development and Structure of Personality 
     Within the context of Adler’s Individual Psychology, the development of personality is 
concerned with the question of “how the individual’s particular lifestyle develops” (Meyer, 
et. al., 1997, p. 143).  Adler (1929, 1930) did not utilize “explicit structural concepts to 
explain human functioning, but viewed personality as a functional whole that moves the 
individual towards self-determined goals” (p. 58). Even though in his theory Adler did not 
clearly differentiate and delineate between formal developmental stages, he clearly regarded 
the first five years of a child’s life as being of paramount importance in that individual’s 
development (Corey, 2009; Meyer, et. al., 1997).  “In the first five years the prototype of the 
individual’s lifestyle is formed, and this plays a determining role in the individual’s 
development for the rest of his or her life, and cannot easily be changed” (Meyer, et. al., 
1997, p. 143).  Adler therefore focused on the individual’s perceptions of events that occurred 
in the past, and his or her interpretation thereof, as having a continuing effect of the 
development of his or her personality (Corey, 2009).  Adler (1929) also put forward the belief 
that other developmental stages such as adolescence, maturity and old age, are not the onset 
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of new developmental stages, but are simply “new situations, in which existing traits which 
have already developed (…the basic lifestyle which has already taken shape), are expressed 
and tested” (Corey, 2009, p. 144). These phases or stages e.g. adolescence, however, provide 
the opportunity for the individual to implement changes if they perceive their current lifestyle 
to be somehow flawed, not dysfunctional. 
     Instead of delineating the individual’s life path by means of developmental stages, Adler 
(as cited in Ansbacher & Ansbacher, 1956) believed that as individuals, we are confronted 
with certain life tasks at different stages of our lives. Adler (1930) believed these life tasks to 
be social in nature, and grouped them into three categories namely, occupational, social and 
sexual (Adler, 1930; Chéze, 2009; Corey, 2009).  These three life tasks were later increased 
to five to include self regulation (getting along with one’s self) and finding the meaning of 
life (spirituality) (Ansbacher & Ansbacher, 1956). As previously mentioned, Adler, (as cited 
in Ansbacher & Ansbacher, 1956) put a great deal of emphasis on the importance of the 
concept of social interest, and saw this tendency within the individual to be the cornerstone 
of mental health. He argued “ it is the individual who is not interested in his fellow men who 
has the greatest difficulties in life…It is from among such individuals that all human failures 
spring” (Ansbacher & Ansbacher, 1956, p.161). According to Adler, social interest speaks of 
more than just empathy with others, but includes other characteristics such as love for your 
neighbour and the environment, and should ideally extend to the greater universe and 
everything in it (Ansbacher & Ansbacher, 1956).  Adler therefore believed that “the 
optimally developed person is therefore someone who has a widely expanded social interest 
and empathy with other people and who feels united with the present and future worlds as a 
whole” (Meyer, et. al., 1997, p. 147). 
     In relation to the structure of the individual’s personality, as previously mentioned, Adler 
viewed the personality as the sum of its parts, which together make up a functional whole. It 
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is this functional whole which will then move the individual towards their goals and 
ultimately their life plan (Adler, 1929). The lifestyle choices and goals held by the individual 
are therefore not determined by objective reality, but instead by the perceived subjective 
beliefs the individual holds about their own life (Corey, 2009). His view was that there are 
factors that influence the development of the individual, and assist in the actualization of the 
individual’s goal of achieving superiority. These factors are: constitutional attributes, social 
environment, the creative self and lifestyle (Meyer, et. al., 1997), and will be looked at in 
greater detail throughout the remainder of this chapter. 
3.4 Constitutional Attributes 
     As previously mentioned, Adler, (1929, 1930, 1958) proposed the idea that all individual’s 
develop a prototypical lifestyle before six years of age, based on their experiences, 
interactions and perceptions, and this in turn will define the person’s life and personality from 
that point onwards. As a physician, Adler naturally considered the role played by genetic 
factors and their influence on development, but regarded these as secondary and not primary 
to the “nature and direction” of development, and the influence on the individual’s use of 
their abilities and weaknesses (Ansbacher & Ansbacher, 1956). In other words, Adler was of 
the view that it wasn’t important what the child had inherited, but instead what he did with it 
that mattered.  In summary, as stated in Meyer et. al. (1997), Adler was therefore of the 
viewpoint that “organ inferiorities and other weaknesses have a strong influence on the 
individual’s development, but not in a deterministic sense” (p. 145), and that what must be 
remembered is that it is the person’s own perception of their weakness, rather than the 
weakness itself, which influences the behaviour, and that the individual possesses their own 
specific creative ability, which allows them to devise their own methods of compensation for 
this perceived weakness (Meyer, et. al., 1997). 
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 3.4.1 Inferiority and compensation. Adler theorised, regarding inferiority in children in 
terms of organ inferiority, and how this impacted on a child’s physical development. 
According to Adler the body compensated for this physical weakness, but he believed there 
could still be long term, psychological effects on the child i.e. poor self-esteem (Ansbacher & 
Ansbacher, 1956, p. 23).  His work on organ inferiority led Adler (1929) to the concept of 
“psychological compensation” which spoke not only of the return to, or maintenance of 
equilibrium, but of a “ceaseless upward striving” i.e. striving for superiority (p.13). In later 
years Adler began to focus in greater depth on psychological inferiorities, as he felt their 
impact on the individual was greater (Ansbacher & Ansbacher, 1956; Boeree, 2006). Adler 
believed that people would continuously strive to overcome any feelings of inferiority, 
whether real or perceived, because in his mind the impact on the individual was the same. 
What would make a difference would depend on the individual’s perception of the extent of 
the weakness and their reaction to it. Individuals who for example believe they are weak or 
stupid would possibly compensate in the following ways: (a) overcome the perceived 
weakness and become good at it, i.e. “ordinary compensation”, (b) become good at 
something else but still feel inferior about the perceived weakness, i.e. “overcompensation” 
or, (c) do neither and fail to develop an improved self esteem i.e. “sensitivity” (Boeree, 2006; 
Meyer et. al., 1997).  
     In his work on inferiority, Adler also noted that all individuals have the natural tendency 
to feel inferior as children, and he postulated that this was due to their perceived small size, 
weakness and intellectual/social incompetence in relation to adults, and that children’s games 
always consisted of one common theme – growing up (Boeree, 2006, p.8).  Children are also 
dependent on adults, and according to Adler (1929) they see this as a weakness or a “minus 
situation” (p.13).  In their creative and imaginative play they therefore strive to change this 
into a “plus situation” by pretending to be adults, thus having gotten rid of their perceived 
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childhood weakness’s (Adler, 1929; Boeree, 2006; Meyer et. al., 1997). Whichever way it is 
looked at, Adler did not always believe that inferiority was only a negative influence but was 
of the view that both real and perceived inferiorities would strongly influence the 
development of the child, and that this would activate the striving for superiority (Meyer, et. 
al., 1997).   
     He was, however, aware of the possible negative impact of continuous and sustained 
inferiority on the individual, and how the individual would become overwhelmed and 
consumed by this perceived inferiority. He called this an “inferiority complex” which can be 
defined as “an exaggerated feeling of incompetence in the face of life’s tasks” (Boeree, 2006; 
Chéze, 2009). This inferiority complex, if left untreated, would not lead to a striving for 
superiority, but instead could lead to a neurosis, which would negatively affect any further 
development in the individual (Boeree, 2006). 
     Another response to inferiority, besides compensation or the inferiority complex, is the 
superiority complex, which can be seen as “covering up your inferiority by pretending to be 
superior” (Boeree, 2006, p.8).  It is this false or perceived superiority or success that 
compensates for the unbearable state of inferiority experienced by the individual (Adler, 
1929; Chéze, 2009).  The outcome of a superiority complex, and its accompanied false sense 
of security, could either lead the individual to a life of crime, prejudice and drug or alcohol 
abuse, or alternatively could encourage the individual to achieve more than their potential i.e. 
“to invent or create you must have the ‘arrogance of creativeness’ (Maslow, 1971 as cited in 
Meyer et. al., 1997, p. 445). 
3.5 Social Environment 
     One of the first and most basic assumptions of Adlerian psychotherapy is that “all 
behaviour occurs in a social context” (Mosak, 1989).  Adler (1929) believed that humans are 
born into an environment with which the individual is required to engage, and as stated by 
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Kurt Lewin, a Gestalt psychologist, “behaviour is a function of person and environment” 
(p.65) which is very similar to Adler’s belief that the individual cannot be looked at in 
isolation (Mosak, 1989).  This belief formed the basis of Adler’s Individual Psychology, 
which is an “interpersonal psychology” and looks at “how individuals interact with each 
other sharing ‘this crust of earth’ as being paramount” (Mosak, 1989, p. 65). It was from this 
stance that Adler (1929) argued that the first feelings of inferiority experienced by children 
usually develop based on their initial interactions with their social environment, usually 
during the first five years of life.  This lead Adler to consider the role of family in his work, 
particularly the importance of the “family of origin” when looking at the individual’s 
personality development. Adler was of the view that “it was through the family constellation 
that each person forms his or her own unique view of self, others, and life” and that the 
child’s view of the world would very much be shaped by the interactions viewed within his 
or her own family (Corey, 2009, 110). This once again emphasises the importance of context 
and that “human existence is socially embedded and cannot be understood apart from social 
context” (Ansbacher & Ansbacher, 1956). It is therefore this social context and family 
constellation that allows the child to grow and develop, and to gain a sense of themselves 
within their social world. 
 3.5.1 Birth order and sibling relationships. The Adlerian approach is unique in that it 
focuses not only on sibling relationships, but also on the child’s birth position in the family, 
and the psychological impact this may have on the child (Corey, 2009, p.103). The reason for 
this was Adler’s belief that “there are certain roles and behaviour patterns associated with 
birth order position which gives rise to typical personality traits in all children who occupy a 
particular position in the family” (Meyer et. al., 1997, p. 145). It is important to note, 
however, that the actual birth order position itself, is less important than the individual’s 
psychological perception of the meaning of that position (Ansbacher & Ansbacher, 1956).  
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     In relation to birth order Adler focused on five different birth order positions namely: (a) 
the only child, (b) the first-born/oldest child, (c) the second-born, (d) the middle child and (e) 
the youngest (Ansbacher & Ansbacher, 1956; Corey, 2009). He suggested that each child 
psychologically experiences their position within the home and family differently, which in 
turn leads to the development of different lifestyles (Corey, 2009; Meyer, et. al., 1997).  What 
is of importance, however, is that these interpretations and perceptions of family position will 
later impact on their adult interactions with the world they live in, and each child will try 
their best to adapt to their environment. The five different birth order positions will be briefly 
described in the next section. 
 According to Adler (1929) the only child is usually the “pampered” child who “wants to 
be the center of attention” and who generally spends a great deal of time with adults (p.381). 
This child is generally “dependable and hard-working” and strives to stay in his or parents 
good books (Corey, 2009, p. 103). If there is a gap of a number of years before the birth of 
the next child, the only child, who then becomes the oldest child, usually finds it hard to 
adapt to the presence of a sibling and no longer feels “unique or special”(p.103).  The second 
child usually finds itself in a very different position.  From the outset he or she has to share 
the parents’ attention with another child, and this is why second children are often 
competitive and ambitious. These children often feel that they are in a constant race – a battle 
not too fall to far behind their older sibling (Adler, 1929; Corey, 2009). According to Adler 
(1929) “the second child is often more talented and successful than the first” (p. 379), which 
may speak volumes in relation to Adler’s own childhood.  Adler too was a second child, who 
after a difficult start to his childhood due to ill health, became highly ambitious and 
hardworking. Much of Adler’s competitiveness and drive was because of his perception that 
his older brother, Sigmund, was a rival, and despite his own success as a psychoanalyst, he 
always felt inferior to his brother.  The middle child, according to Adler, often feels 
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“squeezed out” and may feel that life is treating them unfairly, and are often seen as the 
‘problem child’. There is however, the belief, that within dysfunctional families it is often the 
middle child who becomes the “peacemaker” within the family and the glue that holds the 
family together (Corey, 2009, p. 103). The youngest child within a family is often perceived 
as the “baby” in the family, and is therefore generally the most “pampered” one. These 
children, however, are usually unique in that they are independent despite being pampered, 
and “tend to go their own way and develop in ways no others in the family have thought 
about” (Corey, 2009, p.104).  
     As stated by Adler (1958) it is the impressions made on children during their early 
childhood, and “the position in the family that leaves an indelible stamp on lifestyle…” (p. 
154).  What is however important to note, considering how different and unique each family 
is, is that “birth order is to be understood in the context of the individual’s own special 
circumstances” and as it is seen as one of Adler’s heuristic ideas i.e. “useful fictions - used to 
better understand people”, it should not always be taken too seriously (Boeree, 2006, p.11). 
 3.5.2 Faulty lifestyles. As an extension of the possible impact of birth order, and the 
events of the first five years of life, on the individual’s lifestyle development, Adler also 
believed that “subsequent events may have a profound effect on the development of our 
personality” (Corey, 2009, p. 101).  As previously mentioned, it is the perception and 
interpretation of these events that are important, and if these interpretations are “faulty” it 
could lead to the development of a “faulty lifestyle” (Boeree, 2006; Corey, 2009). Adler was 
of the belief that there are three basic childhood situations arising from a faulty family 
atmosphere, which are most likely to contribute to a “faulty lifestyle” and impaired social 
interest namely: (a) organ/physical inferiorities, (b) pampering and (c) neglect (Ansbacher & 
Ansbacher, 1956). 
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     Physical/organ inferiority does not have to lead to a “faulty lifestyle” if children with this 
disposition are taught not to focus on themselves, but instead to focus on the needs of others 
(Boeree, 2006). If this is successful, it has the “potential to lead to healthy compensation…” 
(Adler, 1958). Pampering children on the other hand, can also teach them the wrong lessons 
in life, such as taking without giving, and that their wish is everyone else’s command 
(Boeree, 2006). According to Adler, by pampering children, it not only robs them of their 
independence, but they tend to develop a parasitic impression of the world (Adler, 1958). The 
great downfall of this childhood situation is that it fails these children by not allowing them 
to do anything for themselves, and that they learn to communicate with others by only 
placing demands on them. According to Boeree (2006), the only way the world responds to a 
pampered child is through “hatred” (p. 10).  Finally there is the situation of the neglected 
child. These children are generally unloved, unwanted or unappreciated, and therefore do not 
learn the meaning of love, co-operation or a sense of belonging (Adler, 1958; Ansbacher & 
Ansbacher 1956). What these children learn instead is inferiority, because the message they 
receive every day is that they are not important. Such children also learn to be selfish and not 
to trust, and therefore tend to be suspicious of the motives of others. They also tend to have 
difficulty in the capacity to show love, as this is an emotion the neglected child is very rarely 
exposed to (Boeree, 2006, p.10). 
3.6 The Creative Self 
     When looking at Adler’s early work, he gave very little specific information about the 
‘creative self’ but by this concept he wished to emphasise that “human beings have the ability 
to be creative in forming their own life goals and in planning how to achieve them” (Adler, 
1929 as cited in Meyer et. al., 1997, p. 138). The creative self is therefore not a structural 
component or part of the personality, but should instead be viewed as a “capability of the 
whole person” (p.138). Adler’s creative self as described by Hall and Lindzey (1970) “is 
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something that intervenes between the stimuli acting upon the person and the responses he 
makes to these stimuli” (p. 127). Although every individual’s creative ability is dependent on 
factors such as their own potential, circumstance and environmental factors, Adler was of the 
view that this was not always a negative for the individual. He continued to stress that 
“people are not at the mercy of circumstances, and that they have the ability to interpret their 
circumstances and potential and use them in a creative way” (Meyer, et. al., 1997, p. 138).  In 
other words, Adler did not see a person’s physical constitution, potential, inherited traits or 
social environment as limitations as to what they could achieve, or as influencing factors to 
limit the goals they set for themselves. According to Adler it was “the perception of these 
influences, rather than the actuality” that would be the deciding factor in what the person 
would or would not achieve (Meyer, et. al., 1997, p. 138). As stated in Ansbacher & 
Ansbacher (1956), Adler put forward the idea that every child is indeed born with different 
potential, but he disagreed with the teachings of the “hereditarians” who had the “tendency to 
overstress the significance of constitutional disposition…the important thing is not what one 
is born with, but what use one makes of that equipment” (p. 176). According to Adler the 
child may have started life on a negative footing based on factors such as organ inferiority or 
social circumstance, but the child has the freedom and creativity within them, to decide 
which direction their lives will take. This creative power could be thought of as a “force” 
which propels the child forward, and gives them the “creative power” to overcome any 
obstacle. This drive or force is without direction until it is directed towards a specific goal. 
Once this creative power is directed towards a goal it is “not simply a passive reaction but a 
manifestation of creative activity on the part of the individual” (Ansbacher & Ansbacher, 
1956, p. 177).   
     What this tells us is that it is the ‘creative power’ within the child or individual that forms 
and moulds the power within, and then directs it toward a meaningful goal. It is therefore 
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“the individual’s ability to formulate life goals and the methods to achieve them” which is 
part of the creative self (Meyer, et. al., 1997, p. 138). Therefore, as stated in Ansbacher & 
Ansbacher (1956) the “teleology of human psychological life arises from imminent 
necessities, but is in its uniqueness a creation of the individual” (p. 177). Because everyone 
has their own creative self and therefore their own personal goals, one can never truly know 
the individual’s specific goals, which makes “human behaviour unpredictable in nature” 
(Meyer, et. al., 1997, p.138).  This is only possible if one has a thorough knowledge of that 
person’s goals and how they mean to achieve them i.e. their lifestyle: 
  The individual is thus both the picture and the artist. He is the artist of his own     
  personality, but as an artist he is neither an infallible worker nor a person with a    
  complete understanding of mind and body; he is rather weak, extremely fallible, and   
  imperfect human being. (Ansbacher & Ansbacher, 1956, p. 177)  
3.7 The Lifestyle  
 3.7.1 Lifestyle development. One of the earliest definitions of the style of life, as given by 
Adler states:  
  Style of life is variously equated with the self or ego, a man’s own personality, the   
  unity  of the personality, individuality, individual form of creative activity, the method  
  of  facing problems, opinion about oneself and the problems of life, the whole attitude  
  to  life and others. (Ansbacher & Ansbacher, 1956, p. 173)  
In the early years Adler was greatly influenced by the writing of Jan Smuts, the South 
African statesman and philosopher. It was from Smuts’ (1961) writings that Adler took to the 
concept of “holism”, which proposed, that in order to understand an individual, we need to 
see them as a whole person, not just merely as the sum of their individual parts.  They also 
need to be seen in terms of their social, cultural and historical contexts (Boerre, 2006, p. 6). 
Within this framework of “the wholeness and uniqueness of the individual” Adler proposed 
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the concept of “lifestyle” or “style of life” which deals with “the nature of the individual self, 
the personality structure” (Ansbacher & Ansbacher, 1956, p. 172). Through this lens of 
holism and context, Adler also felt it was important to be aware of a child’s formative years, 
as he was of the view that in the first five years of life, a child develops “a life goal and 
prototypical lifestyle to deal with the real and imagined difficulties in life” (Ansbacher & 
Ansbacher, 1956). It was during these formative years, according to Adler, that the child’s 
lifestyle would be influenced by social, cultural, historical, environmental and hereditary 
influences which was why he felt that context was so important in the child’s lifestyle and 
goal formation (Adler, 1929). “The lifestyle plays a determining role in further development 
and cannot easily be changed” (Chéze, 2009, p. 64). The child’s early experiences, as 
previously mentioned, play a large role in the development and formation of their life goals 
and lifestyle, but it is important to remember that it is not the actual events, but the child’s 
perception of these events that shapes and forms the personality. These perceptions lead to 
the child’s development of a private logic or a schema about the self, others and the world 
(Adler, 1930; Ansbacher & Ansbacher, 1956; Corey, 2009). Mosak (1989) stated that to be 
able to understand the individual requires an understanding of his or her  “cognitive 
organization” or lifestyle (as cited in Corsini & Wedding, 1989, p.66).  Mosak (1989) 
continued by saying that an individual’s lifestyle “is right nor wrong, normal or abnormal, 
but merely the spectacles through which people view themselves in relationship to the way in 
which they perceive life” (as sited in Corsini & Wedding, 1989, p. 66). 
     According to Ansbacher and Ansbacher (1956), the style of life as a concept is more 
general, and in addition to the individual’s life goal, includes the individual’s opinion of him 
or herself and the world they live in, as well as their unique and individualistic way of 
striving for their specific goal (p. 172). Adler’s, style of life is also a more dynamic concept 
as compared to the more static concept of the life goal.  Many saw this as a reflection of 
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Adler’s constant movement towards the development of a more dynamic psychology, and in 
his later writings his referred to the style of life as the individual’s “law of movement” 
(Ansbacher & Ansbacher, 1956p. 172).  
     As stated in Corey (2009) lifestyle consists of our perceptions of our self, others, and the 
world we inhabit, and includes “an individual’s characteristic way of thinking, acting, 
feeling, living and striving towards long-term goals”(p. 101).  Adler saw the individual as the 
artist, creator and actor in their own life, who by means of striving for their own unique and 
specific goal, developed their own unique style of life (Corey, 2009).  What is important to 
note is that the concept of lifestyle to the individual is an unconscious one, and that the 
individual does, not always understand the underlying goals, and motivations for these goals. 
“Man understands nothing about his goal but pursues it. He understands nothing about his 
lifestyle but is continually bound to it” (Adler, 1982, p.6).    
 3.7.2 Lifestyle types. According to Adler, each individual’s unique style of life “is the 
creation of the child himself, who uses his inheritance and impression of the environment as 
bricks to build his particular avenue for success…success according to his own 
interpretation” (Adler, 1982, p.5). Even though Adler maintained that all individuals tend to 
develop their own, unique style of life, he nevertheless distinguished between four 
characteristic types of lifestyle namely the active-constructive, passive-constructive, active 
destructive and passive-destructive lifestyle types (Meyer, et. al., 1997, p. 139).  
 3.7.2.1 Active-constructive type. This lifestyle type usually develops out of a family 
atmosphere “where the predominant spirit is one of co-operation, trust and respect” (Meyer, 
et. al., 1997, p. 139). This person presents with an optimistic, supportive, community-
oriented and positive problem solving approach. The person with this lifestyle type is 
generally ambitious and active in relation to achieving his or her goals, and will often set 
goals with a community focus. It is for this reason that these individuals often become leaders 
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within their communities (Meyer, et. al.). In Adler’s later works and more modern writings 
this is also known as the socially useful type (Adler, 1958; 1982). 
 3.7.2.2 Passive-constructive type. People with the passive-constructive lifestyle type also 
tend to adopt goals with a community focus, but approach these in a more passive way, as the 
name of the lifestyle type suggests. In their passivity they have a tendency to rely on others to 
take the initiative, and will rarely initiate things themselves, even though the intention is 
there. These individuals are often friendly and charming but tend to lack confidence and 
independence (Meyer, et. al., 1997, p.139). This lifestyle type is also known as the getting or 
leaning type (Ansbacher & Ansbacher, 1956). 
 3.7.2.3 Active-destructive type. The person with this lifestyle type has a tendency 
towards goals that are generally more selfish, and are not always in the best interest of society 
or the community at large. These individuals work with great fervour when it comes to 
achieving their own goals, and are often power seeking and controlling individuals, who may 
at times exhibit antisocial behaviour. They generally show very little social interest (Meyer, 
et. al., 1997, p. 139). They are also known as the ruling type (Adler, 1958). 
 3.7.2.4 Passive-destructive type. The person with this lifestyle type “is likely to be 
antisocial, but tends to be lazy and passively aggressive” (Meyer, et. al., 1997, p. 139). This 
person’s goals will have a selfish and antisocial undertone but they will relate this to the 
outside world in a passive way. These individuals tend to have low levels of activity and 
social interest, as well as being antisocial and passive-aggressive. This lifestyle type is also 
known as the avoidant type, and these individuals often tend to demonstrate their lifestyle 
type through neurosis and psychosis (Adler, 1982). 
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3.8 Striving for Superiority 
     To formulate the concept of ‘striving for superiority’ or the striving for ‘perfection’, 
Adler’s thinking evolved and developed over a period of time. From the outset Adler spoke 
of “a theory of the unity and self-consistency of the personality”, which, according to Adler, 
was made up of potent forces or drives (Ansbacher & Ansbacher, 1956, p. 101). This concept 
Adler initially called a man’s “will to power”, which he later abandoned in favour of 
“striving for superiority” (Hall & Lindzey, 1970, p. 123). According to Hall & Lindzey 
(1970) there were three developmental stages in his thinking regarding man’s final goal 
namely, “to be aggressive, to be powerful and to be superior” (p.123).  As defined by Adler, 
the striving for superiority can be seen as “a striving to move from the bottom to the top or to 
change a minus into a plus…the striving for perfection” and that life itself is not possible for 
the individual without this drive or pressure (Meyer, et. al., 1997, p. 141).  In his writings 
Adler is very clear that he did not see this drive or ‘striving for superiority’ as the individual’s 
social class distinction, their position of leadership, or whether they hold an eminent place 
within society, instead he saw it as “the striving for perfect completion…the great upward 
drive” (Hall & Lindzey, 1970, p. 123). This concept was something similar to Jung’s concept 
of “the self”, the principle of “self-actualisation” by Goldstein (Hall & Lindzey, 1970, p. 
123). 
     In one of his writings, explaining his view of where this ‘striving for superiority’ comes 
from, Adler explained, “It runs parallel to physical growth and is an intrinsic necessity of life 
itself…it is innate; that it is part of life; in fact, that it is life itself” (Adler, 1930; Ansbacher 
& Ansbacher, 1956). This drive is born with the individual and exists with them from birth 
until death, and through growth and development it is this drive that propels the individual 
from one developmental stage to the next, higher stage (Hall & Lindzey, 1970). Adler 
believed that within the individual there was not a whole host of separate drives, but that each 
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drive was fed and fuelled by the one main drive, which is the ‘striving for superiority or 
perfection’. According to Adler, all other viewpoints of famous philosophers or psychologists 
such as “self preservation, pleasure principle, equalization” were vague and somewhat 
inadequate ways of trying to express this great upward drive (Ansbacher & Ansbacher, 1956, 
p.103). Ultimately Adler saw this drive as social in nature and spoke of “the overall 
motivation of human development” which generally presents itself in two ways, namely, (a) 
the striving for power and (b) social interest (Chéze, 2009; Hall & Lindzey, 1970).  
 3.8.1 Striving for power. Adler (1929, 1930, 1958), when speaking of the origins of this 
drive for superiority or perfection, looked at the development of human behaviour in terms of 
attempts at compensation for initial feelings of inferiority. Young children, from the outset, 
become aware of their weakness or inferiority in relation to the adults around them. This 
feeling of inferiority does not always need to be perceived as a negative perception, but 
instead, as the start of the upward drive of the individual to change this sense of inferiority to 
one of superiority (Ansbacher & Ansbacher, 1956; Corey, 2009). It is therefore “in response 
to perceived inferiority – natural, organic and psychological – individuals strive in the 
direction of a creative, individualized goal of success” (Chéze, 2009, p. 67). What is 
important to note once again, is that the depth or intensity of the individual’s inferiority will 
depend on his or her perception of the perceived weakness, and this will influence their 
reaction to it (Ansbacher & Ansbacher, 1956).  It is then this perception of the inferiority, and 
the reaction to it, that will lead to the ‘striving for power’ over this inferiority i.e. “I must act 
so that in the end I will be master of the situation” (Ansbacher & Ansbacher, 1956, p. 112).  
     This urge for mastery over the perceived inferiority will be the predominant driving force 
in the child.  This will lead the child to the development of a goal and an accompanying 
lifestyle, ensuring a future where the individual feels they have conquered the inferiority, and 
they will always strive to have power over it (Adler, 1929, 1930). This continuous drive and 
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striving for self-improvement and self-betterment, takes on different and creative forms, 
depending on the individual and the stance they take in relation to their perceived inferiority. 
Some individuals will strive for goals that place them in positions of power or fame such as 
politicians, world leaders or famous actors, and others will strive for goals where they work 
for the betterment of others – a selfless goal (Adler, 1929, 1930; Ansbacher, 1956). Adler (as 
cited in Ansbacher & Ansbacher, 1956), stated, “the neurotic strives toward personal 
superiority and, in doing so, expects a contribution from the group in which he lives, while 
the normal individual strives toward perfection which benefits all” (p. 114).  
     Based on this, it was Adler’s belief that as a species, human beings “would attempt to 
compensate for their weakness in developing intellectual abilities, technology, culture and 
…a strong social structure” and that it would be the safety and security provided by the 
‘group’ that “would help to compensate for the weakness of its individual members” (Meyer, 
et. al., 1997, p. 141).  It was Adler’s belief that it is this continual striving for superiority and 
perfection that led to the formation of groups and culture within society, and ultimately to the 
development of social interest (Ansbacher & Ansbacher, 1956; Meyer et. al., 1997). As 
stated by Ansbacher and Ansbacher (1956): 
   The views of Individual Psychology demand the unconditional reduction of  striving  
  for power and the development of social interest. The watchword of Individual     
  Psychology is  the fellow man (sic) and the fellow man’s (sic) attitude to the  imminent 
  demands of human society. (p. 114) 
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Fig 1. Inferiority-superiority dynamics (Ansbacher & Ansbacher, 1956, p. 110). 
  
 3.8.2 Social Interest. Adler defined social interest as “an innate desire to serve the 
community, and as a striving for community with the whole of humankind, not just with the 
people in the immediate environment”(Ansbacher & Ansbacher, 1970 as cited in Meyer et. 
al., 1997, 141). It was Adler’s view that to possess social interest is to have a true and 
genuine interest in other people, and to have “the ability to experience events from the 
viewpoint of another” which in today’s world would be known as empathy (Meyer, et. al., 
1997, p. 141). As stated by Adler, social interest is “to see with the eyes of another, to hear 
with the ears of another, to feel with the heart of another” (Adler as cited in Ansbacher & 
Ansbacher, 1970, p. 421). 
 62	  
     Ansbacher (1992) put forward the idea that the concept of social interest was one of 
Adler’s most significant, and comprises of “(a) an awareness of being part of a human 
community, (b) identification and sense of belonging in the social world; and (c) an 
individual attitude to deal with the social world” (p. 68). While social interest is believed to 
be inborn and innate, as previously mentioned, Adler believed that it still needs to be nurtured 
and developed by the individual, and that this development begins through their initial 
interactions with other people (Ansbacher & Ansbacher, 1956). The direction of the 
development of this internal empathy or social interest, Adler proposed, is influenced greatly 
by the child’s parents, as the child first identifies with, and is socialized by the parents. The 
child therefore wants to experience the world through “the eyes, ears and hearts of the 
parents” (Ansbacher & Ansbacher, 1970, p. 41).  This socialization process, which begins in 
childhood, therefore “involves finding a place in society and acquiring a sense of belonging 
and of contributing” and helps to teach the individual that life and living is made up of both 
good and bad (Corey, 2009, p.102). 
     In keeping with Adler’s belief of “holism” it is easy to see therefore that for someone who 
is striving for superiority and perfection in the true sense of the word, they would find it 
difficult to do so without concern for their social environment and for the people in it 
(Boeree, 2006). Through the concept of social interest, Adler was therefore trying to portray 
not only certain social behaviours, but it was meant in a more broad and holistic sense to 
include “caring for family, for community, for society, for humanity, even for life…social 
concern is a matter of being useful to others” (Boeree, 2006, p. 7).  According to Adler the 
ultimate pinnacle of success in this striving for superiority, with its foundations embedded in 
social interest, is reached by the individual when they strive not only to obtain perfection for 
themselves, but also place this striving “at the service of society” (Ansbacher & Ansbacher, 
1956 as cited in Meyer et. al., 1997, p. 146).  If an individual is able to obtain success in this 
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striving or social interest, Adler sees it as the “cornerstone of mental health” and therefore the 
chance of optimal development for the individual (Corey, 2009, p.102). 
3.9 Optimal Development 
     In Adler’s view, the optimally developed person has not only strived for and achieved a 
good balance between superiority, perfection and social interest, but is also mentally healthy; 
in other words “those with social interest tend to direct the striving towards the healthy and 
socially useful side of life” (Corey, 2009, p. 102).  When seen from an Adlerian perspective, 
the belief is that “as social interest develops, feelings of inferiority and alienation diminish” 
(Corey, 2009, p. 102). The importance of this is highlighted in an excerpt from Ansbacher & 
Ansbacher, (1956) which states: 
  Social interest is the barometer of a child’s normality…Social interest is the true and   
  inevitable compensation for all the natural weaknesses of individual human beings…It  
  is  almost impossible to exaggerate the value of an increase in social interest. The mind 
   improves…the feeling of worth and value is heightened, giving courage and an    
   optimistic  view, and there is a sense of acquiescence in the common and advantages   
  of our lot. The individual feels at home in life and feels his existence to be       
  worthwhile just so far as he is useful to others and is overcoming common, instead of  
  private, feelings of inferiority. (p. 155) 
As can be seen above, and as stated by Adler, social interest is more than just feeling 
empathy towards others; it is a larger force which encompasses that which is living as well as 
that which is not. According to Meyer, et. al., (1997), Adler often explained social interest as 
“a cosmic interest and a feeling of harmony with the universe” and he was of the view that an 
expanded and better form of social interest would be “the logical goal of human evolution” 
(p. 147). From this, one can see, that the optimally developed person is therefore a balanced 
individual, who has a greatly developed sense of social interest, has empathy for others, and 
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feels part of the world they live in. It is also someone who embraces his or her life in a 
creative way, aware that life is full of both good times and hardship. As stated in Ansbacher 
and Ansbacher (1956) “he is ready to accept the advantages of our social life and is a good 
loser whenever disadvantages cross his way…he is and wants to be the master of his fate 
with an effective regard for the welfare of others” (p.156).  
     Adler’s optimally developed person could therefore be seen as someone who lives 
according to Emmanuel Kant, the great German philosopher’s, ethical rule, known as the 
categorical imperative, which states “Act as if the principle of your action, through your will, 
could be elevated to a general law of nature” (Meyer, et. al., 1997, p. 147).  
3.10 Chapter Summary  
     This chapter examined Alfred Adler’s Individual Psychology, by highlighting the most 
salient concepts making up this theory of personality. The concepts included Adler’s ideas on 
the development and structure of personality, constitutional attributes, inferiority, 
compensation, birth order superiority and lifestyle, as well as sections on social interest and 
his ideas on optimal development. In the next chapter, the life of Josephine Baker will be 
systematically explored and described within the above-mentioned theoretical framework. 
This will be done by focusing on the significant developmental data and life events in 
Josephine Baker’s life, with the aim of relating them to concepts of Adler’s Individual 
Psychology, and hereby promoting a greater understanding of her personality development 
across her lifespan.  
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Chapter 4: 
The Life Of Josephine Baker 
“The most sensational woman anybody ever saw or ever will” 
- Ernest Hemingway 
4.1 Chapter Preview 
     This chapter explores the life of Josephine Baker by providing an historical overview of 
her life over a period of approximately 70 years, spanning from 1906 to 1975. The chapter 
consists of a full and detailed description of her life including, but not purely limited to, that 
of the life of a famous performer of the stage and silver screen. Emphasis is placed on 
understanding her childhood, family environment, social, cultural and historical contexts as 
well as relationships, marriages and career. By doing so, it provides a context within which to 
understand this unique individual, and provides a platform to explore and understand the 
development of her personality, through the application of a theory of individual psychology 
(see Chapter 3). 
4.2  The Significance of the Life History Context 
     Even though she has been the subject of various biographical writings and books, 
attempting to reveal and understand her life history, not much has been written about her 
personality, or how the contexts she grew up in and lived in, could have aided in the 
development and shaping of her personality. To be able to achieve a more complete and 
holistic view of Josephine Baker, an understanding of the interaction between her personality 
and behaviour therefore needs to be achieved. One of the only ways to do this would 
therefore be to look at her life in a detailed manner, and place emphasis on the most salient 
aspects and events of her life.  
     The importance of studying the lives of specific individuals, within their social, historical 
and cultural contexts, has therefore been emphasised by many researchers, as the ideal way of 
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uncovering a specific individual’s unique life story (Elms, 1994; Runyan, 1984, 1988; 
Schultz, 2005). In the same way, theories of personality development such as individual 
psychology (see Chapter 4) emphasise the importance played by biological, social, historical 
and psychological forces on the development of an individual’s personality. To this end, it is 
therefore important to provide a historical overview of Josephine Baker’s life, and to do so 
within her own historical context. 
4.3 Historical Periods over the Lifespan of Josephine Baker 
     4.3.1 Origins – ‘Meet me in St Louis’ (1904). In most of the writings on the life of 
Josephine Baker, not much is written about her mother, Carrie MacDonald, and how she 
came to be living in St Louis, Missouri, where Josephine was born. Carrie was originally a 
native of South Carolina, who at the age of 19 years of age had travelled to St Louis, like 
thousands of others, with the hope of finding work as an entertainer at the famous World’s 
Fair of 1904 (Haney, 1981, p.1; Wood, 2000, p. 11).  St Louis, at the time, was an extremely 
desirable place to live and its inhabitants therefore consisted of immigrants from all over the 
world, particularly those from Europe. For the black people from the Deep South, with their 
history of slavery and oppression, St Louis with its fertile land, good transport system, and 
less prejudice against black people, came very close to “resembling the Promised Land” 
(Wood, 2000, p.12). This was the case for people like Carrie MacDonald and her family. The 
promise of the “land of milk and honey” (Wood, 2000, p.12) was unfortunately short lived as 
this enormous influx of blacks from the South into St Louis, led to a strain on the resources, 
and it became harder for unskilled men to find work. One consequence of this, was that the 
white unskilled labourers already living in the area, began to resent the black men who ‘took 
their jobs’ and this led to the advent of increased tension between the racial groups. Because 
of this, by the time Carrie, her elder sister Elvira and their mother arrived in St Louis; it was 
no longer as much of a ‘Promised Land’ as first imagined. 
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     With only Elvira’s deceased husband’s war pension to live off, Carrie and her family were 
forced to rent an apartment in one of the poorest parts of town, Lucas Street, which was 
described by many as a “disease-ridden slum” (Wood, 2000, p. 13). The MacDonald family 
was of mixed race, part black, part Appalachian Indian, and this combination made Carrie, 
who was tall, of good posture, dark skinned and with high cheekbones, a very attractive 
looking young woman.  Carrie eventually found a job as a waitress, and was totally 
fascinated by the buzz and excitement of the St Louis nightlife, which she embraced and 
explored with great enthusiasm during her time off from work (Wood, 2000; Haney, 1981).  
During this time, due to the influx of skilled musicians from the North, St Louis “became 
alive with music, and in response to the music came dance” (Wood, 2000, p.13). During her 
explorations of the St Louis nightlife, Carrie found out that she was an extremely good 
dancer and entertainer (Wood, 2000, p. 13).  Not only was Carrie a good dancer but she was 
also described as being “pretty and lively” which soon attracted the attention of many young 
men, particularly a good looking, smooth talking young man named Eddie Carson.   
Eddie, whose nickname was “spinach”, which implied that he was of Spanish decent, was 
short, vivacious, fast talking, smoothly dressed, and olive skinned, with a “sparkling 
personality” (Wood, 2000, p. 14). Eddie was a drummer and musician who made a fair living 
by playing at funerals, picnics, saloons, brothels, street parades and vaudeville houses of St 
Louis’ ‘Chestnut Valley’ a notorious red light district in the area.  At the time Eddie was 
extremely ambitious and had dreams of becoming a professional singer and dancer (Haney, 
1981). 
     One Friday night at a dancing school in St Louis known as ‘Professor Julius Caesar 
Lucky’s Dancing Academy’, where Eddie worked as both a drummer and dance teacher, 
Carrie met Eddie, and it wasn’t long before this handsome dynamic young man had swept her 
off her feet. Before long Eddie and Carrie become a song-and-dance act and looked for work 
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wherever they could be employed, including bars, restaurants and cheap vaudeville houses. 
“About a year after they met, along came Josephine, or to give her full name, Josephine Freda 
Macdonald” (Wood, 2000, p. 15). 
     4.3.2 Birth and beyond – the first five years (1906 – 1911). To date, many stories and 
controversies abound in relation to the origins and birth of Josephine Baker. After referring to 
various sources of literature on the subject, the most reliable appears to be the account given 
by her younger sister, Margaret. According to Abraham (2001), Margaret stated that it was at 
11 o’clock on Sunday morning, Jun 3, 1906, that Carrie MacDonald gave birth in a St Louis 
maternity hospital to her first child, a five pound baby girl she initially named Freda 
MacDonald. After her birth, little ‘Freda’ was subsequently renamed Josephine Freda by 
Carrie’s mother and sister. The name ‘Josephine’ is believed to be the name of Carrie’s 
cousin.   
 When Margaret recounts the story, she tells that Josephine “had barely emerged into the 
world when she slipped from the doctors hands. He caught her before she hit the floor. 
Josephine’s entire life was like that. Ups and downs” (Baker & Bouillon, 1977, p. 5).  It is 
believed, that from birth, Josephine resembled her father with her small round face, tipped 
nose and olive skin, as well as inheriting his immense energy (Haney, 1981, p. 7). Josephine 
was a plump baby, which led her mother, Carrie, giving her the nickname “Tumpy” derived 
from “Humpty Dumpty” (Haney, 1981, p. 7). 
     Even after Josephine’s birth, Carrie continued to live at home with her mother and sister 
Elvira, as Eddie Carson’s family were dead against his marriage to a “black woman” (Baker 
& Bouillon, 1977). Many, however, believe that the reason they did not get married was 
because Eddie was young, restless and ambitious, and as he was barely a little older than 
Carrie himself, he was not yet ready to settle down (Wood, 2000).  Soon after Josephine’s 
birth, Eddie continued to put pressure on Carrie to return to their “exciting night life” and 
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song-and-dance act. Even though she initially carried baby Josephine with her to the wine 
rooms and vaudeville houses at night, so that she could be with Eddie, Carrie eventually took 
to leaving Josephine at home with her mother and sister (Haney, 1981, p. 7; Wood, 2000, p. 
15). “Though born out of wedlock, dirt poor, in a disease ridden slum, Josephine was lucky in 
one respect. St Louis was musically rich and, from the beginning, she was at the heart of it” 
(Haney, 1981, p. 7). 
     After Josephine’s birth and once Carrie was back on stage, Eddie and Carrie put together a 
stage routine they performed in bars, wine rooms and vaudeville houses in “the District” 
sometimes carrying baby Josephine onstage during their “finale”. This act, although popular, 
was short-lived, as sixteen months after Josephine was born; Carrie gave birth to a second 
child, a boy named Richard (Haney, 1981; Wood, 2000). Richard’s birth seemed to be a 
defining moment in Carrie and Eddie’s relationship, as this second child appeared to be more 
than Eddie was willing to take on.  Eddie soon began to drift away from Carrie, their act 
folded and before long Carrie had lost both her lover and her “small career in entertainment” 
which she did not appear to have the drive or ambition to pursue on her own (Wood, 2000, p. 
16).  Soon after leaving Carrie and the children, Eddie married someone else. Eddie had been 
Carrie’s “ticket” to what she had thought would be a more glamorous world and a better life, 
but in reality what she was left with, was a peasant’s life with two children to feed, and no 
income (Haney, 1981).   
 From that time onwards Carrie began to take her bitterness, hurt and disappointment out 
on Josephine, particularly because of her strong resemblance to Eddie (Haney, 1981).  Not 
only did Josephine look like her father, but she also inherited his outgoing and vivacious 
temperament and his talent for music and theatrics (Wood, 2000).  In later years, when 
Josephine herself was to reflect back on the time of her father’s departure and her brother 
Richards’s birth, she expressed emotions common to many first-born children after the arrival 
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of a second sibling.  She expressed that she “did not like sharing the spotlight…she always 
felt that Carrie loved Richard more…Richard was a wanted child” (Haney, 1981, p. 9; Wood, 
2000, p. 16). Josephine’s flair for the dramatic had begun at an early age (Haney, 1981, p. 9). 
On losing her father, “Josephine invented fantasy daddies to fill the vacancy left by Eddie” 
and this was a pattern that would continue throughout the remainder of her adult life, with her 
telling elaborate stories about the origins of both her father and her mother.  
     According to Josephine, Eddie’s departure and Josephine’s strong resemblance to her 
father continued to trigger a strong animosity in Carrie, which she took out on Josephine. 
This would have been terrifying to a young child Josephine’s age, and she recounted 
memories such as “Mama said things to me I’m sure she couldn’t mean, that she hated me 
and wished I was dead” (Haney, 1981, p. 10).  These were some of Josephine Baker’s earliest 
and conscious memories, “the feelings of unwantedness, the grinding poverty and the missing 
father” (Wood, 2000, p. 16). 
     Even though Carrie was “grotesquely cruel” to her young daughter, it is believed that she 
loved her and “shaped her in her own image” (Haney, 1981, p. 10).  Even though Carrie did 
not possess Eddie’s “scintillating charm”, she did possess resilience, strength and courage; 
the characteristics of a survivor. Despite all the hardships she faced, including the 
“degradation of poverty”, she continued to hold her head high with “an innate sense of her 
own superiority” (Haney, 1981, p. 10).  These characteristics of inner strength and resilience 
were Carrie’s legacy to Josephine – to be a survivor and to keep going against all the odds.  
In return, “Josephine became her lifeline. Josephine would give Carrie the dream she never 
had” (Haney, 1981, p. 10). 
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 4.3.3 Childhood in St Louis (1911 – 1919). When Josephine was five years old Carrie 
married Arthur Martin, a tall, imposing, dark skinned man with “a deep capacity for kindness 
but a volatile temper that surfaced when life became more than he could bear” (Haney, 1981, 
p. 10; Wood, 2000, p. 16).  According to Josephine’s recollections, Arthur had no illusions 
about Carrie and the life she had lived before, but instead he loved her and pitied her, so he 
agreed to raise Josephine and baby Richard as his own (Baker & Bouillon, 1977, p. 5).  On 
marrying Arthur, Carrie and her children moved out of Lucas Street and moved in with 
Arthur.  
     Arthur was an unskilled labourer who during those tough economic times was often 
without work. And so began the life of living “from hand to mouth”, and like “vagabonds 
moving from one filthy hovel to another” (Wood, 2000, p. 16).  According to Wood (2000) 
this lack of a stable home and roots, affected the young Josephine and “the idea of a home 
became important to her and would remain so all her life. She came to view home as a 
fortress in a hostile world” (Wood, 2000, p. 17). During this time, Arthur informally adopted 
both Josephine and Richard, and as Richard was very young at the time, he saw Arthur as his 
father, but this was not true for Josephine (Haney, 1981; Wood, 2000).  To assist Arthur, who 
was unemployed more often than not, Carrie began to take in laundry for extra income.  
Arthur and Carrie soon produced two more daughters, Margaret and Willie May.  It is 
believed that Josephine was intensely jealous of Margaret, just as she had been of Richard but 
she dearly loved Willie May who was much like Josephine in many ways. She was feisty, 
intelligent and quick to learn and it is believed that this instilled in Josephine certain affection 
and protectiveness towards Willie May that would remain for many years to come (Haney, 
1981; Wood, 2000).  
     Josephine recalls that from time to time, with the arrival of each new sibling, that she was 
sent to stay with her grandmother and Aunt Elvira, who still lived together on Lucas Street 
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(Haney, 1981).  Aunt Elvira, who had strong Indian features and who drank whiskey, smoked 
a pipe and wove Indian shawls, was known to be neurotic and short tempered and prone to 
“wild, unreasoning rages that frightened Josephine” (Abraham, 2001, p.61; Haney, 1981, 
p.11).  Her grandmother MacDonald, on the other hand, was a “rotund maternal woman with 
big sad eyes” who “gave Josephine the unqualified love she missed from her mother” 
(Haney, 1981, p. 11).   These were some of Josephine’s happiest childhood memories. 
Memories of sitting on her grandmother’s knee, eating homemade cornbread and listening to 
stories of the “slave days” as well as fairy tales like Cinderella, Snow White and Little Red 
Riding Hood.   According to Haney (1981) the story Josephine most liked was Cinderella. 
“For Josephine, fairy tales had the shaping influence of religion. Fairy tales gave body to her 
deepest desires, promised her a happy ending. They were a thread, a motif that ran through 
her life” (p.11-12).  Another memory Josephine held dear from this time was the songs her 
grandmother sang to her at night. “The songs she sang as she rocked me to sleep praised 
work and nature and told of the freedom that would someday come…” (Baker & Bouillon, 
1977, p. 6).  Unbeknown to Josephine at the time, she was growing up during “the emergence 
of modern American society, but Americans of African origin were then far from enjoying 
equal rights as US citizens” (Abraham, 2001, p. 62).  
     Before long, Josephine returned to live with Carrie, Arthur and her siblings, and as she 
was the eldest, she was soon put to work helping her mother with the laundry and taking care 
of the younger children (Baker & Bouillon, 1977, p.8).  It was during this time that the 
Martin family settled on Gatriot Street, in “the poorest, dirtiest part of the ghetto” (Haney, 
1981, p. 12).  On Gatriot Street the Martins shared a small house with another family, which 
meant Josephine’s home consisted of two rooms lit by benzene lamps.  To keep their 
apartment insulated, Arthur lined the walls with newspapers. Water for cooking and cleaning 
was obtained from a communal tap and a draughty shed outside covered the toilet.  Josephine 
 73	  
and her siblings all slept together in one room, on a lumpy mattress, and she recalled how 
their bed full of bedbugs was somehow “their island of safety” against the rats; the bedbugs 
were the lesser of the two evils. She also recalled how her brother Richard used to keep the 
rats away by shooting at them with a slingshot.  After her childhood at Gatriot Street 
“Josephine hated sleeping alone” for the rest of her life (Haney, 1981, p. 12; Wood, 2000, p. 
18). 
     For the Martin’s the mere fight for survival became a daily challenge, and every day 
before dawn Arthur, who by now had been laid off work, together with Josephine, would 
scavenge around the fresh produce markets for any scraps of food they could find. Josephine 
soon discovered that it was easy to get fruit from the vendors merely by using her charm and 
wit (Haney, 1981).  By the age of six years Josephine was “street smart” and loved the hustle, 
bustle and energy of the streets. She quickly learned how to use her humour and charm to get 
what she wanted, and seemed to develop the ability at a very young age, to be able to read 
situations and people, and adapt accordingly (Haney, 1981; Wood, 2000). 
     Carrie enrolled Josephine at the age of six in Grade one at Lincoln School. “Unable to 
submit to the slightest restraint, Josephine hated school. She missed the adrenalin-pumping 
life of the streets. She could not sit still” (Haney, 1981, p. 15).  In later years, when Josephine 
reflected back on that time, she recalled hating being told what to do and that she always 
preferred her liberty. She was also continuously told by the teacher “to stop making faces”.  
Her response to this was “This face isn’t made for sleeping.  Why not make faces?” (Haney, 
1981, p. 15; Wood, 2000, p. 21)  Josephine’s teachers at the time, felt that Josephine would 
never amount to much.  “She was always clowning to gain attention and her legs itched to 
move and dance” (Abraham, 2001, p.62).  School did, however, have some benefits for 
Josephine, as it was through the perusal of her history books that she first learnt about kings 
and queens and their “sumptuous costumes”, which reminded her of the story of Cinderella 
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her grandmother had told her when she was younger.  School also afforded Josephine the 
opportunity to see her father, Eddie, who had otherwise been banned by Carrie from seeing 
the children. He would visit Josephine at school and give her treats through the school fence. 
Though reluctant to see her father, Josephine was never one to turn down a treat (Haney, 
1981, p. 15; Wood, 2000, p.21).  Josephine also made her first friend at school, Joyce 
McDuffy and Joyce and Josephine would walk home from school together and play together 
in the afternoons.  According to Joyce, as she recalled years later, she adored Josephine but 
also found her embarrassing to be around. “Tumpie was always needlin’ people. She’d poke 
the kids and stick out her tongue at them. And Tumpie was dirty. I used to try to get her to 
clean herself up, but it didn’t do no good” (Wood, 2000, p. 21).  Josephine was always the 
extrovert and adventurous one in the family, even when it came to church. She would always 
be the one who sang the loudest and with the greatest enthusiasm.  Edouard Beaudu, who 
used to attend church with the Martin family, wrote: 
 As a child in the State of Missouri, not even the poverty in which she grew up  could 
suppress her mischievousness or an irresistible desire to amuse those around her  She 
couldn’t care less that she was called a monkey.  For she was in reality,  singled out by 
destiny, to teach us the Charleston (Abraham, 2001, p. 63). 
     When Josephine was eight years old, Carrie informed her that she had found her a job as a 
“live-in” servant for a white woman, Mrs Kaiser, who had no children.  Mrs Kaiser gave 
Josephine “room and board” in exchange for Josephine doing chores around the house. 
Josephine was afraid and devastated at the thought of leaving her home and family to live 
with a stranger. “I would have loved to run away but I knew it was useless because I was too 
small” (Haney, 1981, p. 17; Wood, 2000, p. 24).  Although Mrs Kaiser seemed kind initially, 
it was not long before she began showing her true colours. Josephine was forced to sleep in 
the cellar with the dog, was woken up at five o’clock in the morning to start a long succession 
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of chores. She was also beaten mercilessly until she blistered if she did not perform the 
chores to Mrs Kaiser’s satisfaction.   
 After completing her chores, she left for school, as school was a legal requirement from 
the age of eight years (Haney, 1981; Wood, 2000).  Living in this environment caused the 
young Josephine an immense amount of stress, which soon caused her to lose her appetite. 
She began to eat very little and eventually gave half her food to the dog she shared her cellar 
with, and who had now become her best friend. She named him “Old Three Legs” (Wood, 
2000, p. 25). Josephine by then had become painfully thin and was no longer the chubby 
‘Tumpie’ of before. In her short life, Josephine had also learnt not to trust people and “she 
had begun her lifelong habit of showering affection on animals”.  Mrs Kaiser’s household 
included Three Legs the dog, and a white rooster she named Tiny Tim, which she was later 
forced to slaughter for dinner. This was a traumatic memory that remained with Josephine for 
life (Haney, 1981; Wood, 2000).  Josephine, according to Haney (1981), “was seeing her life 
imitate literature. Like her fairy tale heroine Cinderella, she was forced to dwell among the 
ashes and to work as a drudge for a woman as malicious as the wickedest of Grimm’s 
stepmothers” (p. 17). 
     During this traumatic and unhappy time in Josephine’s life, school, ironically became her 
escape, and she found herself escaping more often into her history books and fantasizing 
about the kings and queens and the lives they lived.  She fantasized about the queens in 
particular, and would imagine herself as one of those queens wearing beautiful clothes and 
jewellery and  “sitting on thrones, issuing commands and dubbing knights” (Wood, 2000, p. 
25).   Josephine later wrote that “All my queens were blonde…I could see them walking step 
after step after step” (Haney, 1981, p. 18; Wood, 2000, p. 25).  Thankfully for Josephine her 
time with Mrs Kaiser came to an abrupt and painful end, when on one particular day 
Josephine allowed a pot of water on the stove to boil over by mistake and got her hand and 
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arm shoved into the boiling water for her troubles. Screaming in pain, the young Josephine 
ran to a neighbour’s home and lost consciousness in the woman’s arms. When she woke up 
she was in a hospital bed surrounded by her mother, a doctor and a nurse and that was the end 
of her time of servitude to Mrs Kaiser. Once home, however, Carrie soon found another 
position for Josephine, this time in the employment of Mr and Mrs Mason, a married couple 
with no children (Haney, 1981; Wood, 2000).   
     Josephine remembered Mrs Mason as being extremely kind. She bought new clothes for 
Josephine, fed her well, helped her with her homework, took her to the theatre, and even 
allowed Josephine time to play in between her chores. As Josephine recalled, “I liked both 
the Masons. My favourite was whichever kissed me the most that day…I grew healthy, 
plump and happy under Mrs Mason’s care” (Baker & Bouillon, 1977, p. 10).  Unfortunately 
Josephine’s time at the Mason’s was all too short lived. Josephine informed Mrs Mason that 
Mr Mason had been coming into her room at night and would stand beside her bed.  She 
asked Mrs Mason if it was possibly a “ghost”.  One particular evening, Mrs Mason, who was 
hiding in Josephine’s room, caught Mr Mason in the act of getting into Josephine’s bed.  Mrs 
Mason informed a devastated Josephine, “I’m taking you back to your mother Tumpy…It’s 
not your fault child, but you can’t live here any longer…When Mrs Mason kissed me 
goodbye on the doorstep of our miserable shack, I could feel the dampness on her cheek” 
(Baker & Bouillon, 1977, p.11). 
     Carrie blamed Josephine for losing her position at the Mason’s and called her ‘useless’ but 
Josephine would soon prove otherwise.  As she was back home, Josephine began to prove 
just how smart and resourceful she could be, and together with a group of friends, she 
ventured into the ‘white’ neighbourhoods and began to find odd jobs cleaning verandas, 
running errands and babysitting white children. Josephine began to make money and recalled 
how, “On days like that, everybody loved me” (Haney, 1981, p. 18; Wood, 2000, p.26).  
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Carrie too, found a full time position in a laundry and this allowed the family to move into 
2632 Bernard Street, a bigger house with a proper kitchen.  For Arthur on the other hand, 
things became much worse, and his continuous inability to find work made him increasingly 
depressed.  He would stay in bed for days and weeks on end, eventually “retreating from his 
family and starting on a solitary journey into madness” (Haney, 1981, p. 18; Wood, 2000, p. 
26). All these events had a profound impact on the young Josephine, particularly in relation 
to her view of men.  “As Eddie Carson’s departure helped shape Josephine’s mistrust of men, 
so did Arthur’s inability to take hold and survive” (Haney, 1981, p. 19).  Instead, just like 
Carrie with her strength and resilience, and the fact that she never gave up, no matter what 
the odds, Josephine began to realize that she needed to rely on herself.  In later years, 
Josephine would look to men “for love, for sustenance and sex, but she never relied on them.  
She relied on herself” (Haney, 1981, p. 19).  Josephine, together with her mother, indirectly 
became another breadwinner in the family, as well as an important role model to her younger 
brothers and sisters, particularly since Arthur was no longer able to fulfil that role. Her 
brother Richard later recalled, “She was like a mother and father to us” (Haney, 1981, p. 19). 
     One day in 1916, when Josephine was ten years old, something happened that influenced 
the course of Josephine’s life (Wood, 2000, p. 27). A travelling ‘Medicine Man’ in a gypsy 
caravan, entered Josephine’s neighbourhood, and as real medicines were extremely expensive 
at the time, this caused a great deal of excitement in the slums of St Louis. His caravan also 
consisted of a portable stage, which he set up not far from Bernard Street. To attract 
customers, the Medicine Man organized an “informal vaudeville show” giving local amateurs 
the chance to appear on stage (Wood, 2000, p. 27). The young Josephine was enchanted and 
mesmerized by both the Medicine Man and the stage acts, and one evening when he 
announced that the next act would be a “dance competition”, Josephine jumped at the 
opportunity, and accompanied by the stage band, performed a dance routine like no other. 
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 The crowd laughed, cheered, clapped and whistled, and when her dance routine was over 
the Medicine Man awarded her with her prize of a brand new “dollar bill” (Haney, 1981; 
Wood, 2000).  This was the first time that Josephine had ever earned money for anything else 
besides menial labour. “This struck her with the force of a revelation” (Wood, 2000, p. 27).  
Overjoyed, Josephine ran home, as the first person she wanted to share this news with, was 
her mother. No matter how old Josephine was, she always sought approval from Carrie 
(Wood, 2000).  Around the same time that Josephine won the dance competition, her Aunt 
Elvira passed away. Josephine recalls how traumatic it was for her, as a young child, to see a 
dead body but she always remembered her grandmother’s words; “There’s more to fear from 
the living than from the dead child” (Wood, 2000, p. 29). Josephine came to understand her 
grandmother’s words all too soon. 
     Josephine was growing up during a dynamic era in which “America was on the move” and 
as Josephine’s outlook widened, she began to realize that there was more to St Louis than 
Bernard Street and her own neighbourhood. She began to understand that there were in fact 
two worlds; “a world of black and coloured people of which she was a part; and a world 
inhabited by people with material wealth and influence who made the rules” (Abraham, 2001, 
p. 63). On the 2nd of July 1917, when Josephine was eleven years old, she saw these 
differences first hand through the “East St Louis race riot” of 1917 (Abraham, 2001, p.63).  
In relation to this Josephine once stated: 
  My happiest childhood memory? I really don’t know, but I can tell you which was my 
  worst. It marked me, first unconsciously and later all too consciously, for life. I  think in 
  ancient times they used to call it the power of destiny. (Baker & Boullion,  1977, p.1) 
The quote above refers to the terrifying night in 1917 when Josephine and her siblings were 
woken up and hurried out of their home and into the street “under a sky red with flames and 
black with smoke” (Abraham, 2001, p.63).  It was believed that the reason for the uprising 
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was that a white woman had allegedly been raped by a black man, which sent groups of white 
men into the black ghettos of St Louis. Their intent was arson, revenge and murder. The 
result of the attack left some fifty people dead, including eight whites and 39 negroes, and 
more than six thousand people homeless (Haney, 1981).  This event was thereafter classified 
as “the worst race riot in American History” and the memory of that night would remain 
etched in Josephine’s mind for the rest of her life (Wood, 2000, p. 30). During numerous 
interviews, for years afterwards, Josephine would often refer back to that night and the effect 
it had on her. The following quote from an interview some 47 years later is but one example: 
 East St Louis was a horrible place, yes, worse than the Deep South. I was a  little girl, and 
all I remember is people. They ran across the bridge from East St  Louis to escape the 
rednecks, the whites killing and beating them. I never forget my  people screaming, a friend 
of my father’s face shot off, a pregnant woman cut open. I  see them running to get to the 
bridge. I have been running ever since (Wood, 2000,  p.30) 
    The events of her childhood, namely being sent away from home twice to work, the abject 
poverty and squalor she lived in, and the riots of 1917 with its threats of homelessness and 
death, added to Josephine’s feeling of immense insecurity in her environment. It also 
indirectly fuelled her growing desire to escape her life in St Louis.  At this stage she didn’t 
know how, but she knew she had to leave (Wood, 2000). 
     After the riot, Josephine and her family were forced to move into new, shared 
accommodation, which included a cellar. Josephine and her siblings turned the cellar into a 
makeshift ‘theatre’ and would spend many hours putting on ‘performances’ for the 
neighbourhood children for whom the entrance fee was a safety pin (Abraham, 2001). “If you 
don’t sit down and watch, I’ll punch you…” was Josephine’s way of making sure she had her 
audience’s undivided attention for each performance (Abraham, 2001, p. 64).     
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     During this time, Josephine and Carrie’s relationship became gradually more strained.  
With Josephine changing from a child into a young woman, Carrie’s jealousy of her 
daughter’s looks and her own fading beauty caused her attitude towards Josephine to harden. 
However, the more she criticized her eldest daughter and withheld love from her, the more 
Josephine tried to win her mother’s acceptance and approval.  No matter how much money 
Josephine earned, or how many new dance steps she perfected, Carrie remained critical and 
dismissive towards Josephine, forcing Josephine into a state of “needy dependence” for her 
mother’s approval (Haney, 1981, p. 23; Wood, 2000, p. 32).   
     Despite her mother’s treatment of her, Josephine remained responsible, hardworking and 
kind. Qualities that made her siblings look up to her as the breadwinner, and the supportive 
one in the household. They would often turn to Josephine rather than Carrie with their 
problems or if they needed advice.  This added to the problems between Josephine and Carrie 
and “the tensions between her and her mother came to a head in the summer of 1919, when 
Josephine was 13” (Haney, 1981, p. 23; Wood, 2000, p. 32). 
     4.3.4 ‘Moving on and marriage’ – adolescence (1919 – 1925). The catalyst, which 
forced Josephine to eventually leave home, came one night in 1919, when Josephine was 
thirteen.  The onset of adolescence for Josephine was accompanied by a renewed streak of 
rebellion, which one night forced her to ignore Carrie’s 9 o’clock evening curfew.  This sent 
Carrie into a rage and she threatened to send Josephine to a reform school. Josephine 
retaliated verbally which led to Carrie pulling down Josephine’s pants and beating her with a 
strap. “Josephine was raging mad. She slammed out of the house and ran down the street, 
resolving never to return” (Haney, 1981, p. 23; Wood, 2000, p. 32).  Josephine did not run 
far, however, and in her distressed state was noticed by the local ice-cream parlour owner 
who saw his chance.  To the locals and especially the young girls in the area, he was known 
as “Mr Dad” who was renowned for the fact that he liked having young girls live with him 
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(Baker & Chase, 1993, p. 33).  On mentioning that she had run away from home, he offered 
Josephine free board and lodging in his home in return for her working in his shop. Josephine 
did not hesitate to accept the offer as she knew the man and always thought of him as kind. 
The neighbours, however, had a problem with this arrangement, as the man was in his fifties 
and Josephine was only thirteen. In their eyes this was completely immoral (Haney, 1981; 
Wood, 2000). “When the pressure of local opinion became too great, Josephine went to live 
with grandmother McDonald, and took a job as a waitress to bring in some 
money”(Abraham, 2001, p. 65).  Josephine waited tables at ‘The Old Chauffeurs Club’, “a 
hangout for the best jazz musicians in town” and together with a regular wage and a calm 
living environment at her grandmother’s, life settled down for a while (Haney, 1981, p.24; 
Wood, 2000, p.33).  Josephine loved the atmosphere at The Old Chauffeurs club and as she 
waited tables she joked and laughed with the musicians.  Josephine was beginning to change. 
She began to take more notice of, and put more effort into, her physical appearance, and 
according to her brother Richard, “she began to develop a personal style…she was always 
movin’. It was like the music of the time was in her bones” (Haney, 1981, p. 24).   
     Josephine worked at the club every day except Sundays, her favourite day of the week. On 
Sundays she would take herself off to the Booker T Washington Theatre and “enter what to 
her was an enchanted world, a world of music and bright colours, of laughter and magic…she 
envied the line of high-kicking chorus girls” (Wood, 2000, p. 34).  This was the time that 
Josephine became stage-struck, “aching for the approval of applause” (Wood, 2000, p. 34).  It 
was also the time that Josephine began to discover boys, and after work she would often go 
out with the boys from the Valley who would be hanging around the club. It wasn’t long 
before she met Willie Wells, a twenty something local lad who worked at the steel foundry 
(Wood, 2000).  About eight months after starting her job at the Club, Josephine arrived home 
to tell Carrie and Arthur that she was quitting her job and was getting married to Willie 
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Wells. If she was surprised, Carrie did not show it and she also made no objection to the 
marriage.  On the 22nd of December 1919 Josephine Baker got married for the first time. She 
was thirteen years old (Baker & Chase, 1993).  After the marriage, Josephine and Willie 
moved into a room in Carrie and Arthur’s house and things settled down for a while. 
Josephine appeared to take the role of married woman and housewife quite seriously and her 
relationship with Carrie seemed to enter a calmer phase (Haney, 1981; Wood, 2000). This 
peace however was short-lived as one evening Josephine and Willie got into a violent 
argument, culminating with Josephine cutting Willie’s face with a broken beer bottle.  
“Willie went off to the doctor to get his eye stitched and never came back, and that was the 
end of the marriage” (Wood, 2000, p. 35).   
     There were rumours around that time that Josephine had been pregnant, but as Willie 
vanished, so did any signs of the pregnancy.  Nobody truly knows what happened between 
Josephine and Willie that night, or what happened to the baby, but what is known is that after 
the events of that night, Josephine was devastated.  According to Richard, who was twelve at 
the time the marriage broke up,  “he had never seen his sister as sad as she was in the months 
following Willie’s departure. All the life went out of her face” (Haney, 1981, p. 26).  What 
this event left with Josephine, however, was an even greater desire to leave St Louis. 
     Soon after her marriage ended, Josephine returned to her job at the Club, and it was during 
this time that she befriended a trio of local musicians known as the “Jones Family Band”. 
After seeing Josephine perform at the Booker T Washington Theatre a few times previously, 
the trio asked Josephine to join them and become part of their act. Josephine did not hesitate 
and once again quit her job at the club and became a full time member of The Jones Family 
Band (Haney, 1981). 
     A few months later, when Josephine was fourteen, a touring dance troupe called “The 
Dixie Stepper’s” arrived in St Louis and it soon became known amongst the theatrical circles 
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that they “were short of an act” (Wood, 2000, p. 37).  Josephine and her band decided to 
audition for the spot and during the audition Josephine did one of her comic dances, which 
was a resounding success.  She later said, “Seeing everybody looking at me electrified me, as 
if I’d had a slug of gin” (Wood, 2000, p. 37). Josephine’s addiction and need to be admired 
and adored by many began at that time, and so too began her love-hate relationship with the 
performing arts and the world of theatre.  The theatre manager, Red Bernett, who was present 
at the audition, later recalled “The minute she hit that stage, she arched her back just like an 
animal. She’d jut that ass up, like a rooster flipping its tail” (Wood, 2000, p. 37).  By then, at 
the age of fourteen, Josephine was already developing her own specific and unique style, 
which would continue to define her for many years to come. 
     Due to the success of Josephine’s audition, the Dixie Steppers offered Josephine and her 
band a job with the troupe for the rest of their tour of the South.  Josephine and The Jones 
Family Band jumped at the chance, and on Sunday, the 30th of January 1920, Josephine left 
St Louis on a midnight train heading for Tennessee. Carrie, who knew of Josephine’s 
decision, did nothing to stop her and said, “If she’s chosen her life, let her go” (Wood, 2000, 
p. 38). “Though Josephine was physically free, her mother remained a presence lurking in the 
distance” (Haney, 1981, p.28).  For Josephine, however, the adventure was just beginning. 
On the train she soon forgot the family she left behind and began to imagine her new life. 
“Closing my eyes, I dreamed of sunlit cities, magnificent theatres, and me in the limelight” 
(Baker & Chase, 1993, p. 40). 
     Josephine and ‘The Dixie Steppers” then continued their tour on what was known as 
Theatre Owners’ Booking Association circuit or ‘T.O.B.A’, a vaudeville chain that played 
exclusively to black audiences. The circuit ranged from New York to Florida and Chicago to 
New Orleans, and the performers, who made up part of this circuit, renamed it the Tough on 
Black Assess (T.O.B.A), due to the low pay they received (Haney, 1981).   “Life on the 
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T.O.B.A was just going from one dinky theatre to another…you worked hard, did four shows 
a day, and learned a lot” (Baker & Chase, 1993, 43).  Despite the low pay, difficult working 
conditions and long hours, Josephine was revelling in the experience, and was learning from 
the other more experienced performers at any opportunity she got.  Much of this experience 
was gained from Clara Smith, the star of “The Dixie Stepper” show. Josephine became both 
Clara’s dresser and her lover, and in return she taught Josephine everything she knew about 
singing, acting, show business and glamour, as well as helping Josephine to improve her 
reading and writing (Baker & Chase, 1993).  The other side of Josephine’s experience was 
darker and more unpleasant. “It was while on tour in the American vaudeville theatre that 
Josephine first became aware of the difficulties the colour of her skin could present” 
(Abraham, 2001, p. 66).  Because of her mixed race origins, which consisted of a Negro 
mother with part Indian blood, and a Spanish father, the result was that Josephine’s skin 
colour was “café au lait” which only assisted in highlighting Josephine’s “mixed race 
origins” (Abraham, 2001, p. 66).  In relation to black skin, particularly skin, which did not 
look like “proper and pure” black skin, but seemed to have mixed race origins, the feeling in 
1920s America was that:  
  Not only did it create fear and loathing among the white population, but variations also 
  produced doubts and discrimination among racially pure Negroes of African origin, and 
  jealousy among indigenous American Indians. (Abraham, 2001, p. 67) 
     “When Josephine left home in St Louis she embarked on a life that would be full of 
pitfalls and detours” (Abraham, 2001, p.67).  That much was true, but unfortunately the 
drama and adventure came to a grinding halt all too soon for Josephine, when after their stint 
in Philadelphia, Mr. Russell, the group manager announced the disbanding of ‘The Dixie 
Steppers”. It was April 1921.  Josephine, who by now was a member of the chorus line, was 
devastated. After being on the road with ‘The Dixie Steppers” they had become like her 
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family and she missed that sense of belonging and camaraderie. This loneliness sent her 
straight into the arms of a man called Willie Howard Baker, a twenty-something railway 
Pullman porter, who she had met a few weeks prior at a house party, and who she had been 
spending a fair amount of time with (Haney, 1981).  Willie and Josephine were instantly 
drawn to each other. She was drawn to his warmth, kindness, stability and the fact that he 
was financially secure, and he was drawn to the fact that she was “young and amusing and 
full of life” (Wood, 2000, p. 43). “He would be her anchor and in turn she would offer him 
adventure” (Haney, 1981, p.32).   Unfortunately for the young couple, Willie’s parents did 
not approve of their son choosing someone below his status and “taking up with an underage 
chorus girl in a third rate road show” (Haney, 1981, p.32).  That did not deter the young 
couple and they decided to elope. In September 1921, at the age of fifteen, in Camden, New 
Jersey, Josephine MacDonald became, and would always remain, Josephine Baker (Wood, 
2000). 
     This marriage, like the previous one, was destined to be short-lived. After the marriage, 
and having been shunned by Willie’s family, Josephine and Willie returned to St Louis so 
that Josephine could introduce her new husband to her own family.  Her brother Richard on 
meeting Willie stated, “He was a jolly guy, and seemed glad to meet us, but that was the only 
time we seen him” (Wood, 2000, p. 44).   
     On their return to Philadelphia, Josephine and Willie moved into “Moms Charleston’s 
Boarding House” to take up their life as newlyweds, but the animosity Willie’s parents felt 
towards Josephine continued. Willie’s mother in particular, had an issue not only with 
Josephine’s age and choice of profession, but also with the colour of her skin.  She felt that 
Josephine’s skin was “too dark” as she was darker in complexion than Willie (Wood, 2000, 
p. 44).  It became clear that the Baker’s were embarrassed about their new daughter-in-law, 
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and as Josephine once commented, “If somebody came to the house, Willie’s mother would 
find some excuse to keep me in the kitchen” (Wood, 2000, p. 44). 
     In that marriage, unlike the previous one, Josephine did not throw herself into the role of 
housewife and homemaker, but chose to pursue her career in the theatre and found occasional 
work singing and dancing at a local nightspot in the area called “Vic Hamilton’s Cabaret” 
(Wood, 2000). It was during that time that Josephine came to hear of a show called “Shuffle 
Along” which was then auditioning new ‘acts’ for their show that would be opening in New 
York later that year.  From that moment, Josephine was fixated on the idea of auditioning. In 
the back of her mind she had no intention of ever returning to St Louis and also had no 
intention of living in Philadelphia for the rest of her life.  She also knew that if she was ever 
to get anywhere in show business, that New York would be the place to do it (Abraham, 
2001). During her first audition for “Shuffle Along” in Philadelphia, Josephine suffered a 
severe setback when she was told after her audition that she was “too thin…too small…too 
dark” (Wood, 2000, p. 54).  Josephine’s continuous rejection because of her skin colour, first 
by her mother-in-law, and then by the producers of the show, only aided in fuelling her 
determination to get a part in the show.  A few weeks later, after “Shuffle Along” had already 
moved on to New York, Josephine at the age of 15, “took what little money she had, left 
Philadelphia (and Willie Baker) behind and bought a one-way ticket to the big city” (Wood, 
2000, p.56).  Josephine then auditioned for Al Meyer who had not been privy to her first 
audition. She told him she was 17 and he hired her on the spot, despite some misgivings 
about the fact that her skin tone was darker than most of the girls in the chorus line. Despite 
having to work hard to prove herself, and to be accepted by the other girls in the chorus line, 
getting a place in “Shuffle Along” was to be the turning point in Josephine’s “would be” 
career as a performer, and the break she had been looking for (Wood, 2000).  As her brother 
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Richard later recalled: “We never thought Josephine would be famous or nothin’, but when 
she got with Shuffle Along, Oh Lordie!”  (Haney, 1981, p.34) 
     “New York in the 1920s was the capital of the American entertainment industry. Radio 
was in its infancy, television non-existent, and motion pictures were still silent black and 
white novelties. Live theatre, vaudeville and cabaret reigned supreme” (Abraham, 2001, p. 
69).  That was the world that the young Josephine rapidly became part of, and it was because 
of Josephine’s crazy and comic antics at the end of the chorus line that the chorus line of 
“Shuffle Along” began to get encores. “Reviewers singled her out for praise” and people 
came to see the show purely because of Josephine (Wood, 2000, p. 57).  The public’s 
reaction to Josephine, as well as her crazy stage antics, however, did not assist in endearing 
Josephine to her fellow chorus line members. The result was that they ostracized her, called 
her “monkey” because of the colour of her skin, and would continuously play mean tricks on 
her, but “this sort of behavior only served to mould Josephine’s character further” (Wood, 
2000, p. 57). As a result, in later years “Her strong inner core was really all that she trusted – 
that and the love that came to her in waves from audiences”(Wood, 2000, p. 57).  It would 
also become the norm that no matter where she went, there would always be a man in 
Josephine’s life. During her time on “Shuffle Along” that man was the orchestra conductor, 
Eubie Blake. During her time on the show, Eubie took Josephine under his wing. “They 
became lovers and remained so until Josephine left America” (Wood, 2000, p. 58). 
     During its coast-to-coast tour, “Shuffle Along” once again returned to St Louis. That was 
a few days before the Christmas of 1922, and that once again allowed Josephine a reunion 
with her family. That visit, for Josephine, even if somewhat exciting and exhilarating, was 
also poignant and extremely sad. She had become acutely aware of the difference between 
her exciting, ostentatious world and the one of poverty, squalor and hardship her family 
found themselves in (Abraham, 2001).  What hurt Josephine most, was Carrie’s apparent 
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disinterest in her, and that she received no praise from her mother regarding the 
improvements in her life. Just as before, all Josephine felt was guilt and rejection.  After a 
few brief hours together, including a meal and gifts provided by Josephine, she bid her family 
farewell, with promises of sending money to support the family and for Willie May to finish 
her schooling. Josephine kept her promises, but it would be fourteen years before she would 
return to see her family again (Abraham, 2001). From that time onwards, the pattern for 
Josephine’s life was set; “once she started running from her past, she couldn’t stop” (Baker & 
Chase, 1993, p. 68). 
     “Shuffle Along” continued its tour around America for the next few years and with 
increased fame for Josephine, who was then becoming quite the theatre personality.  On one 
particular evening, while performing in New York, Josephine was noticed by Maurice 
Chevalier, a well-known music hall performer from Paris, who was in the audience.  In his 
memoirs he later wrote about Josephine, and stated: 
  Among the chorus girls I particularly noticed one whose naked body held strange    
  attractions. Her convulsed and contorted face would suddenly give way to moments of 
   delightful, seductive relaxation…there was a force, a frenzy, a physical thrust against 
   which all literature and all intellectuality of the world were powerless. (Abraham, 2001,  
  p.  73)  
Unbeknown to Chevalier, his path would once again cross with Josephine’s some twenty 
years later. 
     By the time “Shuffle Along” had run its course, Josephine became a part of “Chocolate 
Dandies” in September 1924, the next hit musical put on by the same theatre company.  In 
May 1925, “Chocolate Dandies” too had run its course, and once again Josephine, aged 19, 
found herself out of work after many years on the road (Haney, 1981; Wood, 2000).  
Josephine, who by then was becoming better known, soon found work in the chorus line of 
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“The Plantation Club” on Broadway (Abraham, 2001). The headline act, working with 
Josephine at the time, was Ethel Waters, “a sexy, sultry blues singer” and Josephine, who at 
the time was not getting the attention she felt she deserved, longed to be more like Ethel 
(Haney, 1981, p. 43). The desire to be in the same league as Ethel Waters pushed Josephine 
to work harder, and so she practiced her singing and her routine at any given opportunity. It 
was not long before Ethel began to see Josephine as a threat.  Josephine, on the other hand, 
was becoming increasingly restless as the weeks and months went by, and continuously 
wondered what course her life would take next (Haney, 1981). 
     Unbeknown to Josephine, at the same time that she was contemplating her future in 
America, so too, in Paris, was the theatre producer, André Daven.  Daven, the theatre 
producer of the Champs-Elysées Theatre in Paris, found that his theatre “was running in the 
red” and that attendance numbers were dwindling (Haney, 1981, p. 43). The reason for this 
was “Paris audiences, fickle, spoiled beyond measure by the fertile early 1920’s demanded 
constant innovation” and Daven found himself doing this rather unsuccessfully (Haney, 1981, 
p.43). He needed something new, innovative and exciting and so jumped at the opportunity 
when socialite, Caroline Dudley, breezed into his office one day and asked if he “would be 
interested in presenting a show of authentic Negro Vaudeville” (Haney, 1981, p. 44).  Dudley 
returned to the United States and soon began to do her rounds through the black nightclubs 
and cabarets, searching for performers to take back to Paris, and who would later make up a 
troupe that would become known as “La Revue Négre”. At the “Plantation Club”, Dudley 
soon noticed Josephine, who, according to Dudley, “stood out like an exclamation point” at 
the end of the chorus line (Haney, 1981, p. 44).  On seeing Josephine, Caroline Dudley 
immediately offered her a place with the group of performers returning to Paris. Josephine 
initially hesitated and changed her mind numerous times over the course of the next few 
days, but eventually accepted Caroline Dudley’s offer.  “At nineteen, Josephine had already 
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come a long way from home in St. Louis…from New York to Paris – with a new troupe and 
a white promoter she had just met”(Abraham, 2001, p. 75).  Once again, just as before, 
Josephine left without informing her husband or her family. It was the 15th of September 
1925.  She later commented, when the boat she was on, the Berengaria, pulled out of the New 
York harbour, “When the Statue of Liberty disappeared over the horizon, I knew I was free” 
(Abraham, 2001, p. 75). 
 4.3.5 ‘La Revue Négre’ and Paris – adulthood (1925 – 1926). After being at sea for 
almost a week, Josephine and the dance troupe docked at La Havre, France, early on the 
morning of the 22 September 1925, and commenced their 100-mile journey on the boat-train 
to Paris (Wood, 2000).  For many of the troupe, their experience in the dining car, having 
coffee and croissants, black and white people mixed together, was the first time they were 
exposed to a truly “non-segregated” atmosphere. “Even though they had been told that they 
could expect this, the unfamiliarity of it was almost unnerving” (Wood, 2000, p. 74).  At 
about 10am the next morning their train pulled into Paris, and there to meet them was a rather 
nervous André Daven, who at this stage was still not sure what to expect. Josephine, who by 
then was becoming well known for making an entrance, rushed over to him and “throwing 
her arms in the air in excitement, she exclaimed: So this is Paris!” (Wood, 2000, p. 74).  Her 
sister Margaret had once said that Josephine “had set out to conquer the world” but on her 
first night in Paris in the Hotel Fóurnet, Josephine’s goal was much more specific (Baker & 
Chase, 1993, p.103). “I fell asleep with the idea of conquering Paris” (Baker & Chase, 1993, 
p. 103). Paris, at the time of Josephine’s arrival was languishing in that precious time period 
just after World War I, and just before the start of the Great Depression and “Paris was 
feasting, shaking off the memory of the wasted young men, the dead, the maimed, the 
disenchanted” - and Paris was ready for Josephine Baker (Haney, 1981, p.50). 
 91	  
     While André Daven worked on the rehearsals to prepare the troupe for their opening 
night, he had asked a local artist, Paul Colin to sit in and draw a poster for the opening night 
of La Revue Negré. While he watched, Colin, just like Daven, became concerned about the 
chaotic and unpolished nature of the performances he saw on stage, until he saw Josephine, 
and finally he knew what to put on his poster:  
  Her face seemed ordinary…but her body was beautiful. And I never saw anybody    
  move the way she did. She was part kangaroo and part prize-fighter. A woman made  
  of rubber, a female Tarzan. She had the perfect figure for a poster. (Wood, 2000, p.77) 
The opening night of La Revue Negré was met with mixed reviews, some were shocked, 
astonished and astounded but ultimately it was a resounding success. The dance everyone 
spoke about for weeks afterwards, however, was the one performed by Josephine and a black 
male dancer, Joe Alex. It was later described as a “primitive mating dance” or danse sauvage, 
in which Josephine and Joe appeared naked on stage except for pink flamenco feathers 
covering their private parts (Wood, 2000, p. 82).  Sidney Béchet, a friend of André Daven’s, 
who was sitting next to him at the time, commented in relation to Josephine “She’s a morsel 
fit for a king” (Haney, 1981, p.57). After the danse sauvage the theatre erupted with applause 
and a number of people got up from their seats and rushed towards the stage. “Josephine was 
so frightened that she fled into the wings. But she had conquered Paris, and would find that a 
new world was hers” (Wood, 2000, p. 83). 
     The danse sauvage had catapulted her to fame and within hours, news of her performance 
had spread like wildfire and she was the talk of Paris. One newspaper reporter commented 
“Her magnificent dark body, a new model to the French, proved for the first time that black 
was beautiful” (Haney, 1981, p. 61).  After the show, Josephine was escorted to the 
celebration dinner by Paul Colin, who was by now her lover, and was met with welcoming 
warmth and total admiration. She could not believe that those wealthy and privileged people 
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had taken her into their hearts so soon. She later wrote that it was that night when she 
realised, “Paris is the dance…and I am the dancer” (Haney, 1981, p.62) and “If I’m going to 
be a success I must be scandalous. I must amuse people” (Wood, 2000, p. 86). 
     La Revue Negré continued to be a resounding success and continued to run until late 
December 1925. During that time Josephine acquainted herself with Paris, and under the 
guidance of Paul Colin her “life in Paris was unfolding with remarkable ease” and included 
unimaginable events, such as meeting and dining with the famous Jean Cocteau and being 
painted by Picasso (Haney, 1981, p.67). In relation to posing for Picasso, she later 
commented, “Picasso I posed for many times. He did not see the outside, but saw inside. He 
was very intense and very strong. He pulled you to him” (Haney, 1981, p.63). Picasso stated 
that, “She is the Nefertiti of now” (Haney, 1981, 67). She also became the topic of interest of 
famous writers of the time such as Collette and Paul Morand, and to those writers she 
“became a concept rather than a person” and they moulded and shaped her into whatever they 
wanted her to be (Haney, 1981, p.69). Josephine, on the other hand, was lavishing in the 
attention she was receiving from the Paris fashion houses. In her, they had found a new ideal 
mannequin, and Josephine was enthralled to find dresses being designed for her alone. Her 
addiction to fashion would become part of Josephine, and would remain with her until the 
end (Haney, 1981,p. 70).  In a bout of lavish exuberance, which would become a hallmark of 
Josephine and her eccentricity, she hired her own two-bedroom apartment, which she 
decorated lavishly, and filled it with a menagerie of animals including parrots, rabbits, a 
snake and a pet baby piglet she named Albert (Haney, 1981; Wood, 2000).  During this time, 
Josephine also took up driving lessons and this like everything else she did; she relished and 
did with great gusto. Albert Tartaglia, her driving instructor later commented, “She drove like 
mad, straight ahead, gunning the engine, never looking right or left” (Haney, 1981, p. 73). 
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     After its run in Paris had ended, Dudley and Daven decided to take ‘La Revue Negré’ on 
tour through Europe starting in Berlin. Josephine enjoyed Berlin almost as much as she did 
Paris, and ‘La Revue Negré’ was well received, with Josephine once again receiving rave 
reviews. For Josephine the tour through Europe became a continuous round of parties, high-
class dinners and performances, as well as ‘flings’ with numerous male suitors (Wood, 2000). 
“Though she stayed in Berlin less than two months, in that brief time she would become one 
of the magic names in the haunted city – along with Greta Garbo, Lotte Lenya and Marlene 
Dietrich…” in what was known in Germany as the “Golden Twenties” (Haney, 1981, p. 85). 
     On Josephine’s return to Paris in early 1926, Caroline Dudley was enraged on hearing, via 
the theatre grapevine, that Josephine had signed a contract to star in a new show, ‘La Folie 
Du Jour’, under the directorship of Paul Derval, and would be leaving ‘La Revue Negré’ in a 
matter of days. The cast was devastated at the news that the show was closing down, since it 
had lost its star performer, and Dudley found that, after paying all the fares for the remaining 
cast to return to America, she was $10 000 in the red. For many years after she tried to sue 
Josephine for that financial loss, but as Josephine rightly pointed out at the time - she was a 
minor at the time of joining ‘La Revue Negré’, and that anything she had signed was not 
legally valid (Baker & Chase, 1993). Caroline Dudley eventually dropped the case, and was 
later quoted as saying, “How could I blame her? She was a bastard off the floor. She was 
kicked around all her life” (Haney, 1981, p.95).  On learning of the cast and Caroline’s anger, 
Josephine was both surprised and disappointed, and soon embraced the role of victim, which 
she would often revert to during the course of her life.  Some fifty years later, when reflecting 
back on this time, it appeared that Josephine had realised the error of her ways, by letting 
Dudley and the other cast members down, but she attributed her behaviour to the fact that she 
had not yet realised or understood her success and how much she was then still pushing 
herself to succeed. “I never recognized my having taken Paris by storm. I have never 
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recognized, felt nor understood that I was successful…I had to succeed…I would never stop 
trying” (Baker & Chase, 1993, p.131). 
     On her return from Berlin, Josephine’s life took on new dimensions and during the course 
of the following months she “was filmed for the first time and made her first gramophone 
record; she opened her own cabaret restaurant…she met the man who was to be her 
companion for the next ten years” and for the first time in her theatrical career, she truly 
came to understand the turmoil and chaos of being part of a big Paris theater revue (Abraham, 
2001, p. 76).  Rehearsals for ‘La Folie Du Jour’ commenced, and under the careful and strict 
guidance and directorship of Paul Derval, who groomed Josephine for the leading role and 
“tried to exploit Josephine’s origins and exotic image to the maximum…”(Abraham, 2001, p. 
80).  It was also Paul Derval who was the mastermind behind the famous ‘banana costume’, 
“a girdle of bananas…the accessory that became Josephine’s trademark” which was designed 
by Paul Pioret, a famous Parisian couturier of the time (Abraham 2001, p. 80). “For ever 
afterwards Josephine was to be associated with her banana costume and the sensuality of the 
vision became a legend” (Abraham, 2001, p. 80).  
     On opening night, and for many months thereafter, ‘La Folie du Jour’ was met with 
mixed reviews but the negative criticisms were always outweighed by the good, and “as 
Josephine’s fame grew so did demands on her” (Haney, 1981, p.104). Josephine was in 
constant motion, and after each show, the night would usually consist of her attending three 
or more events or guest appearances. During these appearances, Josephine always went out of 
her way to be amusing and make people laugh, and many believed that this was an attempt to 
hide her actual insecurity – that people thought of her as uneducated and ignorant. “Josephine 
concealed her fears and ignorance with bravado” (Haney, 1981, p. 105). She continued to 
keep busy, and at times worked eighteen-hour days to keep busy, but despite being 
surrounded by people and a constant string of suitors, it is believed that she was lonely in this 
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foreign world. “She was trying to make it in a world that was educationally and experientially 
beyond her ken” (Haney, 1981, p. 106).  The constant stream of lovers and suitors was also 
not aiding her to fill the loneliness and void within her, and this fear of loneliness “propelled 
her into physical intimacy with strangers, which, with her great pride, left her with a feeling 
of self-loathing afterward”(Haney, 1981, p.107). Men continued to pursue Josephine for 
sexual pursuits and many made it clear that it was only sex they were after. Marcel Sauvage, 
a journalist, who at the time was writing her memoirs said, “She was a woman who was 
constantly pursued by men…But not for affection, but sexual curiosity. It was not tenderness. 
And she was looking for tenderness” (Haney, 1981, p. 113).  During that time, Josephine’s 
loneliness became palpable and according to Sauvage, she was prone to bouts of depression 
after the end of each short-lived relationship. “She could not trust men; to trust was to be 
hurt” (Haney, 1981, p.114).  When these bouts of depression occurred it was as if Josephine 
regressed and once again became a little girl. She would take to her bed and would call out to 
Paulette, Marcel Sauvage’s wife, in a little girl voice, “which she tended to use when feeling 
vulnerable but safe” (Wood, 2000, p. 120). Paulette would then sit by her bedside, hold her 
hand and tell her fairy stories about animals, kings, queens and faraway lands, and Josephine, 
“the highest paid entertainer in Europe, would lie there listening, wide eyed like a little child” 
(Wood, 2000, p. 120) 
  - Enter Pepito - 
     In 1926, when Josephine was 20 years old, a man named Guiseppe Abatino entered her 
life, and would remain part of it for the next ten years (Baker & Boullion, 1977; Haney, 
1981).  He called himself Count Pepito de Abatino but was not a count but a ‘gigolo’ from 
Palermo in Italy, who came to Paris from time to time to make some money and for a little 
excitement, away from the confines of his own provincial town. Pepito was a tall, good-
looking man in his late thirties. He was charming, self-assured and confident, and Josephine 
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was instantly smitten (Haney, 1981).  They met in a restaurant one evening and after dancing 
the night away they became inseparable.  From that night onwards, Pepito was always seen in 
Josephine’s company and rumours about marriage started to surface. “While the popular 
press began to write about ‘Prince Abatino and the Black Contessa, most observers simply 
regarded them as lovers” (Abraham, 2001, p. 87). Others were disappointed that such a 
prominent star could become involved with a mere “tea-dance gigolo” (Abraham, 2001, p. 
87).  Pepito soon became a firm fixture in Josephine’s apartment and in her life. He 
understood Josephine and what she needed, and he gave it to her in abundance. “Josephine 
fell in love with being loved” (Haney, 1981, 120).  Pepito began to take over all of 
Josephine’s affairs and became not only her lover, but also her manager. He promised to help 
her become the star she longed to be. He told her, “I’ll make you a lady” and this included 
singing lessons, dancing lessons, French lessons and lessons on deportment (Haney, 1981, p. 
121).  He used his excellent marketing and public relation skills and began to line up 
endorsements for Josephine, and in December 1926 he helped her to realize a dream, which 
was to open her own nightclub. On the 14th December 1926, ‘Ché Josephine’ opened on Rue 
Fontaine in Paris (Abraham, 2001).  ‘Ché Josephine’, just like Josephine herself, was 
unpretentious and “unashamedly dedicated to pleasure and frivolity” and some of its patrons 
included Picasso, Jean Cocteau and a stream of celebrities from film and stage (Abraham, 
2001, p.90).  ‘Ché Josephine’ was a resounding success and for Josephine it helped to fill her 
need for being adored and needed. With Pepito at her side, she finally seemed to be happy.  
 4.3.6 Life with Pepito (1927 – 1936). It was 1927, Josephine was 21 years old and life 
was good. She was loved and adored by many, loved her life in Paris, had a wonderful man 
by her side, owned a successful nightclub and was making her foray into the world of film. 
She was also the star of a new stage show, ‘Un Vent De Folie’ that opened in April 1927. The 
show was a success but it appeared that “Paris felt that it had seen pretty much all there was 
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to Josephine, and that it was ready for something new”(Wood, 2000, p. 126).  Because of 
this, Josephine realised how lucky she was to have Pepito in her life, who at seventeen years 
her senior, was “part lover and part father, and all hustler” (Wood, 2000, p. 126). In one of 
Josephine’s first autobiographies written at the age of 21, it, however, became very clear 
what Josephine’s hopes and dreams for her future were:  
  I want to work three or four more years and then I’ll quit the stage…I’m going to make 
  a home for myself in Italy or in the Midi of France…I will marry an average man. I  
  will have children, plenty of pets. That is what I love. I want to live in peace     
  surrounded by children and pets. (Haney, 1981, p.128) 
     At the age of 21, Josephine was expressing a deep seated need to have roots, consisting of 
a home and a family of her own, but her life somehow would always remain conflicted 
between this need for a settled home life, and the need to perform and to be in the spotlight 
constantly (Haney, 1981).  With Pepito in her life, on the other hand, Josephine did not have 
much time for such reflections, as he had made it his sole purpose to make Josephine into the 
star she wanted to be (Abraham, 2001).  Apart from the highlife, and despite riding the crest 
of the wave regarding her success and stardom, Josephine was always acutely aware of the 
underlying, subtle racism and prejudice that surrounded her. Pepito, a Sicilian in exile from 
his own country, was also no stranger to prejudice.  On one occasion in particular, Josephine 
and Pepito tried to rent a hotel suite, and were told that that would not be possible as the 
management were afraid that having ‘coloured’ guests would scare away the American 
customers (Haney, 1981).  Unfortunately for Josephine, these incidences of bigotry would 
continue to punctuate her life in Paris and abroad, and would serve as a constant reminder of 
the life she had tried so hard to leave behind, as well as the realization that in Paris she was 
also not truly free (Wood, 2000).  Despite these harsh reminders, Josephine had one constant 
in her life and that was Pepito, who stood by her through everything.  “Josephine and 
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Pepito’s mutual feeling of isolation strengthened the bond between them” (Haney, 1981, 
p.129). Many later found it ironic that Josephine, who at the time was writing her memoirs 
with the help of Marcel Sauvage, made sure that the story “about the youngest black 
American artiste to be fêted in Paris” was first published on the 4th of July, 1927, American 
Independence Day (Abraham, 2001, p. 96). 
     Besides being confronted with racist incidences from time to time, Josephine had a bigger 
concern. She was getting the sense that the Paris she loved, was becoming tired of her and 
that she was becoming “old news” (Haney, 1981). In true Josephine Baker style she decided 
to liven things up a bit and make sure she was once again in the spotlight, so in June 1927 she 
got her driver’s license, a feat very unusual for woman of that time, and made an 
announcement that she had married ‘Count’ Abatino in a quiet ceremony at the American 
Embassy.  The story of the marriage was, of course untrue and merely a publicity stunt. 
Pepito had, however, proposed to Josephine on numerous occasions but Josephine had never 
found herself able to accept. After the announcement to the press, the stunned Pepito did not 
respond, but for Josephine, the announcement had the desired effect. She was once again the 
centre of attention and her fairy tale “rags to riches” story of the poor black girl who married 
a count, made her the envy of poor black girls all over the world (Haney, 1981; Baker & 
Chase, 1993).  As happened so often during the course of Josephine’s life, her slight 
“bending of the truth” eventually caught her out, and the case of her marriage was no 
different. She told the press and the world that at the age of 21 that was her “first” marriage, 
and later, in certain interviews she stated that she got married at the Italian Embassy, 
although she had originally stated that it had been at the American Embassy (Haney, 1981). 
Despite the slight deviation in her story, Josephine’s supposed marriage to Pepito was what 
made fairy tales. The press, who eventually found out the truth, that Pepito and Josephine 
were not married, ultimately forgave her. It had been a good story after all and had sold 
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newspapers. Josephine’s life story, no matter whether the details were true or not, was that of 
a modern day “Cinderella” to many, and led to a stream of “ebony” girls moving over to 
Paris in the 1930s, in the hope of becoming the next Josephine Baker (Haney, 1981, p. 135). 
     “Now that Josephine and Pepito were officially a couple, so to speak, their lives acquired 
a common goal: to make Josephine as famous as possible” (Haney, 1981, p. 136).  After a 
few performances in Paris, and the lukewarm responses of the audiences, Josephine realised 
that Pepito’s suggestion to go on a “world tour” was the right one. “It was time to leave Paris, 
before Paris leaves her” (Baker & Chase, 1993, p. 153).  Pepito planned a lengthy itinerary 
for Josephine’s first tour, which included 25 countries in both Europe and South America, 
and took Josephine away from Paris for approximately two years (Haney, 1981; Wood, 
2000).  As a farewell to Paris, Josephine performed in a sell out concert on the 28th of January 
1928, and even though she was well received, she sensed, by the reaction of the audience, 
that her decision to leave Paris and go on tour was the right one (Wood, 2000). 
     In going on tour, both Josephine and Pepito had certain objectives in mind which included 
getting Josephine away from Paris while the Parisians still loved her; the hope that going 
away would once again increase her popularity when she returned, and that it would allow 
Josephine to reinvent herself into the glamorous, eccentric star she wanted to be (Wood, 
2000).  At the end of January 1928, Josephine Baker therefore embarked on her first world 
tour, which “covered two years, 1928 and 1929, and represented a distinct turning point in 
her life” (Haney, 1981, p.143).  As a young girl back in St Louis, and even once on the black 
vaudeville circuit, she had always longed to travel, and her dream had come true. For the first 
time in her life she travelled by plane, and found herself flitting between countries in both 
Europe and South America. Despite all that travel, however, she never became ‘blasé’, and 
her excitement was palpable and childlike on her arrival in each new country (Haney, 1981; 
Abraham, 2001). Through her travels and her exposure to the range of diverse countries and 
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cultures, “Josephine began to develop her ideas about the brotherhood of man, her deep 
feeling that all people are part of one family and that skin colour does not matter” (Haney, 
1981, p. 144). That for Josephine was the ideal, but unfortunately things were not so clear-
cut. Many of the countries they travelled through were in the midst of political turmoil post 
World War I, and that political and social instability had resulted in a strong pull to the 
“right”, in many countries. In those more conservative countries, she was not warmly 
received, but instead represented to them “unbridled liberty and licentiousness” and the 
image of “the world gone to hell”, particularly in the predominantly Catholic countries 
(Haney, 1981, p. 144).  Despite all of the turmoil and the pain she felt at “being treated as a 
curiosity, she loved being embroiled in dramas, especially in those in which she was the 
star”(Haney, 1981, p. 144). 
     One such drama ensued during Josephine’s visit to Sweden, where rumours of her affair 
with Gustav, Crown Prince of Sweden began to emerge. Stories of that alleged affair 
continued to appear for many years, particularly in books written by Josephine and others, 
but to this day, no one truly knows if the affair actually happened. Regardless of whether that 
story was true or not, many believe that “the experience of meeting, talking with and perhaps 
even going to bed with royalty instilled in Josephine the belief that she had a direct line to 
world leaders” (Haney, 1981, p. 155).  This belief, that she had ‘special’ relationships with 
many powerful and influential people, seemed to give Josephine the idea that she had the 
ability to influence their thinking and actions.  It later surfaced that through the course of her 
life, that belief led to her writing many lengthy and “advice-filled” letters to some influential 
statesman including Juan Perón, Robert Kennedy and Charles de Gaulle (Haney, 1981). 
 In December 1929, at the end of her world tour, Josephine and Pepito boarded the French 
liner, Lutetia, and once again made their way back to Paris. It was during that cruise, that 
Josephine later recalled meeting and having torrid affairs with two world famous architects, 
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namely Jeanneret and Le Corbusier (Wood, 2000).  These events seemed to mark the 
beginning of a change in Josephine’s relationship with Pepito. Despite returning to Paris and 
setting up a home with him, “more and more Josephine was beginning to regard him as a 
business partner, and even as an employee” and would introduce him as her husband less 
frequently (Wood, 2000, p. 158).  Josephine, however, was not ready to break off her 
relationship with Pepito, as he was “the greatest personal inspirer she had ever known” 
(Haney, 1981, p. 158).  After two years on the road with Pepito and through his influence, 
Josephine, however, seemed to have changed and matured, and at the age of 25 she was then 
more poised, confident and self-assured but still prone to “bouts of insecurity” (Wood, 2000, 
p.158). 
     “The Thirties for Josephine were years of intense activity in new and challenging areas of 
her personal and professional life” (Abraham, 2001, p.110). During that time period, 
Josephine’s life continued its frenetic pace and she appeared in two, new feature films, 
continued to record her songs, once again toured through Europe, and even made a  foray into 
the world of light opera (Abraham, 2001). Even though her professional life seemed to be 
going from strength to strength, the same could not be said for her personal one. Even though 
dependent on Pepito for his emotional support, as well as his business acumen and financial 
management abilities, Josephine continued to withdraw from him. With Pepito being acutely 
aware of this, it led to increased fighting and disharmony between them. Josephine was ready 
to get married and start a family, and it was as if both she and Pepito knew that he was not 
the man she would be choosing to spend the rest of her life with (Haney, 1981).  Another area 
of extreme discord between Pepito and Josephine was her poor management of money and 
her excessive spending.  Josephine not only loved to spend excessively on herself, but also on 
others (Wood, 2000).  By mid 1930 she was helping and financially supporting many people 
including all her staff and Pepito, as well as charities, organisations and orphanages.  The 
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orphanages, or any organisations working with children, were her passion and she 
continuously expressed her love for children and her longing to be a mother (Haney, 1981). 
“Josephine’s longing to be a mother filled her life and left people confused” (Haney, 1981, 
p.182).  Many could not associate the vivacious, outgoing, sexually charged performer with a 
doting and nurturing mother, and they were all unaware that that was one of her greatest 
desires. Despite all her wealth and fame, however, Josephine never was able to give birth to 
her own child (Haney, 1981).  On one occasion, while visiting a nursery in a hospital in 
Bordeaux she was raising funds for, she admitted to a nun working in the nursery that she 
could never have children of her own.  To this day it is still not known what the reason for 
this was, and many still speculate that it had been due to an earlier “botched” abortion at the 
age of 13, or that she may have had an early hysterectomy, or that her fertility had been 
affected by a venereal disease or syphilis (Haney, 1981).  Whatever the reasons, the fact 
remained that Josephine Baker would never be able to give birth to her own children. 
     Josephine continued to work hard and threw herself into her work, but despite a string of 
lovers and affairs, her personal life remained unfulfilling. It was also in mid 1934 that she 
received a message from home in St Louis that Arthur Martin, the only real father she had 
ever known, had died in a mental institution. That was, once again, a tragic reminder to 
Josephine of the life and the world she had escaped (Wood, 2000). Pepito, who by then was 
being dogged with physical ill health and frailty, continued to promote Josephine’s career and 
had successfully arranged a theatre appearance with the famous “Ziegfeld Follies” in New 
York, and a subsequent tour of America, commenced in January 1936.  The tour included her 
hometown, St Louis, and that was the first time she returned to the place of her birth in more 
than 10 years (Abraham, 2001).  Josephine’s visit to America, however, appeared to be “ill-
omened from the start” (Abraham, 2001, p. 131).  Despite her fame and stardom, nothing 
could protect her from the racism that was still rife in America, and because of that Josephine 
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and Pepito were still required to enter the hotel they were staying in, through the “service 
entrance”. “Josephine knew she had come home” (Haney, 1981, p. 198).  Before starting her 
show in New York, Josephine also travelled to Chicago to finalise her divorce from her first 
official husband, Willie Baker, and then flew on to St Louis for five days to see her own 
family.  During her stay in St Louis, Josephine attempted to take her mother house hunting 
but Carrie could not accept the show of generosity from Josephine, and the house was never 
bought (Haney, 1981).  Then prior to the opening night of the “Ziegfeld Follies”, Pepito and 
Josephine found out that she would not be the main act, but merely one of the sidelines in the 
show.  That was utter humiliation for Josephine, but she swallowed her pride and threw 
herself into rehearsals (Wood, 2000).  The humiliation, however, continued for Josephine 
when after the opening of the show, she continued to receive a string of poor reviews. The 
American press had not embraced her performances as she and Pepito had hoped, and on a 
number of occasions she was criticized for being “Frenchified” (Wood, 2000, p. 197).  
Josephine could also not ignore the constant barrage of racial discrimination and found the 
discrimination to be worse in the 1930s than it had been in the 1920s.  “It disturbed her to be 
back in a country which thought that her blackness was her most salient characteristic…” 
(Wood, 2000, p. 197) 
     The continual poor reviews in the American Press began to take its toll on Josephine, who 
in turn took it out on Pepito. Their relationship continued to sour, and culminated with 
Josephine taking up with an old lover from Paris, who was visiting New York at the time.  
That devastated Pepito and after one last violent row, Pepito, who by then was feeling very 
frail and unwell, boarded a boat and sailed back to Paris, alone. It was the end of January 
1936 (Abraham, 2001).  Pepito returned to Paris, and vowed to make a new life for himself 
without Josephine, but that was never to be the case, as he died a few months later from 
cancer of the kidneys.  It is believed that right until his death he was consumed with concern 
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for Josephine and her life of excess. In his will he left everything he owned to Josephine 
because as he told a friend before his death, “She’s going to need it” (Haney, 1981, p. 203).  
In the meantime, back in America, Josephine, unaware of Pepito’s worsening health, was 
trying her best to manage her own affairs, something she had not done for ten years.  In June 
1936, just before setting sail for France, she heard of Pepito’s death. Josephine was 
devastated by the news and by the fact that her parting words to him had been so hurtful. On 
the other hand, being the strong person that she was, Josephine felt a sense of relief that she 
was finally in a position to manage her own affairs, and was out from under Pepito’s constant 
control (Haney, 1981).   
 The time spent touring through America with Pepito had been one of the unhappiest and 
most unsettling times for Josephine, and Jo Bouillion, Josephine’s last husband, later noted 
that Josephine kept very few mementos or memoirs of her trip to America.  She also refused 
to talk about the trip. According to Jo,  “this was typical of her wish to suppress anything that 
wasn’t a personal victory…Her failure to conquer New York in the Follies…barred her from 
a future in Hollywood”(Haney, 1981,p. 206). 
     Being back in Paris and feeling the void in her life left by Pepito, Josephine once again 
threw herself into her work, continued to record more songs, and also opened up another 
“Chéz Josephine”, but it was clear to many of her friends that Josephine wanted to settle 
down. What she was actually looking for was a husband. She was thirty years old and 
yearning to be married (Haney, 1981).  That man was to be Jean Lion, the 27-year-old son of 
a wealthy Jewish industrialist and a multi-millionaire in his own right.  Jean was good 
looking, wild, adventurous and flamboyant, and Josephine loved being in his company. Not 
only did she obtain her French citizenship through her marriage to Jean, but was rumoured to 
have taken on Jean’s Jewish faith. Jean also taught Josephine how to ride a horse and to fly a 
plane, and not long after this, Josephine obtained her own pilot’s license. Life with Jean was 
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full and exciting and once again Josephine was happy (Haney, 1981).  Her happiness was 
however not to last. Josephine and Jean were two very different people, and on getting 
married they both realised they wanted different things from life. When Josephine suffered a 
miscarriage it was as if they had lost the last thing that could keep them together, and at the 
end of January 1940 the couple were divorced, fourteen months after getting married 
(Abraham, 2001). 
     Around her, Europe, like her personal life, was also in turmoil, as “in 1939 Hitler crushed 
Poland and Europe was at war” (Haney, 1981, p.215).  The French, who were waiting to be 
invaded next, later dubbed that time as “The Phony War” as Hitler never advanced as 
expected, so the French, not ready to abandon their cabarets and wine cellars, carried on with 
business as usual (Haney, 1981).  The German invasion did however come, a little later than 
expected. The German army, after invading Holland, Belgium and Luxembourg eventually 
began their invasion of France on the 10th May 1940 (Wood, 2000). 
 4.3.7 The war and beyond (1940 – 1946). By the second week of June 1940, with the 
Germans steadily advancing on Paris, Parisians, uncertain of their safety and their future 
began to flee Paris in droves.  For Josephine, the situation was serious. “She was black, she 
was married to a Jew, she was an outspoken anti-Nazi, and she had been branded by 
Goebbels as a decadent” (Wood, 2000, p. 218).  Josephine realised the tenuousness of her 
situation, reluctantly decided to leave Paris and relocated to “Les Milandes”, her rented 
chateau in the Dordogne. There she felt that not only would she be safe, but that she could be 
of more use to the war effort from “Les Milandes”, than if she had hid away in Paris (Wood, 
2000). “Shortly after dawn on June 13, Hitler’s jubilant troops, led by the 9th Division, 
entered Paris without a shot being fired” (Haney, 1981, p.218).  For Josephine, whose 
beloved city was under the control of the Germans, it was four years before she would once 
again be able to return to Paris.  As with everything in her life up to that point, Josephine was 
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not going to see her beloved country go to the Germans without a fight. After learning more 
about the full extent of Nazi racism and their discrimination against black people, she decided 
to play her part in the struggle and in 1940 she joined the French Resistance (Haney, 1981). 
By November 1940, Europe was in the grips of one of its coldest winters in decades, but as 
an entrenched member of the French Resistance, Josephine worked on tirelessly to the point 
of developing pneumonia, but this did not stop her.  By January 1941 rumours began to 
circulate that German forces would soon occupy the whole of France, so Josephine and her 
colleagues were ordered to relocate their operation to Algeria in North Africa (Abraham, 
2001).  “She didn’t travel light, like a refugee with two emeralds sewn in her underwear; 
twenty-eight pieces of luggage went with Josephine to North Africa” (Baker & Chase, 1993, 
p. 238).   
     Josephine and her French Resistance colleagues, together with many other French 
refugees, stationed themselves in Casablanca.  As a well-known and famous entertainer, 
Josephine was able to travel freely from Casablanca during that time, and regularly visited 
Spain and Portugal to put on shows. “She proved to be an excellent pipeline for vital 
information” (Haney, 1981, p. 224).  During that time, Josephine had another of her many 
famous romantic, if not extremely beneficial liaisons, this time with El Glaoui, the Pacha of 
Marrakesh. He was a powerful and influential Berber chieftain who was known amongst his 
people as the “King of the South” and Josephine found his power and mystique intriguing.  
Through that liaison, Josephine and her colleague Abtey moved into a luxurious palace in 
Marrakesh owned by El Glaoui, and from that vantage point they were able to continue their 
undercover operations with greater ease (Haney, 1981).  It is believed that Josephine, in her 
own true style, embraced the Moroccan lifestyle to the fullest, from the clothes to the food, 
and fitted in with great ease (Baker & Chase, 1993).   With the war raging on and having 
become a world conflict including America and China, Josephine was beginning a private 
 107	  
battle of her own, as in June 1941 she was struck down with acute abdominal pains.  Various 
versions and accounts of Josephine’s illness and subsequent series of surgical operations exist 
but many believe that the truest of these is Jacques Abtey’s version of events found in his 
published memoirs dating back to that time (Abraham, 2001).  According to Abtey, 
Josephine, whose ultimate goal was to become a mother, constantly consulted with various 
gynaecologists to find out the cause of her being unable to carry a baby to full term. On one 
such occasion, she underwent another gynaecological procedure, which resulted in an 
extreme infection known as peritonitis. Josephine became gravely ill and was hospitalized in 
Casablanca from June 1941 to December 1942 (Baker & Chase, 1993).  Some believe that 
due to the peritonitis, Josephine was required to undergo a hysterectomy. That finally put an 
end to her dream of giving birth to children of her own. Her extended hospitalisation was 
therefore due to a prolonged depression related to the “loss of her reproductive powers” 
rather than merely the peritonitis (Haney, 1981, p.226). 
     While Josephine was fighting her way back from death’s door at the Comté Clinic, there 
also came a turning point in North Africa’s part in the war. “American and British troops 
landed on the Moroccan and Algerian coasts, supported by British sea and air forces” 
(Abraham, 2001, p. 155).  Josephine, who had insisted on watching these arrivals from the 
clinic roof, insisted on moving back to El Glaoui’s palace to convalesce and recuperate from 
her lengthy illness.  It was as if seeing her own countryman arriving in North Africa had 
given her the motivation to get well and to continue the fight. On November the 8th, 1942, 
when the Americans landed near Casablanca, Josephine is believed to have leapt out of bed 
and onto the balcony and exclaimed, “That’s the American’s for you…Europe doesn’t know 
their force or their will. They’ll win the war for us” (Haney, 1981, p. 230).  During the time 
of her illness, rumours had circulated around the world that Josephine had passed away. 
However, since the Americans had arrived, Josephine was determined to get a message to her 
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mother that she was still alive.  She soon befriended a young war correspondent, Ollie 
Steward, who worked for the Afro-American Newspaper, and requested that he get a message 
to Carrie, via his newspaper, which he duly did (Haney, 1981). Despite all her achievements 
and bravery, Josephine still craved and needed her mother’s approval for the risks she had 
taken and for the mistakes she had made, and appeared dependent on her mother in an almost 
childlike way (Haney, 1981).  
     During that time, the American Army had realised that they had a morale problem on their 
hands. Not only were they trying to manage the problem of the required racial segregation 
among their own troops, but also, because of the cultural laws of the country they found 
themselves in, the young troops were not allowed to socialize with the local girls. To boost 
the morale of the troops, they realised that they had to do something quickly, so they 
approached the American Red Cross to open a club where black and white troops could 
socialize and relax together. The club became known as The Liberty Club and was opened 
under the guidance of a black, American sociologist, Sidney Williams (Wood, 2000).  Having 
heard from Ollie Steward that Josephine was alive and well and living in Marrakesh, he 
asked her to perform at the opening of the club. Josephine aged 36, was still extremely frail 
after her prolonged illness and extremely nervous. The wound in her stomach had still not 
healed properly, and after standing for too long she began to see spots, but in true Josephine 
style she gave it her all in that first performance, and “it was obvious after one song that the 
old magnetism was still there. Supported by a red-hot band, Josephine was sensational” 
(Haney, 1981, p. 231).   
 After that triumphant performance Josephine announced at The Liberty Club that she 
would be putting herself at the disposal of the American Forces. At a time when relations 
between the French and American Allied forces were strained, Josephine, together with 
Sidney Williams, worked to mend these bridges and strengthen those fragile relationships. 
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Williams later reflected on the fact that Josephine was able to single-handedly break down 
the “social barriers” which existed between these forces. According to Williams, “She was 
one of the most remarkable women alive.  She was a balance between the French and British 
and Americans on one hand, and the Arabs and Negro GI’s on the other. She was always 
doing something for somebody” (Haney, 1981, p. 232). 
     From 1943, Josephine was personally co-opted, by both the British and American military 
leaders stationed in Marrakesh, to tour and perform for the soldiers and support staff in the 
Allied military camps. She spent the next two and a half years touring the full 3000 miles of 
the North African coast, which included Marrakech in the west and Cairo in the east. 
Josephine refused any payment for these performances and only requested transport, food and 
accommodation during her travels (Abraham, 2001).  Conditions were hard and very 
different to anything Josephine was used to, but she was committed to the cause of boosting 
the troops’ morale, and wherever she went she caused a sensation. Josephine continued to 
work tirelessly and “during the intervening months Josephine had been officially enlisted as a 
sub-lieutenant in the women’s division of the French Air Force” (Abraham, 2001, p. 157). 
     By August 1944, the Allied forces had gained the upper hand in Europe and on the 25th 
August 1944, Paris was liberated.  In October 1944, Josephine returned to her beloved Paris, 
dressed in her blue Air Auxiliary uniform, a uniform she was so proud of she were it on 
occasion many years thereafter (Haney, 1981).  On her return to France, and in relation to her 
war efforts, Josephine was regarded a war heroine, and to thank her for her efforts, Charles de 
Gaulle awarded her the La Legion d’Honneur.  In October 1946, at yet another war related 
ceremony, she was also awarded the Medal of the Resistance by de Gaulle’s daughter, 
together with a handwritten letter from the man himself, thanking her for her tireless loyalty 
and commitment to the people of France (Haney, 1981, Wood, 2000). 
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 4.3.8 Josephine, Jo and Les Milandes (1946 – 1951). Josephine, like many others, had 
not been left unscathed by the war and had suffered both illness and personal loss. Many 
believe that the chaos and uncertainty of the war time had only deepened her need for 
stability as well as her resolve to get married and have a family of her own (Haney, 1981).  
Despite the end of the hostilities and the Liberation of Paris, Josephine’s work and tour of 
duty was not complete. “She was officially commissioned to visit units of the French First 
Army in freed territories to continue her mission of maintaining the morale of the troops” 
(Abraham, 2001, p. 159). Josephine co-opted a conductor named Jo Bouillon and his band to 
join her on that tour.  Josephine had known Jo on and off over the years, and she felt that 
their creative energies would work well on tour. Unbeknown to Jo, Josephine had begun to 
seriously contemplate husband number four, and Jo Bouillon had already entered her sights 
(Haney, 1981).  By then, Josephine was forty-one years old and had become very aware of 
her mortality. She was also aware “that many people considered her passé, and that some 
even doubted that she was alive…Vulnerable as she was about the passage of her youth, 
Josephine wanted a man around to give her moral support” (Haney, 1981, p.238-239). Jo 
Bouillon seemed to be that man, as he seemed to have all the necessary qualities she required 
in a husband. He was a good musician, with an international reputation, who always received 
favourable reviews. He was not rich but was known to have good business sense, which was 
something Josephine greatly lacked and desperately needed. He also had a love for nature and 
was practical, and in Josephine’s mind she saw him as an overseer for Les Milandes, which 
Josephine planned to turn into a large tourist complex with hotels, swimming pools, soccer 
fields, restaurants and a small zoo (Haney, 1981; Wood, 2000).  For Josephine, most 
important of all was to have a family and children. Since she was unable to have children of 
her own she had decided to adopt them and “she had to have a husband for this” (Haney, 
1981, 239). 
 111	  
     During their stage performances, Jo and Josephine got to know each other well and very 
soon fell in love.  Even though the love between them was obvious, many who knew them 
thought of it as “a love based on warmth and mutual devotion rather than on wild passion” 
(Wood, 2000, p. 243).  Their engagement came as a surprise to many, particularly to friends 
of Jo’s, who knew him well. They were concerned that the marriage would not last, based on 
the fact that Jo and Josephine were so completely different.  A musician who had known and 
worked with Jo for many years commented that “a man fashioned by nature the way Bouillon 
is cannot possibly have a successful happy marriage with a woman of Josephine’s 
temperament and passionate feminine instincts” (Haney, 1981, p.239). There were also many 
rumours about Jo’s true sexuality, and about his liaisons with young blond soldiers, but 
despite everyone’s misgivings, Jo and Josephine were married on the 3rd of June 1947, 
Josephine’s birthday (Baker & Chase, 1993).  They were married in the chapel at Les 
Milandes and the whole village turned out for the marriage. Also invited to the wedding were 
Jo’s family, and instead of inviting her own family, Josephine invited Pepito’s. It was very 
clear that Pepito would always be an important part of her life, and not long after the 
wedding, Josephine had his body exhumed and re-buried at Les Milandes, as she always 
wanted to have him nearby (Haney, 1981; Wood, 2000). 
     After the wedding, Josephine did not hide the fact that it had been a marriage of 
convenience and one that would be mutually beneficial to both. What she did not realise, 
however, was “that bonds made in the spirit of pragmatism can be just as painful as those 
forged in the white heat of passion” (Haney, 1981, 241).  After the marriage, Josephine began 
to mobilise her plans to convert Les Milandes into a tourist destination, one that would be an 
investment in the Dordogne area, and would economically improve the lives of the rural 
community and villages around it. “Whatever anyone thought of Josephine’s grand scheme, it 
was a boon to the local economy” (Haney, 1981, p.243).  To be able to afford the renovations 
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she sold some of her properties, continued to star in shows regularly, and went on an 
extensive tour of Europe and North and South America. During her tour of the States she 
visited St Louis and invited all her family to take up residence with her at Les Milandes, as 
she wanted them to be able to enjoy the fruits of her success with her.  Carrie, Josephine’s 
sister Margaret and husband Elmo decided to join Josephine and arrived in France in 1948. 
Her brother, Richard, joined them four years later (Haney, 1981; Baker & Chase, 1993).  Her 
family, initially shocked and surprised by Josephine’s erratic lifestyle, soon settled into their 
new lives and helped set in motion the plans Josephine had for Les Milandes. Over time they 
became well integrated into the surrounding community, with Margaret opening a pastry 
shop, Richard and his son Arthur taking over the local filling station and Richard eventually 
marrying the local postmistress, Marie-Louise. This inter-racial marriage made Josephine 
very happy, as she always believed that human beings could live together in “inter-racial 
harmony” and that sentiment was echoed by Marie-Louise who felt that Josephine “does so 
much to bring the races together” (Abraham, 2001, p. 167).  Josephine had set in motion her 
plans for communal living which would include her husband, her American family, the local 
village community surrounding her chateau, and a future family of adopted orphans still to 
come (Abraham, 2001). 
     During that time, Josephine’s theatrical life continued to flourish but at Les Milandes the 
cracks were beginning to show. Josephine’s fluctuating moods and unpredictable 
temperament continued to upset her staff and she was continuously hiring and firing 
employees. Because of her erratic behaviour, the goodwill her tenants felt for her also began 
to dissipate.  Jo, on the other hand, who was trying to teach himself the rigors of farm 
management, found himself at constant loggerheads with his wife, who believed that farms 
and estates could be managed on a whim, and that no attention was required for details such 
as soil quality or planting seasons. “She refused to accept the idea that a farm has a rhythm of 
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its own dictated by the cycles of nature and eating habits of the livestock” (Haney, 1981, p. 
243). 
 In 1950 Josephine was once again off on tour, which was to include Italy, Cuba and 
America. It was during that tour that one of Josephine’s greatest wishes was actualized. In 
January 1951 during the last leg of her tour, Josephine’s opening night for her show in New 
York was a resounding success, but for Josephine the victory was much sweeter than merely 
her performance. For many years she had tirelessly fought and campaigned to have mixed 
audiences and to have black people admitted to the theatres. On that opening night it was 
allowed for the first time and her dream came true. The response from the crowd was 
overwhelming. The people loved her and could not get enough of her.  At the end of the show 
Josephine told a reporter: 
  This is the happiest moment of my life…I have waited 27 years for this night. Here I  
   am in this city where I can perform for my people, where I can shake your hands.     
  This is a very significant occasion for us, and by ‘us’ I mean the  entire human race.   
  (Wood, 2000,  p. 254) 
 Her well known and by now, well publicized stance on the importance of racial equality, 
ensured her growing support from blacks all over America, and this fuelled Josephine’s 
determination to continue to fight the cause for civil rights even more. Her reputation as a 
crusader for that specific cause became so well known during that time, that the NAACP 
(The National Association for the Advancement of Coloured People) declared the 20th May 
1951 as ‘Josephine Baker Day’ (Haney, 1981;Wood, 2000). That day was a momentous 
occasion in the life of Josephine Baker. It was held in Harlem, and Jo flew out from France to 
join her. Even though it was a wet and gloomy day more than 100 000 people came from all 
over America to honour Josephine. In her mind, Josephine felt that she finally had the love 
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and support of the American people, something she had craved for so long (Haney, 1981; 
Wood, 2000).     
     Her experiences during the war, and the honour bestowed on her by the advent of 
‘Josephine Baker Day’ had aided to spur on and develop Josephine’s humanitarian and 
political dimensions (Haney, 1981). She had, over time, become a woman of substance, who 
was not afraid to make herself heard for the betterment of others. Ironically, the view 
amongst the Negro population was that this behaviour was common in celebrities or 
entertainers of the time, who began to feel that they were “past their sell by date”. There is an 
old Negro expression for this known as “the change”. “A woman decides to do the change 
when one day the phone stops ringing, or men don’t make passes anymore…Then they turn 
to Jesus. And decide to be a force for good in the world” (Haney, 1981, p. 246). Josephine 
did “the change” and became more and more involved in humanitarian issues. “Far more than 
most people, Josephine needed the assurance that she weighed in the scheme of human 
affairs, that she had all the qualifications to be taken seriously” (Haney, 1981, p. 246).     
     Unfortunately, here too, the cracks were beginning to show. Many believed that as a 
generally uneducated person, Josephine did not have a good grasp or a deep understanding of 
the politics of the time, which led to her outspoken viewpoints on the subject, getting her into 
trouble on more than one occasion. “Her political views were a mixture of naiveté, a 
messianic will to make men love one another, and a desire to get back at America for not 
accepting her as the instrument of its deliverance from racism” (Haney, 1981, p. 259).  After 
being initially revered and adored for her work to fight for the rights of the black person, her 
comments in the press were becoming increasingly embarrassing, and it was becoming clear 
how little she actually knew or understood about the political situation, not only in America 
but worldwide.  Her remarks began to cause dismay amongst the black community in 
America and it culminated with the US Immigration Department eventually issuing a public 
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statement that if she ever wished to re-enter the country, she would have to “prove her right 
and her worth”.  Josephine, hurt and humiliated, retaliated by saying, “To be barred from the 
United States is an honour” (Wood, 2000, p. 268). That remark was heard around the world 
and would take her very many years to recover from”(Wood, 2000).  That tour and its 
outcomes had taken its toll on Josephine, and suddenly she had had enough of America.  
Bruised by the incidents in North and South America, she returned to Les Milandes, to Jo and 
to her family. 
 4.3.9 Les Milandes and ‘The Rainbow Tribe’ (1952 – 1968). Josephine returned to 
France, and to her family, with a renewed sense of purpose and a plan.  She had vowed to 
herself that she was going to take her patch of land in the Dordogne, and was going to turn it 
into “a sovereign state, her own Capital of the World Brotherhood” (Haney, 1981, p. 266). 
Despite all her humanitarian work and campaigning for freedom and fairness for all, 
Josephine was not attracted to the thought of democracy. “Josephine saw herself as queen of 
a feudal empire…because she saw herself as a monarch, she regarded everyone around her as 
her subjects” (Haney, 1981, p. 266).  This was illuminated by Josephine’s related behaviour 
in having her own flags made, and they were seen flying above Les Milandes.  The wrought 
iron grilles on the gates and windows displayed the initials JB, there was a J-shaped 
swimming pool, a marble sculpture of her in the gardens, and she resorted to opening up a 
fake post office and had her own stamps printed, as if Les Milandes was a country in its own 
right. Naturally the French Republic did not recognize the stamps as being valid, but were 
understanding of the artistic temperament and its eccentricities, and allowed Josephine to live 
out the illusion that she was a sovereign.  Les Milandes, at the time, consisted not only of 
Josephine’s palatial home, but also of hotels, restaurants and a theatre, and even though it 
took some time to establish it as the tourist attraction she had hoped for, by 1953 it had 
become more popular and was relatively well patronised (Haney, 1981; Wood, 2000).  
 116	  
     To be able to focus all her energy on getting Les Milandes up and running, Josephine had 
given up performing for approximately two years, and employed the help of her family 
members, who were then living with her, to help her realise her dream. The only person who 
was not expected to work was Josephine’s mother, Carrie.  
 To Josephine, her mother deserved a restful retirement after working hard all her life. 
Carrie, who then lived in a separate farmhouse on the estate, with her daughter Margaret, and 
son-in-law, Elmo, spent most of her days in her rocking chair in the shade of an elm  tree. 
She never learned to speak French and did not integrate herself into the life at Les  Milandes, 
but later admitted that her years in France were “the happiest of her life”  (Wood, 2000, p. 
271). 
 By the end of 1953, Les Milandes was running well and Josephine had once again taken 
up public performing, if on a somewhat smaller scale (Wood, 2000). Josephine, unbeknown 
to many, was then finally ready to set a plan in motion that she had thought about and 
planned for years.  This plan would not only fulfil Josephine’s need to become a mother, but 
would, she hoped, “demonstrate to the world – and especially to the USA – that people of all 
races could live together in harmony” (Wood, 2000, p. 272).  Josephine’s plan was to adopt 
children, particularly two year old boys, of different races, colours and creeds from all over 
the world, and that would be her way of proving that people could live together in harmony 
and “If children can, grown ups can too” (Haney, 1981, p. 269). She had also decided on the 
name for her pending family. She would call them the ‘Rainbow Tribe’ (Baker & Bouillon, 
1977).  Jo, who together with Josephine had lost a baby when she miscarried early in their 
marriage, was supportive of her plan, which initially consisted of adopting four boys from 
four different countries.  In spring 1954, during a tour to Japan, Josephine commenced with 
the adoptions. The plan was for her to come back with a Japanese boy but she came back 
with 2 instead, namely Akio, who had been abandoned by his Korean mother and Janot, a 
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half American, half Japanese boy who she fell in love with on seeing him at the orphanage 
(Wood, 2000). Before long, two boys had grown to 4, when Akio and Janot were joined by 
blue-eyed and blond Jari from Finland, and Luis, a black boy from Colombia (Abraham, 
2001). Josephine in very quick succession had 4 children, 2 of which were ‘yellow’, one 
‘white’ and one ‘black’. “Akio was Buddhist, Janot was Shintoist, Jari was Protestant and 
Luis was Catholic” (Wood, 2000, p. 273).  By then Josephine had reached the number of 
children she had agreed on adopting with Jo, but they both very quickly realised that it would 
be hard to realise Josephine’s dream of having a family representative of all the races, 
religions and cultures of the world, without continuing to enlarge the family. From 1954 to 
1968, Josephine went on to adopt 8 more children than the original four initially planned with 
Jo, and they included Moise from Israel, Marianne (the only girl) and Muslim from Algiers, 
Jean-Claude who was French and fourteen when Josephine adopted him, Koffi from the 
Ivory Coast, Guajiro (renamed Mara) from Venezuela and Stellina, a Morrocan (Abraham, 
2001). In the end the ‘Rainbow Tribe’ consisted of 12 children, 2 girls and 10 boys. She even 
went on to adopt a Belgian Hindu baby for Margaret and Elmo, who were childless. They 
called the baby Rama and she became the centre of their world (Haney, 1981).   
     As the ‘Rainbow Tribe’ continued to grow, so did the unhappiness and discord within the 
Baker/Bouillon household. Josephine continued to hire and fire staff as she chose, which 
often included the children’s nannies and that greatly upset and unsettled the children. She 
was also away for weeks or months on end, busy with one show or another, and during that 
time the only constants in the children’s lives would be Carrie, Jo, Margaret, Richard, Marie-
Louise and Elmo. The fact that Jo was always at Les Milandes and spent more consistent 
time with the children also brought Jo and the children closer together, which seemed to 
infuriate Josephine. She wanted to be their mother and the centre of their universe and would 
take her frustrations out on Jo (Wood, 2000). Because of their differences in looks, the 
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children also experienced a great deal of teasing while attending the local school. Because 
she felt she had the money to do so, Josephine did not hesitate to take the children out of 
school and hired private governesses to home school the children. Jo, who was constantly 
concerned about Josephine’s poor money management and her life of excess, constantly tried 
to bring that to her attention but Josephine just shot him down. Richard, who was often 
witness to the interactions between Josephine and Jo, once commented, “She was head over 
heels in love with Jo…but she was also cruel to him. She talked to him like he was a little 
kid” (Wood, 2000, p. 276).  Many, who were part of their lives at the time, believed that it 
had begun to dawn on Jo that he may reach a point in his life when Josephine would become 
impossible to live with.  That time eventually came for Jo, and in 1957, after being married to 
Josephine for ten years; Jo Bouillon left Les Milandes and moved to Paris. By then, 
Josephine and Les Milandes, were over 83 million francs in debt (Baker & Bouillon, 1977).  
One French newspaper headline of the time read, “The heart-rending drama of Joe and Jo, 
those 50 year olds with big hearts” (Baker & Chase, 1993, p. 342).  After a brief 
reconciliation, which was mainly for the sake of the children, Jo eventually relocated to 
Buenos Aires, where he opened up a French restaurant, but even from Buenos Aires, he 
always stayed in touch with the children. Four of them eventually moved to Buenos Aires 
permanently (Wood, 2000). That same year, Jean Lion, Josephine’s third husband, died aged 
forty-seven, and two years later, in 1959, Carrie, Josephine’s mother died while Josephine 
was en route to Turkey to perform in a concert (Haney, 1981). 
 With Jo gone, it was now up to Josephine to earn the money and manage the finances as a 
means of keeping Les Milandes afloat. The children had become her primary focus and she 
did not want to let them down. To make money, Josephine sold more property, pawned her 
jewellery and wrote a fairy tale book about the ‘Rainbow Tribe’ but despite her financial 
woes, Josephine could not stop herself from spending (Baker & Chase, 1993; Wood, 2000). 
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She also commenced a series of ‘farewell’ performances, a common occurrence for artists 
who were slowly losing their appeal and popularity. By calling them ‘farewell’ performances 
it was effective in attracting the fans that were fearful of not seeing their favourite star 
performing again.  Josephine’s ‘farewells’ had commenced in 1956 and were still continuing 
by 1959 (Abraham, 2001). 
     Besides her financial problems, Josephine was also experiencing increasing problems in 
her personal life, and was consistently alienating those closest to her. “Josephine’s way of 
loving, her insatiable need to protect and dominate, colored all of her close relationships” 
(Haney, 1981, p. 280). By then, her mother had died, Jo had left and Richard, her brother was 
the next to leave. Richard later reflected, “She was always talkin’ ‘bout liberty, equality and 
fraternity, but she tell everybody what to do” (Haney, 1981, p. 280).  A diary entry dated 
around this time, highlighted Josephine’s plight and her emotion. In it she wrote, “I don’t 
know how or where I’m going…I have only a few thousand francs left…I feel so alone and 
think of the way Christ was abandoned. But I also realize how hard it must be to live with 
people like me” (Baker & Chase, 1993, p. 364). In August 1961, despite all the hardship and 
financial problems, Josephine was able to put her troubles aside when in a formal ceremony 
in the grounds of Les Milandes; Josephine was decorated for her wartime efforts and her 
services to France. In this ceremony a representative of President Charles de Gaulle awarded 
her the Légion D’Honneur or Medal of the Resistance (Wood, 2000). 
     By 1963, Josephine was more than $400 000 in debt, but being the stubborn and 
headstrong person she was, she was determined to sort things out and to keep Les Milandes 
afloat. During that time, she undertook another tour to the America’s, with part of the reason 
being to take part in the Washington March, which was scheduled for August 1963 (Haney, 
1981; Abraham, 2001). Prior to that, march approximately 250 000 Americans, including 
Josephine, heeded the call from six prominent black spokesmen, including Martin Luther 
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King, to march on Washington. The aim of the march was for black Americans to claim 
“their citizen rights in voting, jobs, housing, integrated schools, and they demanded the full 
application of Civil Rights laws” (Abraham, 2001, p. 185).  While in the US, Josephine 
continued her efforts to make money and raise funds to save her beloved Les Milandes, but 
despite a successful tour and a sell-out performance at Carnegie Hall, the money was still not 
enough (Abraham, 2001).  
     Despite the benefits, concerts and tours, Les Milandes’s financial situation became acute, 
and in June 1964 the banks and creditors foreclosed on the estate. They gave Josephine an 
ultimatum. Unless she could raise the two million francs needed to pay off her debts, the 
contents of all the buildings on ‘Les Milandes’ would be sold by public auction (Abraham, 
2001). Josephine, not one to rest on her laurels, immediately sprang into action, and 
mobilised a group of bankers, philanthropists and old friends to help her devise a strategy to 
get out of her financial dire straits. A result of this was an appearance by Brigitte Bardot, who 
then at the height of her fame, made a television appeal for donations to help Josephine 
Baker, and as the donations came in, the list of those sending donations, included the likes of 
Farah Diba and Zsa Zsa Gabor (Wood, 2000). The television appeal, together with further 
benefit concerts, seemed to help for a while, but it eventually became clear that the stress and 
strain had taken its toll on Josephine, and she had a mild heart attack in July 1964 (Wood, 
2000).  That was a major setback for Josephine, who was trying desperately to keep her 
creditors at bay, so in 1965, Josephine made a quick trip to Morocco with the plan to obtain a 
loan from King Hassan II. Her plan was successful for the time being, and his generosity 
enabled Josephine to hang on to her precious Les Milandes a little longer (Haney, 1981). 
     The more Les Milandes decayed and fell apart, the more determined Josephine became to 
try and save her home. With time and with her continually dwindling finances, Josephine had 
been forced to lay off more staff and to close down the hotels and restaurants on the estate, 
 121	  
and by 1968; the whole situation reached a turning point (Abraham, 2001). With most of the 
older children then scattered among boarding schools, and the younger ones living in a 
cramped two bedroom apartment in Paris with Josephine, she made one last attempt at saving 
Les Milandes by trying to get someone to make a film about it. Unfortunately no one was 
interested in taking on the project, so her plan to save her home was thwarted once again 
(Wood, 2000).  The result of that was that “Josephine was financially ruined and legally 
bankrupt”(Abraham, 2001, p. 190). By 1969, the entire property was sold on auction for $320 
000, a fraction of its worth. Josephine, like so many times in her life refused to give up 
without a fight. She barricaded herself into the kitchen of the chateau, slept on an army cot 
and ate from tin cans, and when the new owner sent eight men to forcibly remove her, she 
called newspaper and television crews to record the event of her eviction. “As they dragged 
Josephine from the kitchen, she grabbed the stove. In the ensuing scuffle she kicked and 
scratched and bit” (Haney, 1981, p. 295). The end result was that Josephine was thrown out 
of her home and into the rain. For seven hours Josephine sat on the outside steps. She looked 
old and frail as she sat barefoot in an old housecoat and a frilly cap pulled over her sparse and 
greying hair. Later an ambulance arrived and took her to hospital where she was admitted for 
nervous exhaustion. It was March the 12th, 1969 (Haney, 1981; Wood, 2000). 
 4.3.10 Josephine – The final curtain call (1968 – 1975). Despite having lost her 
beloved home and having been hospitalised for two weeks for nervous exhaustion, Josephine 
was not ready to give up the fight, as she knew she needed to keep earning money to support 
her large family. Once again, Josephine’s immense internal strength and resilience came to 
the fore, and on the 27th of March 1969 she gave her opening night performance at ‘La 
Gouloue’ in Paris (Wood, 2000). Many stars and celebrities turned out to support her show 
during that time, and even though by then, in her mid sixties, Josephine went on to complete 
57 performances, every night, except Mondays, and would accept bookings for Monday 
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nights too, if they came. She was aware that she needed to earn money any way she could 
(Wood, 2000).  For Josephine, help this time came from an unexpected source.  In August 
1969, Josephine was invited to appear as the star performer at the Sporting Club of Monte 
Carlo’s spring ball. It was during the time spent rehearsing, prior to the ball, that Josephine 
became acquainted with Princess Grace of Monaco (Haney, 1981).  Princess Grace, who had 
always admired Josephine and had attended many of her performances over the years, was 
greatly moved by the position Josephine and her children found themselves in.  By pulling 
some strings, Princess Grace enabled Josephine to purchase a villa in Roquebrunne, a small 
town east of Monte Carlo, situated near the Italian-French border (Haney, 1981).  In 
September, the Tribe moved to Roquebrunne, together with Margaret and Elmo, who 
continued to help Josephine look after the children and maintain her new property, which she 
had named Maryvonne.  
     For Josephine, who was then in her mid sixties, things settled down for a while and were 
relatively stable. She continued to perform, with the same energy and vigour despite her age, 
and finally tried to be a more consistent mother to her children (Wood, 2000). Unfortunately 
for Josephine, however, “one cause of sadness in her life was that, as her children grew older, 
they increasingly grew away from her” (Wood, 2000). She found it hard to deal with the fact 
that she was no longer the centre of their universe, as she had been when they were younger, 
but she took solace in the fact that they were a tight knit group of siblings, who were 
extremely loyal and devoted to each other.  She once told her good friend Mary Spiers, “my 
experiment has been a success…they love each other” (Haney, 1981, p. 299). She did not, 
however, tell her friend how hurt she felt that she had been pushed aside by her own children, 
and no longer felt part of the tight family unit she described (Haney, 1981; Wood, 2000).  
Ironically, in May 1971, Josephine was given an audience with the Pope, at the Vatican, 
during which time he praised her efforts on behalf of abandoned children (Abraham, 2001).  
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Although Josephine longed to spend more time with her children, in an attempt to once again 
get closer to them, most of her time was spent on working to ensure the family’s survival. 
Josephine had hoped to retire by then but with the debts she still had to settle, she knew that 
would not be possible (Haney, 1981). 
     Early in 1972, Josephine’s career once again received the break it so desperately needed 
when she was approached to do four performances at the Carnegie Hall in New York. The 
show was in aid of UNICEF, but was also to celebrate 50 years since she had first appeared 
in “Shuffle Along”.   Josephine, who by then felt as if she was a ‘has been’, who had been 
forgotten by all her fans, was persuaded by her sister Margaret to go to New York.  Josephine 
eventually agreed and it was arranged that those performances would take place in June of 
the following year (Wood, 2000).  Josephine, at the age of 67, was electrifying in her 
performances at the Carnegie Hall, and her visit to America was a resounding success. Many 
believed that to be “one of the high spots of her career” (Haney, 1981, p. 303).  After her 
performances in America, Josephine returned home to Europe, with enough money to keep 
her solvent for a while, but still not enough to clear her of debt. 
     In July 1973, while fulfilling a singing engagement in Copenhagen, Josephine suffered a 
mild heart attack and a stroke, which left her in a semi-conscious state for days. The doctor 
who was treating her insisted that she rest for at least four months and take it easy for at least 
a year, but Josephine who had a family of 12 to support, took no notice and one week later 
was back to working twelve hour days (Haney, 1981).  Shortly after that, Josephine, who 
always believed in miracles, made a pilgrimage to Lourdes. According to her friend, Florence 
Dixon, who accompanied her on that trip, she witnessed Josephine going down on her knees 
and praying the following: “God please don’t take me now. I have too many things too 
accomplish. You can’t take me now. Not now. Give me some more time. I have to survive” 
(Haney, 1981, p. 307). 
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     Despite her advancing years, which had brought more frequent bouts of exhaustion and an 
unreliable memory, Josephine continued to travel and perform. It seemed as if she was 
granted the request she had made at Lourdes, at least for that time (Wood, 2000). She once 
again performed in New York, during January and February of 1974, and towards the end of 
1974 she was invited to tour in the Republic of South Africa (Abraham, 2001).  Josephine, 
although familiar with the situation in South Africa and its history of racial inequality, was 
still extremely shocked when confronted with the full extent of the country’s racial issues and 
obvious segregation. While on tour she said, “If I had known that things were as bad as they 
are, I would never have come to South Africa” (Abraham, 2001, p. 200).  On leaving the 
country and returning to Europe, Josephine vowed that she would speak out about the 
injustices she had witnessed in South Africa. “The journey to the continent of her ancestors 
was the last she would make beyond Europe” (Abraham, 2001, p. 201). 
     On her return to Roquebrunne, Josephine was once again confronted with her financial 
woes but it was becoming clear to those around her that her age and frail health were 
beginning to take their toll, and that she was no longer able to cope with the strain of dealing 
with the continuous poor state of her finances. A close friend, André Levasseur, who was 
aware of her plight, came to her rescue.  He suggested that they put on a show for the patrons 
of the Monacan Red Cross celebrating her upcoming 50-year anniversary in French show 
business. It would be called “Josephine”, and through song, dance and music it would tell the 
story of her life (Abraham, 2001).  Josephine was thrilled with the idea and she put her heart 
and soul into the rehearsals. It gave her the lift she needed and helped take her mind of her 
financial problems. ‘Josephine’, the show, was a resounding success, so much so that its 
directors decided to move it to Paris. This for Josephine was a triumph, as she hadn’t 
appeared on a Parisian stage since 1968, and there was a lot more riding on her performance 
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in Paris besides mere financial gain (Wood, 2000).  “She wanted to make this final conquest 
of Paris, to take the city once more, just as she had done in 1925”(Haney, 1981, p. 318). 
     While preparations were underway for the Paris concert, Josephine performed to a sell-out 
crowd at the London Palladium, co-starring with Perry Como, after which she met with 
Queen Elizabeth and the Queen Mother (Wood, 2000). On her return from London, 
Josephine moved to Paris, to once again begin the gruelling rehearsal schedule for 
‘Josephine’. Many around her, at that time of her life, commented on how performing 
somehow energised Josephine, and how before their eyes, the ‘old lady’ vanished and a star 
appeared (Haney, 1981). ‘Josephine’ opened on the 8th of April 1975 and the audience 
consisted of many prominent French personalities from all walks of life.  
 At the end of the performance, madly cheering Parisians rose to their feet and  gave vent 
to a torrent of emotion. It was a response to memories of a time gone by,  but most of all to 
the woman herself, the woman who had lived, survived and given  them pleasure, the 
indomitable spirit of Josephine (Haney, 1981, p. 321).  
 The show was a ‘sell out’ smash and already its directors were planning a tour of London 
and New York (Abraham, 2001).  Josephine had got her wish. Suddenly Paris remembered 
her and was talking about only her again (Haney, 1981). There was, however, one thing that 
bothered her and made her sad, which she confided to a friend who found her crying in her 
dressing room and this was made clear by the statement: “I wish my children could be here” 
(Wood, 2000, p. 316). 
     The end for Josephine came swiftly.  It was Friday afternoon the Apr 11, 1975 when Leila 
Scotto, Pepito’s niece found her. Josephine had an appointment with a journalist who had 
arrived for the interview and Leila attempted to rouse her for the meeting. She was lying in 
bed in her flamboyant nightgown, surrounded by the newspapers, all opened on the 
triumphant reviews of ‘Josephine’. She had suffered a cerebral haemorrhage during the night, 
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and when Leila found her, she was in a coma. An ambulance took her to the nearest clinic, 
The Salpétiére Hospital, which had originally been a clinic for prostitutes, beggars and 
criminal woman (Haney, 1981).  Had Josephine been awake to see that, many surmised, she 
would probably have joked about how an ‘un chic’ address that was to end your life in 
(Haney, 1981).  At her bedside in the hospital Josephine was surrounded by her sister 
Margaret, Princess Grace of Monaco, her good friend Mary Spiers, the directors of 
‘Josephine’ and two black nurses. The doctor informed them all that there was no hope of 
recovery. “All knew that the show, and Josephine’s long performance had come to an end” 
(Abraham, 2001, p. 206).  Josephine died at approximately 5am on Saturday morning, Apr 
12, 1975. Doctors confirmed the cause of death as being a cerebral haemorrhage which had 
been brought on by a severe heart attack.  Even though the doctors had confirmed her cause 
of death, her good friend, Henri Arstic thought differently, “In my opinion, she died of joy” 
(Haney, 1981, p. 324). Margaret, with the help of two friends, bathed Josephine’s body for 
the last time, and dressed her in the white muslin robe she had worn on the opening night of 
‘Josephine’ just a few days earlier. Margaret refused the press and paparazzi any access to 
Josephine, and her coffin remained closed until the burial (Haney, 1981, Wood, 2000). 
     News of Josephine’s death spread quickly to the four corners of the earth, and on hearing 
the news of her death, many friends and followers prepared to go to Paris for her funeral.  
“As a decorated war hero, Josephine was accorded a full scale military funeral at the 
Madeleine, with a flag draped coffin and a 21-gun salute” (Wood, 2000, p. 318).  It is 
estimated that approximately 25 000 mourners turned out to pay their last respects to 
Josephine on that cold and damp Paris morning.  Josephine was not buried in Paris, but as per 
her request, her body was moved to Monaco, her new found home, where it lay in the 
mausoleum of Roquebrunne chapel for six months, until a final suitable resting place was 
found. Princess Grace, who was instrumental in arranging Josephine’s funeral, found a burial 
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site overlooking the sea and finally, six months after her death, Josephine was laid to rest in 
the St Charles cemetery in Monaco, as was her wish (Abraham, 2001). In attendance at this 
private ceremony on Oct 2, 1975, were Jo Bouillon, her sister Margaret, her 12 adopted 
children and Princess Grace (Abraham, 2001).  Despite their troubled relationship with their 
mother, all her children where stunned and devastated by her death. She had been the driving 
force in their lives and at her death they “conveyed the uncontrived solidity of a true family” 
which had been Josephine’s ultimate goal and wish for them (Haney, 1981, p. 326). 
     Josephine’s final resting place, in the St Charles cemetery, in Monaco, was a long way 
from the banks of the Mississippi where her journey had first begun.  
“The ragamuffin from St Louis, who dreamed of castles and kings, who hoisted herself up 
and out of the cruel confines of American racial prejudice, had now come to rest” (Haney, 
1981, p. 327). 
4.4 Chapter Summary 
     This chapter looked at the life of Josephine Baker, by highlighting salient events and 
happenings during the life of this strong and dynamic woman. Significant themes relating to 
her childhood, family, career, political and social motivations, relationships, marriage, 
motherhood, socio-historical and cultural contexts, and death have been looked at, with the 
aim of better understanding her development over time. Highlighting these areas of her life 
was done with the aim of better understanding Josephine Baker, the impact she made during 
her life, and the legacy she left after her death. 
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Chapter 5: 
Research Findings And Discussion 
5.1 Chapter Preview 
     This chapter serves to integrate the life of Josephine Baker (1906 – 1975) as laid out in the 
previous biographical chapter, with Alfred Adler’s theory of personality known as Individual 
Psychology, as discussed in Chapter 3.  This chapter will explore how Adler’s theory relates 
to the life of Josephine Baker, and will integrate her personality development into the various 
components of Adler’s theory namely, birth order, lifestyle, striving for power, inferiority, 
striving for superiority and social interest.  The aim of this chapter is not to seek for causation 
of behavior, but rather aims to understand the development and life of Josephine Baker’s life 
through the lens of Adler’s theory. 
5.2 The Development and Structure of Personality 
     Throughout the course of this chapter, the various events and happenings in the life of 
Josephine Baker, will be looked at through the lens of Adler’s theory of personality as a 
means of unpacking her life events and how they impacted on, and influenced the decisions 
she made, and how this helped to shape the person she ultimately became. 
     In 2002, Eckstein and Kern developed the acronym “SUPER” as a means of illustrating 
Adler’s fundamental principles of human behaviour. In this acronym, each letter represents a 
major theoretical Adlerian belief, namely Social Interest, Unity, Private Logic, Equality and 
Reasons of purpose (Eckstein, 2008). In this acronym, the S or Social Interest refers to what 
is understood as having a sense of concern for one’s own community and neighbour, or a 
“community feeling” (Eckstein, 2008, p.1). According to Abraham Maslow (as cited in 
Ansbacher, 1991), it speaks to the ability within self-actualised individuals to be able to 
identify, sympathise and empathise with their fellow man. The U or Unity, speaks of Adler’s 
(1929) concept of unity or wholeness and how much he stressed the importance of this when 
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looking at or working with an individual. It was this unity of the personality, which Adler 
(1929) referred to when he spoke of the individual’s ‘style of life’ (Eckstein, 2008). 
     The E or Equality, looks at the importance of concepts such as equal social, political and 
economic rights within the ideology of a democracy (Eckstein, 2008). As stated by Eckstein 
(2008):  
 Equality is also a pivotal principle of Adlerian psychology by replacing the  authoritarian 
stance with a dialogue between equals in an atmosphere of mutual  respect, candour and 
acceptance (p.9). 
     The R or Reasons of Purpose, looks at how the reasons or motivations for an individual’s 
behaviour can be looked at instead as being purposeful or goal-directed (Eckstein, 2008). 
This looks at Adler’s (1929) belief that most people are striving for some type of significance 
in their lives, and that it was this striving for a specific goal or for perfection, that would 
motivate and energise an individual in a chosen direction (Eckstein, 2008). 
     The P or Private Logic, referred to by Eckstein (2008) in this acronym, relates to the 
individual’s “subjective reality” which was a term put forward by Adler in relation to the 
development of the individual personality (Corey, 2009, p. 99).  This subjective reality or 
private logic speaks of the private or deeply personal decisions and conclusions the 
individual makes in relation to the events which occur throughout their life. These personal 
and private decisions, discussed above, relate to the philosophical field of “phenomenology” 
which puts forward the idea that “one does not experience reality objectively; instead it is 
subjectively filtered through our own personal perspective lens…that uniquely focus the 
world” (Eckstein, 2008, p.6). Adler (1929) (as cited in Ansbacher & Ansbacher, 1956) was of 
the view that this subjective view of the world begins at a very early age, and is greatly 
influenced by the events that occur in the first five to six years of that individual’s life. Adler 
believed that it was from this subjective view of the world, that the individual would begin to 
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construct an “apperception schema” which according to Adler “is the opinion which the 
child, and later the adult has gained of himself and the world (Ansbacher & Ansbacher, 1956, 
p.182). Eckstein (2008) refers to this schema of apperception as the individual’s “private 
logic” which refers to “the collection of attitudes and reactions the individual has about life, 
and his or her place in it”(p. 6). It is then this private logic or subjective reality, which 
according to Adler, would make the individual an active participant in the creation and 
actualization of their “style of life” or the goals which they set for themselves. These 
perceived goals would continuously drive this individual to strive for superiority and 
perfection throughout the course of their life. Adler (as cited in Ansbacher & Ansbacher, 
1956) stated:  
  In considering the structure of personality, the chief difficulty is that its unity, its    
  particular style of life and goal, is not built on objective reality, but upon the subjective 
   view that the individual takes of the facts of life. (p.183) 
     According to Peluso (2006), children by the age of six have made a decision about their 
place in the world, and have mostly developed a sense of who they are. This is based on and 
defined by the family atmosphere and environment at the time, and the family acts as a 
“prototypical social group” for the child. The family therefore “plays a crucial role related to 
the development of this private logic and eventual Life Style”(Eckstein, 2008, p. 7).  
     As can be seen in Chapter 4, the first five to six year of Josephine Baker’s life, exposed 
and socialised her to a great deal of hardship, loss, suffering and pain, and during these first 
few years of her life, she had to cope with a great deal more than most children during this 
time period of their lives. Josephine was born into abject poverty, and as her parents were 
both performers, she was exposed to the theatre, dance and entertainment from a very young 
age when she was taken along to performances at night (Haney, 1981; Wood, 2000). At the 
age of sixteen months her first sibling was born, and very shortly after that, her father 
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disappeared from her life for a number of years. Josephine’s mother’s devastation at losing 
the man she loved would affect her relationship with and treatment of Josephine for many 
years thereafter, and would lead Josephine to constantly seek for her mother’s love and 
approval. By the time Josephine was five years old, her mother had married again, and she 
had to adapt to having a stepfather. The family also, did not settle in one place for very long, 
and as they were very poor, they moved around a great deal “from one filthy hovel to 
another” (Wood, 2000, p. 16). During this time, Josephine’s mother also continued to 
produce more siblings for Josephine, which led to the young Josephine being ‘shipped off’ to 
her grandmother and aunt from time to time. She was therefore separated from her own 
family for long periods. On returning home to her mother, once again, at the age of six, and 
due to her living environment and lack of supervision, the young Josephine became not only 
‘street wise’ but learnt how to read people and situations, and how to use her charm to get 
what she wanted. 
     From a very young age, Josephine therefore quickly learnt about poverty, hunger, 
rejection, instability, loss and insecurity, but she was also exposed to the world of theatre and 
the life of a stage performer, and learnt how to become both independent and resilient.  
     According to Adler (as cited in Ansbacher & Ansbacher, 1956) it is this lifestyle, gained 
in the first five to six years of life, that “becomes the response set for life, and is the common 
thread that weaves together an individual’s thoughts, feelings and actions into a coherent 
pattern” (Eckstein, 2008, p.7). According to Eckstein (2008), Adler’s ‘lifestyle’ is similar to 
Jung’s concept of ‘temperament’ but lifestyle is “more of a life-long personality trait” (p.7). 
It is Eckstein’s belief that the individual’s lifestyle is therefore not static and unable to change 
but “that it comprises of the stable and predictable aspects of the person throughout his or her 
life” (Eckstein, 2008, p.7). 
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 5.2.1 Birth order and sibling relationships. Ansbacher and Ansbacher (1956) comment 
that it is a common mistake to think of children who come from the same family and the 
same environment as being similar. Adler, as stated in Ansbacher and Ansbacher (1956), 
however, was of the view that “the psychological situation of each child is individual, and 
differs from that of others, because of the order of their succession” (p. 376). The Adlerian 
approach to families therefore not only looks at sibling relationships, but also at the birth 
order position of each child in the family, and the psychological impact this position may 
have on the child (Corey, 2009).  It was Adler’s belief, that together with each birth order 
position in the family came certain expectations and responsibilities, and this in turn played a 
role in the development of certain personality traits in the children occupying that birth order 
position (Meyer, Moore & Viljoen, 1997). Adler was sure to emphasise, however, that it was 
not so much the actual birth order position that was important, but more so the individual’s 
psychological perception of the meaning of that position in the family (Ansbacher & 
Ansbacher, 1956). The way the child then perceived their birth order position within the 
family psychologically, in turn led to the development of certain lifestyles in later life (Corey, 
2009; Meyer et. al., 1997).  
     In relation to Adler’s birth order positions Josephine falls into the category of ‘first born’ 
or ‘eldest child’ (Ansbacher & Ansbacher, 1956). According to Orgler (1963), the first-born 
child usually finds itself in the unique situation that its arrival usually is the cause of much 
joy, and as it is the first child in the family, in most cases it is the centre of attention of both 
its parents. This certainly was the case with Josephine because even though she was born out 
of wedlock, she had both her parents in her life for the first sixteen months, and they included 
her in everything they did, such as taking her along to their evening performances, and 
making her part of the ‘finale’ of their act (Haney, 1981; Wood, 2000). 
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     The birth position of the ‘eldest child’ is an interesting one because for a certain period of 
time, particularly until the arrival of the next sibling, they take up the position of ‘only child’. 
According to Adler (1929), the only child is generally the more pampered child who 
continually craves being the centre of attention, and because they are used to spending most 
of their time with adults, they like to continue to do so. This child is generally dependable 
and hardworking, and strives to stay in their parents’ good books (Corey, 2009). This was 
certainly the case with Josephine as a young child, but this behaviour of being dependable 
and hardworking, was more in relation to Carrie, Josephine’s mother, and her step-father 
Arthur, as Eddie had left by the time she was two years old (Haney, 1981; Wood, 2000). As 
is evident from the information in Chapter 4, Josephine was hardworking from a very young 
age and always did her bit to feed her siblings and help the family to survive (Abraham, 
2001). Even though Josephine only held the position of ‘only child’ for a short period of 
time, she continued to display the characteristics of being hardworking and dependable 
throughout the remainder of her life. Josephine constantly craved her mother’s approval and 
attention, no matter how old she was, which may explain why she internalised these 
personality traits, in the hope of ultimately gaining her mother’s love and approval. 
     Josephine’s unique position, as the ‘only child’ in the family, soon came to an end 
however with the arrival of her brother Richard, when Josephine was sixteen months old 
(Haney, 1981; Wood, 2000). Her birth order position then shifted to that of ‘eldest child’. 
According to Adler, in Ansbacher & Ansbacher (1956), it is the timing of this 
“dethronement” from the position of ‘only child’ that is extremely significant, as it affects the 
“impression it makes on the child and for the way the impression is utilised” (p. 377).  It was 
the belief of both Adler and Freud that if this ‘dethronement’ took place after three years or 
more, the new sibling’s arrival would be met with an already established style of life in the 
first born child, and the first-born child would respond accordingly (Ansbacher & Ansbacher, 
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1956). “When the time interval is less, the whole process takes place without words and 
concepts; hence it is not susceptible to a correction by later experiences…” (Ansbacher & 
Ansbacher, 1956, p. 377).  As Josephine was very young at the time of Richard’s birth, she 
fitted into Adler’s latter belief, mentioned above, and displayed all the characteristics of an 
only child who had now lost their position in the family due to the arrival of a younger 
sibling. According to Orgler (1963), the impact of the arrival of the second child, is greater 
on the first-born, depending on how pampered or spoilt the first-born child was.  One of the 
greatest effects of the arrival of a new sibling on eldest children, is that they feel pushed 
aside, and they get much less attention from their parents, and this appeared to be evident in 
Josephine, particularly in regard to her constant striving for her mother’s attention and 
approval. The eldest child will also continually try to regain their place in the family and 
attempt to get attention from their parents (Ansbacher & Ansbacher, 1956). According to 
Corey (2009) they then no longer feel “unique or special” (p. 103).    
     Through Josephine’s behaviour as a child and later as an adult, she seemed to 
continuously display the typical behaviour and personality traits of a young child who had 
lost its position of ‘only child’ in the family, a child who no longer felt special or unique and 
who was constantly trying to win back her mother’s attention and approval.  As a child, she 
demonstrated this, by helping her mother with her younger siblings, trying to find food for 
the family and working hard in the homes of white people. She also did not protest at this, 
even though she hated it (Haney, 1981; Wood, 2000).  As she grew older and in later life, this 
behaviour continued, as she always needed to be the centre of attention, be it on stage, or as a 
lover, wife and ultimately a mother. An example of this was the devastation she felt in later 
years when her children grew older and she felt that she was no longer the centre of their 
universe (Haney, 1981; Wood, 2000). But despite this, as she grew older, she still continued 
to be dependable and hardworking, the typical characteristics of an only child. Examples of 
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this can be seen in the way she helped her mother with her younger siblings and how, as an 
adult and right until her dying day, she worked long hours to ensure that her family was taken 
care of and provided for (Haney, 1981; Wood, 2000). According to Adler in Ansbacher and 
Ansbacher (1956), other common personality traits in  the ‘oldest child’ include:  
  A striving to protect others and help them…often they play the part of a father or a  
  mother with the younger children…a striving to protect others may be  exaggerated into 
  a desire to keep those others dependent and to rule over  them…sometimes a child who 
  has lost his power, the small kingdom he ruled,  understands better than others the  
  importance of power and authority. (Ansbacher &  Ansbacher, 1956, p. 378-379) 
     Examples of the above mentioned behaviour could be seen in the life of Josephine Baker, 
as described in Chapter 4. From a young age Josephine always looked after and protected her 
younger siblings as well as other younger children in the neighbourhood (Baker & Boullion, 
1977). She was particularly protective towards her younger sister, Willie May, who was 
feisty and spirited and reminded Josephine a great deal of herself (Haney, 1981). Josephine, 
who took over the role of one of the breadwinners in the family by the age of ten years old, 
fostered this dependence on her, referred to in the quotation above, and the younger children 
began to rely on her more and more (Haney, 1981; Wood, 2000). When Arthur, Josephine’s 
stepfather became ill and was no longer able to work, Josephine stepped into the role of 
breadwinner and sometimes that of parent. In this regard, her younger brother Richard, on 
one occasion said; “She was like a mother and father to us” (Haney, 1981, p.19). Josephine 
also continued this role of looking after and protecting children throughout her later life with 
unending works of charity aimed at raising money for orphans and underprivileged children, 
and also by eventually adopting 12 orphaned children herself (Wood, 2000; Abraham, 2001). 
     The final example of the psychological effects on a child, in relation to birth order and 
sibling position, relates to the young child’s experience of losing their power and authority in 
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the family, with the arrival of a younger sibling. It speaks of how the child often strives to 
win back that position within their family, not only as a child, but also throughout their adult 
lives (Ansbacher & Ansbacher, 1956). As stated by Adler in Ansbacher & Ansbacher (1956), 
when such a child grows up, “he likes to take part in the exercise of authority and exaggerates 
the importance of rules and laws” (p. 379). This is clearly illustrated by Josephine’s 
behaviour surrounding the management of her chateau, Les Milandes, and its surrounding 
village. From the outset Josephine had a very clear plan for Les Milandes, but ultimately her 
plan was that she would be queen of all she surveyed (Haney, 1981; Wood, 2000). During its 
heyday, Les Milandes could easily have been mistaken for a true monarchy, particularly since 
it had its own flags, gilded and initialled gates and its own stamps provided in the local post 
office (Haney, 1981; Wood, 2000). By always striving to be the centre of attention, and by 
being the queen of her own sovereign state, even if for just a short time, gave Josephine back 
that feeling of power, position and authority which she felt she had lost as a child. According 
to Ogler (1963), once these children experience power to its full extent, and begin to enjoy 
the feeling of power and authority, they ultimately worship power and ultimately strive to 
have control. This was certainly true for Josephine, because no matter how many husbands 
she had, or how many people she had helping her to manage and run her life; she always had 
the last word. 
 5.2.2 Compensation and inferiority (constitutional attributes). As mentioned in 
Chapter 3, Adler, (1929, 1930, 1958) put forward the idea that all individuals develop a 
prototypical lifestyle by the time they turn six years of age, and that this lifestyle is based on 
what they are exposed too, as well as their experiences, interactions and perceptions during 
these first six years. According to Adler (as cited in Ansbacher & Ansbacher, 1956), these 
early experiences define the person’s personality, and therefore their life, from that point 
onwards.  As he was also a physician, Adler felt he could not ignore the role played by 
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genetics and attributes inherited from the individual’s family, and how this, in turn would 
affect the individual’s psychological development, and would often lead to psychological 
“compensation” or “over-compensation” in the individual (pp. 23-28). 
     From the research done to date, there is no specific mention of any inherited conditions or 
illnesses such as cancer, hypertension or heart disease within Josephine Baker’s direct 
biological family, which would give any indication of a prevalent “organ inferiority”. By 
“organ inferiority” Adler was referring to any genetic weakness inherited by the individual, 
through birth, which would lead to weakness or disease in that individual from birth, or that 
which would develop later in life (Ansbacher & Ansbacher, 1956). 
     For Josephine Baker, the constitutional attributes which she was to inherit from her 
family, and which were to play a role in who she became, and how she compensated or at 
times possibly overcompensated and continually strived for superiority from her perceived 
place of inferiority, were not related to her internal organs but instead to her external, 
physical attributes such as being “too small…too thin…too dark” (Wood, 2000, p. 54). From 
a very young age, particularly during the race riots of 1917, she quickly became aware that 
her skin colour in particular was not only different from that of white people, but was also a 
different shade of  ‘black’ from the people of her own race. Because of her ‘mixed race’ 
origins, Josephine’s skin colour was lighter than was generally found in people from her own 
race group, and she found that her own people discriminated against her because of this. To 
some, her skin was ‘too dark’, and for others it was ‘not dark enough’ (Wood, 2000). In later 
years, particularly in both Europe and America, she found that just the fact that she was black 
was bad enough, and that she was discriminated against because of her skin colour alone, no 
matter how light or dark it was. For Josephine, the battle to regain equilibrium in relation to 
her ‘inferior organ’, in this case her skin, eventually became more than just the colour of her 
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skin, but about being a black American, and about the inequalities and discrimination 
suffered by black people all over the world.  
     How Adler perceived this, is important here, as he believed organ inferiorities as well as 
other weaknesses in the individual, had a strong influence on the individual’s development, 
but that this was not in a “deterministic sense” (Meyer, et. al., 1997, p. 145). Instead, it was 
his belief that it was the way the weakness was perceived by the individual, rather than the 
weakness itself, which strongly influenced the behaviour of that individual (Meyer, et. al., 
1997). If the individual perceived the organ, or in this case ‘the colour of the skin’, to be a 
weakness, it would influence them to compensate for this perceived weakness, and in that 
way hopefully return the system or person to a state of balance or equilibrium (Ansbacher & 
Ansbacher, 1956). As stated in Boeree (2006), Adler often referred to the individual’s drive 
to compensate for the perceived disequilibrium as a motivating force or a “striving to 
overcome” (p.5). 
     Throughout her life, Josephine compensated, or sometimes over-compensated, for her race 
and skin colour in two ways. Firstly, she worked hard to turn her body into something 
beautiful, a body covered in black skin, which people wanted to look at and many longed to 
touch. It was a body that both men and woman alike admired, adored, desired and envied. It 
was her body, and in particular her black skin or previously perceived ‘inferior organ’ that 
turned Josephine Baker into an icon instead of a pariah. She compensated for her previous 
perception that there was something wrong with or inferior in relation to the colour of her 
skin, by turning it into her own, positive identity. One newspaper reporter in particular, wrote 
the following after seeing her perform in one of her early shows in Paris: “Her magnificent 
dark body, a new model to the French, proved for the first time that black was beautiful” 
(Haney, 1981, p. 61).  Even Josephine’s directors recognised what an asset her skin colour 
and unique looks had become, and instead of discriminating against her, because of her skin 
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colour, they exploited her because of it. They realised that the more her skin was exposed 
during the show, the more tickets would sell, which in turn put more money in their pockets. 
This can be seen in a comment made in relation to Josephine’s performance in a show in 
1926 called “La Folie du Jour” where she donned the famous ‘banana skirt’.  For this 
particular performance the directors “tried to exploit Josephine’s origins and exotic image to 
the maximum” (Abraham, 2001, p. 80).  Ironically, even though she was being exploited for 
her skin and skin colour, for her it was not a negative but instead a positive because for 
Josephine the pay-off was that she was being marvelled at and adored for something which 
she had initially believed to be loathsome and inferior. Even though Josephine became 
famous for her looks, body and skin, it was as if she was never totally convinced that she was 
beautiful, and this became apparent in her answer when questioned about her beauty, when 
she stated: "Beautiful? It's all a question of luck. I was born with good legs. As for the rest... 
beautiful, no. Amusing, yes." (http://www.cmgww.com/stars/baker/about/quotes.html). 
Josephine’s over-compensation for her skin colour and her race also became apparent in her 
statement that "Since I personified the savage on the stage, I tried to be as civilized as 
possible in daily life." (http://www.cmgww.com/stars/baker/about/quotes.html). 
     The second way Josephine tried to compensate for her perceived inferiority in relation to 
her skin colour, was to fight for the rights of the oppressed and downtrodden. She made it her 
goal in life to make people aware of the discrimination and racism black people had to face 
on a daily basis, not only in America, but also all over the world. This is highlighted in 
another of her quotes where she stated: 
  Surely the day will come when color means nothing more than the skin tone, when  
  religion is seen uniquely as a way to speak one's soul; when birth places have the   
   weight of a throw of the dice and all men are born free, when understanding breeds  
  love and brotherhood (http://www.cmgww.com/stars/baker/about/quotes.html). 
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     This became more and more evident with time, particularly as Josephine began to speak 
about her ideal, and dream about a world where people could live together in peace and 
harmony despite, race, skin colour, religion and culture. That ideal she referred to as the 
“brotherhood of man” (Haney, 1981, p. 144). In her eyes, everyone was equal and should be 
treated as such, and by the adoption of her 12 children or ‘Rainbow Tribe’ who were mostly 
from different races, cultures and religions, she put her belief into action (Haney, 1981, p. 
269). She wanted to be living proof that all people could live together and be happy, in spite 
of their backgrounds, beliefs and most of all, the colour of their skin. 
     It was that striving for equality and non-judgement that demonstrated the altruistic side of 
Josephine’s personality. Because of her past experiences, and the judgements placed on her 
because of her skin colour and race, she was able to empathise with those who found 
themselves in a similar position, and she made it her goal to become their voice. Empathy, as 
described by Adler is the “ability to see with the eyes of another, to hear with the ears of 
another, to feel with the heart of another” (Ansbacher & Ansbacher, 1956, p. 135). Even 
though Josephine’s subjective reality was that of being inferior, because of her black skin, her 
personality, resilience, strength of will and ability to empathise with others, allowed her to 
compensate for these feelings of inferiority, as she continued to do for the rest of her life. As 
stated by Adler in Ansbacher & Ansbacher (1956), it is this compensation in the individual, 
which is aimed at maintaining balance and equilibrium, and this striving for homeostasis 
which often leads to a “ceaseless upward striving”(p.23) or the striving within the person to 
become the best person they can be. "I'm not intimidated by anyone. Everyone is made with 
two arms, two legs, a stomach and a head. Just think about that" 
(http://www.cmgww.com/stars/baker/about/quotes.html). 
     In addition to his work on compensation and the role it plays in the development of the 
individual’s personality, Adler also put a great deal of emphasis on the importance of 
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inferiority in personality development and behaviour (Ansbacher & Ansbacher, 1956). 
According to Adler (1929) it was natural for small children to feel small and inferior in 
relation to adults, particularly as children are generally smaller and weaker than the adults 
around them, and that these adults are always stronger and more powerful, and indirectly, 
without having a choice, these children were dependent on the adults in question. According 
to Adler (1929) the children would see this weakness and dependence in relation to the adults 
as a “minus situation” (p.13). Through their creative and interactive play, children would 
therefore aim to change the perceived negative or minus situation into a “plus situation” by 
pretending to be adults in their play, or sometimes even in their behaviour (Adler, 1929; 
Boeree, 2006; Meyer et. al., 1997). 
     As a young child, Josephine’s environment and the adults in it, gave much opportunity for 
the young Josephine to feel weak and powerless, and for her to develop a sense of inferiority. 
The earliest example of this was when her real father, Eddie Carson, left her mother, Carrie, 
when Josephine was only two years old (Haney, 1981). At this age, Josephine was too young 
to be able to control the situation and was at the mercy of the adults even though her father’s 
departure affected her greatly. For the remainder of her life, even in her adult years, she 
continued to ‘create’ fantasy daddies to fill the void left in her life by Eddie (Haney, 1981; 
Wood, 2000). Another example was when at eight years of age, Josephine was sent to work 
in the homes of affluent white people as a child servant. It was clear that at the time 
Josephine did not want to do that and was devastated on both occasions to be separated from 
her family. But as she was a child and small and weak, she had to obey both the orders of her 
mother and of her employer. Her weakness and powerlessness was no more apparent than 
when, in her second placement, the husband of her employer tried to sexually molest her 
(Baker & Boullion, 1977; Haney, 1981). 
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     Despite all of this, the adult/child relationship, which was to have the greatest impact on 
Josephine, and the one, which would be the main driving force for her constant striving from 
inferiority to superiority, was the one with her mother Carrie. Many believe that Carrie 
always indirectly blamed Josephine’s birth for the fact that she ultimately lost Eddie and her 
‘small time’ career as an entertainer (Haney, 1981; Wood, 2000). Because Josephine looked 
like her father, she was a constant reminder to Carrie of the hurt she felt, and that led to her 
continuous rejection of Josephine (Haney, 1981). Indirectly, this made the young Josephine 
more dependent on her mother, and throughout her life, her ultimate goal was to make her 
mother proud and to be accepted by her mother, to compensate for the hurt, loneliness and 
feelings of ‘unwantedness’ and worthlessness she had felt as a child. Her relationship with 
her mother, nonetheless, always made her feel inferior (Haney, 1981; Wood, 2000). 
     As a child, Josephine constantly had the sense of being in a “minus” situation in relation 
to adults in her world, and as stated by Adler (1929), she tried to turn this into a “plus 
situation” through her behaviour, as well as through creative play (p. 29). Examples of that 
can be seen in Josephine and her siblings recounting stories of their childhood. In the 
basement of their home, the ten-year-old Josephine built a makeshift theatre, where she and 
her siblings put on performances for the neighbourhood children. Josephine always was ‘in 
charge’ on those occasions, as in many others and she made sure the audience always gave 
their undivided attention (Abraham, 2001). Through her behaviour, Josephine, even as a 
young child, would often behave like an adult. As the eldest child she always watched over 
and protected her younger siblings, helped to find food for the family by doing odd jobs, or 
helped her mother and stepfather to support their large family (Haney, 1981, Wood, 2000). 
The reason for that was by pretending to be an adult, it made the child feel stronger and more 
in control, in relation to the adults in their world, and in this way helped them to feel as if 
they have gotten rid of their perceived childhood weaknesses (Adler, 1929; Boeree, 2006; 
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Meyer et. al., 1997). It is important to note, however, that Adler did not always see the 
feeling of inferiority in a child as a negative force, but instead believed this sense of 
perceived inferiority to be the driving force required to enable the person to move from a 
place where they felt inferior, to a place of feeling significant and superior (Meyer, et. al., 
1997). Josephine Baker is certainly an example of someone who was able to use this driving 
force to become successful and to feel that she was no longer inferior. 
 5.2.3 Social environment. According to Mosak (1989) one of the first and most basic 
assumptions of Adlerian psychotherapy, is that no behaviour should be looked at in isolation, 
and that all behaviour occurs within a social context. This is evident right from birth because 
when a child is born into a certain family and social environment, they are required to engage 
with that particular environment (Mosak, 1989). This belief also formed one of the 
foundations of Individual Psychology by looking at not only how individuals interact with 
their environment, but also how they relate to other people within their environment (Mosak, 
1989). It was this viewpoint that guided Adler’s work on the development of feelings of 
inferiority in children, as previously discussed. Adler looked at how the experiences within 
the child’s first five years of life influenced the development of feelings of inferiority (Adler, 
1929). Adler then took this work on inferiority one step further, and looked at the impact the 
child’s social environment had on personality development and feelings of inferiority. In that 
work, Adler took both the family of origin, as well as the social and cultural context, into 
consideration (Ansbacher & Ansbacher, 1956). Adler believed that the brain could not 
develop and grow in isolation, consciously or unconsciously. Instead, it was his belief that its 
growth and development would be guided by the culture and social environment the 
individual was living in (Ansbacher & Ansbacher, 1956). 
     Growing up in abject poverty, within a dysfunctional family and an extremely unstable 
social, cultural and political climate in the Deep South of America in the early 1900s, led to 
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Josephine’s social environment impacting greatly on her Individual Psychology and the 
development of her personality. As highlighted in Chapter 4, Josephine’s childhood and 
upbringing were less than ideal, and this shaped her in many distinctive ways. Examples of 
these include the fact that as a child she always shared a bed with her siblings, which meant 
that as an adult, she never wanted to sleep alone and always needed someone to share her bed 
(Haney, 1981, Wood, 2000). As a child, her family often moved from home to home, never 
staying in one place for very long. In Josephine this developed the need for stability and 
family and most of all, a home to call her own. That was what made it so hard for her to 
ultimately part with Les Milandes (Abraham, 2001). Never having money as a child and 
growing up poor developed a sense of generosity in Josephine, and she always wanted to 
bestow her generosity on others. Unfortunately this also had an adverse effect on Josephine’s 
own finances, as she used to spend obsessively and managed her own money very poorly, 
ultimately leading to her own bankruptcy in later life (Haney, 1981, Wood, 2000). 
     Josephine did not grow up in a bubble in relation to the political turmoil going on in 
America during her childhood, and her upbringing did nothing to protect her from issues such 
as inequality, discrimination, racism, poverty and violence (Abraham, 2001). Josephine, as a 
ten year old child, experienced this first hand, when she and her family where flung into the 
middle of the 1917 Mississippi race riots. It was during these riots that she first got the sense 
that white people hated black people, and together with the blackness of her skin, came a 
deep sense of insecurity, one which she was reminded of periodically, throughout the course 
of her life (Haney, 1981; Wood, 2000). As an individual, you could not grow up in a social 
environment characterised by family discord and political turmoil, and hope to escape 
unscathed. Josephine, just like all of those around her, was affected by the instability of the 
constantly changing environment. These familial, cultural, social and political factors, at play 
during her childhood, continued to play a pivotal role in the development of Josephine’s 
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private logic, style of life, community feeling and social interest, which will be discussed 
during the course of this chapter. 
 5.2.4 The creative self. Adler (1929), in his writings did not provide a great deal of 
detailed information about the creative self, but as stated in Lemire (1998), it is described as 
the free choice possessed by each individual to decide and determine their own goal related 
behaviour, as well as how to achieve these goals.  As stated in Ansbacher and Ansbacher 
(1956), it is not disputed that every child is born with “potentialities different from those of 
any child” (p. 176), but what is important, is how each individual puts their different abilities 
and “potentialities” to use.  It was Adler’s belief that within each child, there existed an 
additional creative force or power, which propels that child forward and drives them, and that 
it is this creative power which enables a child to rise above any obstacle placed in their way, 
if they chose to do so (Ansbacher & Ansbacher. 1956). It was this creative force or power 
Adler spoke of, when referring to the ‘creative self ‘existing within each individual. “This is 
felt by the child as an impulse that gives his striving a certain direction” (Ansbacher & 
Ansbacher, 1956, p. 177).  It is important to note, however, that the creative self is not a 
structural component of the individual’s personality, but instead is believed to be a capability 
possessed by the individual that drives them forward. This drive or creative power is believed 
to be dependent on various factors such as social environment, feelings of inferiority, 
perception of weakness and physiological attributes (Meyer, et. al, 1997). These factors and 
the interplay between them, play a role in determining the strength and veracity of the 
individual’s creative power. The stronger the creative force, the stronger the creative self 
becomes, and the greater the potential within that individual to actualise the goals they have 
for their life. It is this teleological position, based on Adler’s Individual Psychology, which 
holds that “behaviour is goal directed” (Meyer et. al., 1997, p. 135). 
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     As stated in Ansbacher and Ansbacher (1956), Adler saw the ‘self’ as synonymous with 
the creative power existing within an individual. “It is the self which grows into life, which 
we recognize later on as creative power” (Ansbacher & Ansbacher, 1956, p. 177). It is that 
‘self’ which according to Adler provides the impetus to not only drive the individual forward 
but also decides which direction the individual is going to move in (Ansbacher & Ansbacher, 
1956). It is important to note, however, that the reason this creative power or ‘self’ differs so 
markedly between individuals is because of their own unique perception of themselves and 
the environments in which they live. It is the individual’s own subjective view of their life 
that ultimately decides how they will live that life. As stated in Ansbacher & Ansbacher 
(1956):  
  All inherited possibilities and all influences of the body, all environmental influences, 
  including educational application, are perceived, assimilated, digested and answered  
  by a  living and striving being, striving for a successful achievement in his view. (p.  
  178) 
The words ‘striving’ and ‘driven’ seem to epitomise the woman known as Josephine Baker.  
This drive or creative power was evident in Josephine since her childhood, and many 
examples of this strong force to survive and be the best she could be, were evident across her 
lifespan.  Josephine’s creative self first became apparent in relation to her continuous striving 
to please and be accepted by her mother Carrie, and this seemed to commence after the birth 
of her younger brother Richard (Haney, 1981). Josephine’s perception and subjective view of 
her mother’s feelings towards her, were that of being unloved and unwanted, and that her 
mother thought of her as “useless” (Haney, 1981). For the remainder of her life she was 
driven by the goal of being loved and accepted by her mother, and the wish that her mother 
would be proud of her. Examples of this permeated Josephine’s life from her childhood, 
including the time from the age of 8 years old and onwards, where she began to find odd jobs 
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and scavenge for food, so as to help the family to survive (Wood, 2000). That greatly 
endeared her to her siblings, but she was only seeking one person’s approval and that was her 
mother’s (Haney, 1981). 
     Another example of the strength of Josephine’s drive to be accepted by her mother, was 
the time at the age of 10 years old, when she won a dollar in her first ever dance competition, 
and the first person she shared that news with was her mother (Haney, 1981). No matter how 
old she was, Josephine always sought her mother’s approval and her perception was that she 
never had it. That she was not good enough in her mother’s eyes, was therefore one of the 
cornerstones of Josephine’s creative power and drive.  This theme of the need to be loved, 
accepted and ‘approved of’ continued to spill over into every aspect of Josephine’s later life, 
such as her need to be loved and adored by her audiences in Paris and America, as well as the 
strong and undying need to be adored and needed by her children throughout their lives 
(Haney, 1981; Wood, 2000). Josephine’s creative life, which commenced in her childhood, in 
later years strongly influenced her ‘style of life’ and lifestyle choices.   
 5.2.5 Lifestyle. Lifestyle or ‘style of life’ has been discussed at length in Chapter 3 of this 
treatise, but has been described by Eckstein (2008) as “the unity of personality is what Adler 
called one’s style of life. The concept of style includes the characteristic of cutting across 
ordinary boundaries and uniting what might otherwise be separate entities” (p. 4). According 
to Boeree (2006) “lifestyle refers to how you live your life and how you handle problems and 
interpersonal relations” (p.6). According to Adler, as stated in Ansbacher and Ansbacher 
(1956): 
   The style of life of a tree is the individuality of a tree expressing itself and moulding  
  itself  in an environment. We recognise a style when we see it against a background of 
  an environment different from what we expect, for then we realize that every tree   
  has a life pattern and is not merely a mechanical reaction to the environment. (p. 173) 
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 To summarise what is written above, our lifestyle or style of life, as seen by Adler, is the 
unity of our personality, it is what makes us unique, it shapes the opinions we have of 
ourselves and the world around us, and makes us the react the way we do in specific 
situations. Adler’s concept of lifestyle is one of holism, in that he believed that we cannot 
understand an individual and how they function, without looking at them holistically and in 
totality (Ansbacher & Ansbacher, 1956). It was his belief, that to see an individual 
holistically, they need to be considered in terms of their social environment, namely their 
social, cultural, familial and political contexts (Boeree, 2006). Adler also regarded the child’s 
formative years, particularly those from birth to the age of five, as being of paramount 
importance in the development of the individual’s lifestyle (Ansbacher & Ansbacher, 1956). 
He also placed emphasis on the importance of context, and that the individual’s personality 
development cannot be discussed or understood in isolation, but needs to be looked at in 
terms of their social, cultural and historical context (Adler 1930, 1958). It is through the 
impressions and influences placed on the individual by their environment, as well as 
hereditary influences, that the creative activity of the lifestyle commences.  As stated by 
Adler (1982), “Man understands nothing about his goal, but pursues it. He understands 
nothing about his lifestyle, yet is continually bound to it” (p. 6). According to Adler, as stated 
in (Ansbacher & Ansbacher, 1956), the lifestyle becomes the standard way an individual 
responds throughout their life, and becomes that which ties together all the individual’s 
thoughts, emotions, action’s and behaviours, and makes up the coherent pattern of how the 
individual lives their life. 
     When one understands the events and experiences of Josephine’s formative years, it aids 
the understanding of the person she became. Josephine was born into, and grew up in abject 
poverty. Her parents were both performers and she was exposed to the world of theatre and 
the performing arts, from a very young age (Haney, 1981). Her father walked out of her life 
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when she was two years old, just after her younger brother was born, and from that time 
onwards, she had a very troubled relationship with her mother, one where Josephine was 
constantly seeking her mother’s love and approval (Wood, 2000). This was also a time of 
political unrest and racial discontent in the American Deep South at the time, and even 
though she was initially too young to understand, she felt the effects of this through the 
tension of the people around her and the poverty she was living in (Abraham, 2001). 
     As Josephine grew older, she was exposed to and expected to cope with so much more 
than should a child of her age. She was sent away from her family and sent out to work at the 
age of eight, where she was exposed to physical abuse and sexual molestation (Haney, 1981). 
On returning to her family, despite her mother’s obvious disdain for her, she began to take on 
the role of an additional breadwinner in the household, and helped with looking after and 
protecting her younger siblings. At the age of ten, Josephine, who by then had a flair for the 
theatrics, discovered by chance that she had a talent to dance when she won a dancing 
competition and earned some money in the process. This was the first realisation in her 
young life, that there were other ways to earn money, besides hard, menial labour (Haney, 
1981). 
      By the age of six, Josephine had been exposed to, and had lived through more than most 
young children of the same age. When one looks at how this influenced her life and defined 
the person she became, it confirms Adler’s belief that the experiences of the first five 
formative years, influence and shape the lifestyle of the individual (Ansbacher & Ansbacher, 
1956). The first clear example of this, was Josephine’s constant struggle throughout her life, 
to gain her mother’s love and approval. Josephine felt rejected by her mother from a young 
age, not only by her mother’s actions, which constantly confirmed this, but also by the 
change of her birth order position from only child to eldest child at the age of 16 months. 
Throughout her life, no matter how old she was, Josephine’s mother was always the first 
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person she contacted whenever she achieved anything momentous in her life. By bringing her 
mother to live with her in France, Josephine finally attempted to gain her mother’s love and 
approval, by allowing her to see what a success her daughter had become. Josephine’s own 
troubled relationship with her mother, also provides insight into Josephine’s obsession to 
become a mother and to have children of her own. The intensity of the need to be the mother 
that she never had, is highlighted by Josephine’s extreme behaviour in this regard. On finally 
coming to terms with the fact that she could not have children of her own, Josephine adopted 
12 children, an excessive amount by most normal standards. She loved and adored her 
children, but as she herself had been brought up as a neglected child, who according to Adler, 
finds it difficult to show love and affection in a constant manner, her parenting too was not 
ideal (Ansbacher & Ansbacher, 1956). Her love for her children was demonstrated in 
extremes. When she was home she would shower them with love and affection and wanted to 
be the centre of their universe, but when she left home for long periods of time, sometimes 
months on end, the children missed her immensely. Josephine parented in an ‘all or nothing’ 
way, very much the way she too had been parented. Ironically, she neglected her children, 
just as she had been neglected, through her long absences from home. 
     Josephine grew up in abject poverty, with many siblings, and from a young age had to live 
in very close confines with her entire family. Through that, Josephine got used to always 
living with people, as well as sharing her bed with all her siblings while growing up. This too 
played a role in influencing Josephine’s lifestyle as she grew up. Throughout the course of 
her life, Josephine could not stand the idea of being alone, so she would constantly surround 
herself with people, such as, friends, a continuous stream of lovers and husbands, large 
numbers of staff, her adopted children and ultimately her own family, which she relocated to 
France. Just to ensure that she was never alone, Josephine always owned a vast array of 
animals, including a pig, monkeys and a leopard. Josephine needed these people and animals 
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to make her feel loved, important and needed, but unfortunately, because of the life she lived, 
in relation to her performing and the vast amount of travelling she did, the people in her life 
were often left feeling neglected. 
     As a child, Josephine often escaped from the misery of her life by fantasising about being 
a rich queen with beautiful dresses and living in a castle (Haney, 1981). These childhood 
fantasies also eventually played a role in the shaping of Josephine’s lifestyle as an adult. A 
clear example of this can be seen in chapter 4 where her home in the Dordogne, Les 
Milandes, is described (Haney, 1981; Wood, 2000). It was decorated and adapted to look like 
a castle with Josephine as its beautifully dressed queen, and the staff and villagers as her 
loyal subjects (Haney, 1981). This opulence, within which Josephine chose to live and 
surround herself, contrasts and speaks of the poverty she lived in as a child. As a child she 
had nothing, and as an adult with money, she wanted everything and more. As she had never 
grown up with money, she had never learnt to manage money, so what she generally did, was 
spend it. She was also extremely generous to those in need, as she had the ability to 
empathise with people who were suffering and living in poverty (Wood, 2000). 
Unfortunately her generosity forced her life to come full circle and she once again ended up 
in abject poverty and died a pauper. 
     As a child, from a very young age, Josephine knew about working hard. She had to help 
her mother with her young siblings, was forced to go out to work at the age of eight, and was 
also a breadwinner for the family from a very young age (Haney, 1981; Wood, 2000). This 
early exposure served to define Josephine’s work ethic for the rest of her life, but once again 
in the extreme. Josephine loved and lived for her work and would always push herself to be 
the best, once again to the detriment of those in her life, as her work, together with the 
adoration and excitement it provided, always came first. 
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     The final example of the development of Josephine’s lifestyle from childhood, relates to 
the development of her political views. Josephine was exposed to the damaging and hurtful 
effects of racism and war from a very young age (Baker & Bouillon, 1977). This developed 
within her, the need to fight for the rights of the oppressed, in any way she could. She did this 
by playing an active role in the French Resistance, as well as using her position as a celebrity 
to speak out against racism and oppression whenever the opportunity arose (Abraham, 2001). 
     Josephine’s experiences within the first six years of her life, clearly had an immense 
influence on the formation and development of her lifestyle, throughout the course of her life. 
The interesting dynamic in the formation of her lifestyle, was that of the extreme differences 
between the circumstances of her childhood, and that of her adult life. Josephine’s negative 
circumstances and experiences as a child developed in her, a drive and a need, so strong, that 
everything she did was in the extreme, and she struggled to maintain a balance in her life. 
Unfortunately she knew no different because as a child she had never received any guidance 
on how to manage money, relationships, work and people, or how to be a wife and a parent in 
a balanced way. All she knew was that she wanted to rise above her negative start in life, and 
she did it in the only way she knew how. For Josephine it was ‘all or nothing’ and with this 
lifestyle, came the drive to rise above inferiority and reach a place of superiority, which will 
be discussed in the next section. 
 5.2.6 Striving for significance and superiority. Adler (1929, 1958) saw the striving for 
superiority, perfection or significance as the foundation for, and overall motivation of human 
development. “I began to see clearly in every psychological phenomenon the striving for 
superiority. It runs parallel to physical growth and is an intrinsic necessity of life itself” 
(Adler, 1929 as cited in Ansbacher & Ansbacher, 1956, p. 103). It was Adler’s (1929) belief 
that this striving for superiority was brought about by a felt and lived experience of 
inferiority, or what he termed a “minus situation” from childhood. This felt experience drives 
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the individual to compensate for their current situation by attempting to rise above this 
“minus situation” and turn it into a “plus situation”, or one viewed as a position of superiority 
(Ansbacher & Ansbacher, 1956). According to Adler: The urge from below to above never 
ceases…The origin of humanity and the ever repeated beginning of infant life impresses with 
every psychological act: Achieve! Arise! Conquer!...this longing is never absent (Ansbacher 
& Ansbacher, 1956, p. 103). 
 It is this striving for superiority, within the individual, that influences the way they 
approach and solve life’s difficulties, as well as how they meet their life tasks (Adler, 1929). 
It is thought that the foundation for this component of Adler’s theory of Individual 
Psychology, was born out of his own childhood and adolescent experiences related to illness, 
weakness and death, and in turn made him a living example of this component of his theory 
(Corey, 2009). 
     As previously discussed in Chapter 3, Adler further defined this striving for superiority 
within the individual, by means of two separate components or manifestations, namely: (i) 
striving for power and (ii) social interest (Ansbacher & Ansbacher, 1956; Hall & Lindzey, 
1970). The ‘striving for power or superiority’ as previously discussed, speaks of individuals’ 
inner drive to succeed and to rise above their own perceived inferiority. This perceived 
inferiority is the driving force behind this need to achieve superiority, and as discussed in 
Chapter 3, can include natural, organic or psychological inferiority. It can manifest in various 
creative ways, such as seeking superiority through fame or political power (Adler, 1929, 
Ansbacher & Ansbacher, 1956). 
     Social interest, as stated in Ansbacher and Ansbacher (1956), can be understood as the 
individual’s need to be part of, and to serve the community and all of mankind. Adler’s 
concept also speaks of individuals’ awareness of being part of a greater community, as well 
as the sense of belonging they feel and the attitude they have towards their social world 
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(Ansbacher, 1992).  Although Adler believed that social interest was something innate within 
each individual, he also believed that it was a potential that had to be grown, nurtured and 
developed consciously (Ansbacher & Ansbacher, 1956). This social feeling can be best 
understood within the framework of empathy, which is when an individual is able to 
understand the difficulties and the life of another, based on their own similar and shared 
experiences. In other words, it is the ability to walk a distance in someone else’s shoes, and 
from this shared experience comes the innate need to help those less fortunate.   
 It was because of this, that Adler was of the belief, that the presence or absence of social 
interest, was the fundamental indicator of the presence or absence of mental ill health (Adler, 
1929, Meyer, et. al., 1997). In summary, Adler’s belief was that each individual is striving for 
some sort of significance and superiority and that this need would govern their behaviour. He 
also believed that the more this striving for perfection was in line with social interest, the 
more fulfilled and mentally healthy the individual would be (Adler, 1929; Ansbacher & 
Ansbacher, 1956).  
     The catalyst that set in motion Josephine’s striving for superiority, and the need to rise 
above her perceived inferiority, was the birth of her younger brother Richard, when she 16 
months old (Haney, 1981). This event meant that Josephine’s birth order position changed, 
from ‘only child’ to ‘eldest child’, and along with this went the perception of being unloved 
and unwanted by her mother, now that her brother had arrived. That feeling of neglect, from a 
young age, served to solidify Josephine’s feeling of inferiority (Adler, 1958; Boeree, 2006). 
According to Adler, the original ‘only child’, who for a certain period of time was the centre 
of their parents’ world, then has to contend with losing that position in the family, as well as 
no longer being the centre of attention. The first born, according to Adler, usually spends 
much time and effort in an attempt to regain the parents’ focus and attention, after the birth of 
their younger sibling (Ansbacher & Ansbacher, 1956).  
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     The exposure to a life of abject poverty and suffering, which epitomised Josephine’s 
childhood and adolescence, brought about the perception that her life was a ‘minus’ situation, 
and her drive to make something of herself and change her ‘minus’ situation to a perceived 
‘plus’ situation, became a strong force within Josephine. It became so strong in fact, that it 
drove her to always strive to be the best she could be. She wanted to be the best performer of 
her time, she wanted to be loved and adored by everyone, she wanted the best clothes, the 
largest and most opulent home, the most lovers and husbands, the biggest collection of 
unusual animals, the most envied lifestyle and ultimately the most children. When Josephine 
put her mind to something, she threw her heart and soul into it, and as previously mentioned, 
this often was to the detriment of friends, family and loved one’s. That drive and need to be 
superior and significant, and to rise above her perceived inferiority, became like an addiction 
to Josephine. An addiction she could not stop craving. To feel superior and significant, to 
Josephine Baker, meant to be the most wealthy, adored, desired, admired, envied, loved and 
needed individual. To Josephine, this was her way of achieving what Adler called a “unified 
lifestyle” (Ansbacher & Ansbacher, 1956, p. 101) but because her view of what that lifestyle 
should be, it was not approached in a balanced way by Josephine, and it led to poor choices 
and maladaptive functioning in her life. 
     The way Josephine lived her life did, however, speak of a well-developed and healthy 
level of social interest. That too, had initially developed through an understanding of what it 
meant to be a black person in the Deep South of America, during a time of extreme racial 
tension and conflict between black and white Americans. From a very young age, Josephine 
began to understand the concepts of poverty, unemployment, racism, discrimination, pain and 
suffering. Those childhood experiences led Josephine to live her life, in such a way, that she 
always wanted and tried to help her fellow man. Examples of this can be seen in the charity 
work she did throughout her life, and the monetary donations she constantly gave to those in 
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need, particularly to orphanages and children’s homes (Haney, 1981). Another example of 
this, was her sustained commitment to the Allied Forces during World War II, where she not 
only put herself at risk by being part of the French Resistance, but also gave up two years of 
her life to travel, sing and perform to the Allied troops, to boost their mood and morale 
(Wood, 2000). 
     The final example, which brings together Josephine’s need to live a unified life, and also 
shows the strength of her feeling of social interest, relates to the adoption of her 12 children 
which she called her ‘Rainbow Tribe’ (Haney, 1981). The fact that she saw the need to adopt 
12 children, speaks once again, of her need for superiority above others and in her own life. It 
also speaks of her deep level of social interest, in the sense that these children were not only 
orphans who needed a home, but came from diverse, social, cultural and religious 
backgrounds. What is important to be aware of, however, as stated by Eckstein (2008) is that 
“the notion of social interest is not to be confused with adaptation out of blind obedience or 
of conformity to authority” (p.3). Eckstein instead refers to what he calls “rebellious social 
interest” which occurs in relation to the more prevalent societal norms such as nationalism, 
racism, sexism and ageism (Eckstein, 2008, p.3). According to Eckstein (2008): “The 
rebellion or confrontation of such systems and individuals characterises aspirations of a better 
world for all people. Social interest paradoxically may take the form of civil disobedience to 
preserve the environment” (p. 3). 
By this, Eckstein (2008) aims to make us aware that not all acts of social interest are based on 
mere conformity, but even for those more rebellious in nature, the goals remain and are, 
motivated by “a concern for the highest good for all life” (p.3).     
     Josephine’s acts of social interest were certainly not always based on conforming to 
societal norms and were often more rebellious in nature. Examples of this can be seen in 
Josephine’s belief, that through her relationships with world leaders such as Juan Péron, 
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Charles de Gaulle and Robert Kennedy, she could influence their thinking and in this way 
fight for the rights of the oppressed, even though she did not always have the correct grasp or 
understanding of the politics of the time (Haney, 1981). 
     Josephine, in her own, way wanted to rise above the unhappiness and hurt that racism and 
discrimination caused in the world, and through her social interest wanted to prove that 
people from all walks of life could live together, as long as the common denominators were 
love and respect. 
 5.2.7 Fictional finalism. Adler’s concept of fictional finalism is based on the idea that 
human behaviour is goal directed, and that: The individual’s goals are fictions in that they do 
not really exist because the individual creates them. However, they do determine behaviour in 
the sense that the individual’s behaviour is directed towards achieving these goals (Meyer, et. 
al., 1997, p. 135). 
     Adler’s thinking on fictional finalism, was greatly influenced by the philosophy of Hans 
Vaihinger, whose work, The Philosophy of ‘As If’, proposed the idea “that people’s total 
lives are determined by their fictions…that people live their lives believing that some 
fictional ideas are real” (Meyer, et. al., 1997, p. 135).  In his work in later years, Adler 
eventually stopped using the term ‘fictional’ in relation to the individual’s goal, but instead 
used the three psychological meanings of the term, namely ‘subjective’, ‘created’ and 
‘unconscious’ which to date remain as the most essential components of Adler’s goal concept 
(Ansbacher & Ansbacher, 1956). 
     In his earlier work on fictional finalism Adler (1929) noted that when working with an 
individual, the idea of their fictions and final goal, could be reached through their fantasies 
and early memories, but “if purposely sought it is rarely obtained” (p.8). It is the individual’s 
lifestyle, however, which better indicates the origins of the striving for power and superiority, 
and “carries within itself the ideal of a kind of perfection and infallibility” (Adler, 1929, p. 8). 
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This speaks to the common goal that, according to Adler (1958), is found in all of 
humankind, which is the striving to be godlike. This “goal of godlikeness” suggests a wish 
within the individual to always be the centre of attention, to always feel a sense of belonging 
and to have a connection to others, a feeling of immortality and a belief in their own 
omniscient power (Adler, 1958; Ansbacher & Ansbacher, 1956). It was Adler’s belief, that if 
individuals got to the point where they could no longer differentiate between reality and 
fiction, and if their ideal of ‘godlikeness’ was not steeped in social interest, but in truly 
selfish needs and gains, that it could lead to mental ill health or worse. Adler (1929) stated, 
“Whoever takes this goal of godlikeness seriously or literally, will soon be compelled to flee 
from real life and compromise, by seeking a life within life; if fortunate in art, but more 
generally in pietism, neurosis or crime” (p.8). 
     Josephine Baker’s goal, or fictional finalism, throughout her life, seemed to encapsulate 
the ideal of ‘godlikeness’, but not in the extreme, antisocial and unhealthy sense of the word, 
as previously described by Adler. Josephine’s fictional goal was to be superior and likened to 
god within her own world. This could be seen by her need to be adored, not only by Paris but 
also by the world, the need to be the centre of everyone’s universe, the belief that she could 
decide when she died, and also her belief that she had the power to change the course of 
history by her role in it, as well as influencing the major decisions made by influential 
political people and statesman. Josephine, as stated by Adler (1929), did indeed “flee from 
real life and compromise, by seeking a life within life” (p.8). She fled from the ‘real life’ of a 
poor, small, thin, unloved and rejected young black girl from St Louis, Missouri, and sought 
instead the godlike, fictional life within, of a wealthy, beautiful, strong, adored, admired, 
powerful and respected black celebrity and star, who was also a wife, mother, war veteran 
and philanthropist, and ultimately the voice of the disenchanted and downtrodden.  This was 
Josephine’s private logic and fictional goal, which brought about in her the fictional view and 
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belief, that success and significance would give her the security and sense of belonging she 
ultimately craved. 
5.3 Chapter Summary 
     This chapter served to integrate the life of Josephine Baker, as discussed in Chapter 4, 
with Alfred Adler’s theory of Individual Psychology, as described in Chapter 3. By doing so, 
it provided the opportunity to discuss and explore Josephine Baker’s individual personality 
development throughout the course of her lifespan (1906 – 1975). This longitudinal view of 
her life, grounded in Adler’s theory of Individual Psychology, provided the context to 
observe and better understand Josephine Baker’s perceptions of herself, her social 
environment, and how these perceptions influenced both her lifestyle development and her 
approach to the tasks of life. 
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Chapter 6 
Conclusions, Limitations And Recommendations 
6.1 Chapter Preview 
     This final chapter concludes this treatise by firstly revisiting the purpose of the treatise and 
summarising the findings thereof. In addition, the limitations and value of this treatise are 
discussed specifically in relation to the psychobiographical subject, the psychobiographical 
approach and the application of the psychological theory namely Alfred Adler’s theory of 
Individual Psychology. Recommendations for possible future research conclude this chapter. 
6.2 The Purpose of the Treatise Revisited 
     The primary aim of this qualitative treatise was explorative and descriptive in nature, and 
aimed therefore to explore, describe and ultimately better understand the life and personality 
development of Josephine Baker (1906 – 1975), in terms of Alfred Adler’s theory of 
Individual Psychology. The aim of this treatise was therefore not to generalise the findings to 
a larger population, but rather to analyse the biographical data of Josephine Baker’s life, 
through the lens of Alfred Adler’s theory of personality, known as Individual Psychology.  
According to Yin (1994) this process is known as “analytic generalization…in which a 
previously developed theory is used as a template with which to compare the empirical 
results of the case study” (p.31). The aim of this research was therefore not to answer a 
specific set of research questions or problems, but instead aimed to contribute to the field of 
psychobiographical research with an informative, interesting and psychologically and 
historically informed research study. 
6.3 Individual Psychology in the life of Josephine Baker 
     In this section a brief summary of the findings of the integration between the biographical 
account of the life of Josephine Baker (1906-1975), and the conceptual psychological 
framework of Adler’s Theory of Individual Psychology will be provided. As previously 
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mentioned, the aim of this approach to the research study was not to seek for causation of 
behaviour. The aim was merely to understand how the events and circumstances in Josephine 
Baker’s life, played a role in influencing her personality development, which then indirectly 
played a role in the goals she set for herself, and the decisions she made throughout her life. 
     Alfred Adler’s (1929) personality theory, known as Individual Psychology, consists of 
certain core tenets. In Chapter 5 of this research study, these theoretical constructs were 
explored in relation to the life of Josephine Baker under the following headings namely: (a) 
birth order and sibling relationships; (b) compensation and inferiority; (c) social environment; 
(d) the creative self; (e) lifestyle; (f) striving for superiority and significance; (g) social 
interest; and (h) fictional finalism (goal orientated behaviour). In Chapter 5, Alfred Adler’s 
theory of Individual Psychology was integrated with the life of Josephine Baker as discussed 
in Chapter 4, and the findings of this integration can be seen in Chapter 5. This section 
therefore will not discuss these findings at an in depth level once again, but serves merely as 
a summary of the findings previously discussed, and also aims to highlight any key issues. 
According to Peluso (2006), as previously mentioned in Chapter 5, the first five to six years 
of a child’s life are crucial in shaping that child’s ideas about his/her place in the world, and 
this is also a crucial time for a child to develop a sense of him/herself and who he/she is. 
Much of the child’s decisions are based on his/her family environment and atmosphere, and it 
is this family, which plays an important role in the development of children’s decision-
making processes and the goals they set for themselves for the rest of their lives.  
     It was Adler’s (1929) view that these crucial, initial six years in the personality 
development of a child, needed to be considered from the earliest point, namely the child’s 
birth order position in the family, particularly in relation to the positioning of the other 
siblings in the family (Ansbacher & Ansbacher, 1956). Adler (1929) clearly emphasised that 
it was not the actual position of the child in the family in relation to their siblings that 
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mattered, but instead their own perception of the meaning of that birth position that impacted 
on the child’s development and behaviour. 
     The first six years in the life of Josephine Baker were extremely eventful, and the impact 
they had on her can certainly be seen to be in line with Adler’s (1929) theory. Josephine was 
initially the only child in her family, but at the age of sixteen months she lost this position 
with the birth of her younger brother Richard. Josephine then became the eldest child, and in 
line with Adler’s (1929) theory, she became the hardworking child in the family, helping to 
provide for her family, as she got older, and ultimately always striving to remain in her 
mother’s good books. By losing her position as the favoured only child in the family, and the 
perception that she had ‘fallen out of favour’ with her mother, Josephine’s lifestyle or goal 
was set. For the remainder of her childhood and through into her adult life, she strove to win 
back her mother’s affection and approval, and also to make sure her family was provided for. 
She did this by working hard to become successful and by always pushing herself to be the 
best performer and artist she could be. The neglect and lack of affection she felt from her 
own mother while growing up, also fuelled the need in Josephine to be a mother and have a 
family of her own, and to smother her own children with the love and affection she never felt. 
Ironically, history repeated itself, and without realising it Josephine’s children also felt 
neglected and abandoned by their mother who was never home and who was always working 
(Haney, 1981). Just as she had felt as a child, her own children craved their mother’s love and 
attention. 
     Josephine, besides being born into and growing up in a time of extreme political 
uncertainty, racial tension and social and political unrest, was also was born into a life of 
abject poverty, violence and suffering. What this did was engender in her the need to fight for 
the rights of other’s, and formed her belief that she had a role to play in raising an awareness 
of the suffering of the oppressed and those in the minority, which according to Adler (1929), 
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is the development of social interest, or the desire within the individual, to see a better life for 
everyone. It also instilled in her the belief in equality, and that everyone, despite skin colour, 
race or culture, should be able to live together in peace and harmony. Her liberal outlook 
certainly contributed greatly to her private logic and lifestyle view that everyone is equal and 
should live together as such.  
     Based on the knowledge gained to date on the birth order position, private logic, lifestyle 
and goal directedness of Josephine Baker, there is no doubt that one of her primary motives 
and drives was that of overcoming her inner sense of inferiority, by constantly striving for 
significance and superiority in her life. It is the researcher’s view that this striving for 
superiority was not driven by a need to acquire superiority over others, but instead was an 
inner need, an intrinsic and personal drive to achieve superiority and mastery over her own 
life. It was initiated by the drive to gain mastery over her physical being, which had always, 
according to her perception, been ridiculed for being too light skinned for a black woman, 
and the fact that people saw her as being too thin or too small (Haney, 1981). By becoming, 
in the minds of many, a beautiful, sensuous and desirable woman, with a body to covet, 
Josephine perceived this adoration as having achieved superiority over her perceived physical 
inferiority. This striving for significance permeated into most areas of her life namely 
occupational, financial, social, political and familial. Josephine always wanted to, and needed 
to be, the ‘centre of attention’ in every aspect of her life. She needed to be the most revered 
and adored artist in Paris and ideally the world, she needed to be the most wonderful mother 
who was totally adored by her children, she needed to be seen as the luckiest wife, the 
wealthiest woman, the greatest freedom fighter, a powerful political influence and the most 
generous philanthropist. Josephine certainly was many of these things, but not at the level 
and intensity she wished and hoped for. What matters, however, was Josephine’s perception 
of this. To no longer perceive herself as being inferior, she needed to believe these things, so 
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she believed them. According to Adler (1929), it is not the actual events which are important, 
but it is the person’s perception of these events that matters, and it is this perception that 
continues to drive the individual forward (Ansbacher & Ansbacher, 1956).  
     It was Josephine’s perception that during the prime of her life, she had gained mastery 
over the key areas of her life, which in turn allowed her to feel as if she had finally found 
significance, and had achieved superiority within herself and in her life. This drive to achieve 
superiority, over her perceived sense of inferiority, engendered in Josephine, since childhood, 
the creation of a deep, inner drive to achieve mastery over her “universal life tasks” (Adler, 
1929) such as work, love and marriage or intimacy and that of giving to society or social 
interest. During her lifetime, Josephine certainly succeeded at achieving mastery over the life 
tasks in relation to her work and that of giving to others in society, but unfortunately seemed 
to fail at the life task she wished to succeed at most, namely that of being a good wife and 
mother, and ultimately a loved and accepted daughter. 
6.4 The Value of the Study 
     The value of this treatise will be discussed by referring to the theoretical model of 
psychological and personality development, the psychobiographical case study research 
approach, as well as the subject under study namely Josephine Baker. 
 6.4.1 The theoretical model of Individual Psychology. Adler’s (1929) theory of 
personality development namely Individual Psychology, was applied during the course of this 
research study, as a means of providing a sound theoretical framework within which to 
explore and highlight the life and personality development of Josephine Baker. In addition to 
this, the applicability of Adler’s theoretical constructs, in relation to the life of Josephine 
Baker, was examined. By utilising a theory of personality such as that of Adler’s (1929) 
Individual Psychology, it allowed the researcher the opportunity to detect patterns of 
behaviour and make causal connections between personality and behaviour, and to therefore 
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approach the research study in a complete and holistic manner, with the aim of providing a 
holistic perspective. This holistic view is an important foundation and indeed the cornerstone 
of Adlerian theory, and is in itself of great benefit in aiding the understanding of the 
psychological development of any individual. 
     An additional benefit of utilising Adler’s theory of Individual Psychology as the 
theoretical framework in this research study, was that it provided the researcher with a multi-
dimensional framework within which to explore, describe and understand a variety of factors 
which played a role in Josephine Baker’s individual personality development. Examples of 
these factors include the social, sexual, occupational and self-regulatory tasks that she 
confronted and dealt with throughout her lifetime. By using a multi-dimensional approach 
such as this, it once again provided a holistic approach to the study, which is of paramount 
importance when conducting a psychobiographical study on a lived life, and is also in line 
with Adlerian theory. 
     By utilising a solid theoretical framework, it also allowed the researcher the opportunity to 
enhance the reliability and “trustworthiness” (Shenton, 1994, p.63) of the research study, by 
enabling the researcher to extract, analyse and contextualise the salient, biographical data as 
they related to the life, and particularly the personality development of Josephine Baker. This 
method in turn allowed for a consistent pattern of data extraction and categorisation, which 
assisted the researcher in achieving a greater level of trustworthiness and reliability within 
this research study. 
 6.4.2 The psychobiographical case study method. This research study has offered the 
first attempt at a psychological explanation of the life of Josephine Baker, through the 
utilisation of a psychological theory. As this research study therefore used an explicitly 
psychologically based approach, it enabled the researcher to highlight a new and different 
aspect (Fouché, 1999) of the life and development of Josephine Baker. The value of this 
 166	  
psychobiographical case study, and the utilisation of a psychobiographical research approach, 
is therefore firstly, that it emphasised and portrayed a new and different dimension to the life 
of Josephine Baker, which would have otherwise not been available. Secondly, the 
longitudinal and life history approach to research, confirms time and time again, the valuable 
nature of using biography as a means of studying human development over the course of an 
entire lifespan. Thirdly, according to Fouché (1999) the psychobiographical case study 
method, aids in illustrating the value that biography has for psychology, and also the value 
psychology has for biographical research. 
     As Josephine Baker lived within a very different and vibrant socio-historical and cultural 
context, material that provided information on the environment and context within which she 
found herself, was a very valuable aspect of this research. This study therefore reflects the 
importance and significance of studying and understanding human lives within their own 
social-historical and cultural contexts (Stroud, 2004). By doing so, this psychobiographical 
research study has therefore highlighted the value of discovering Josephine Baker’s 
psychological development, against the backdrop of the larger societal contexts within which 
she found herself, and which impacted on and influenced her life. Psychological theories, 
which take into consideration the impact made by contextual and social aspects on the 
individual, therefore provide a greater scope and platform for a holistic research study, as 
well as a more organised and structured framework to question the data, which have been 
obtained during the research process. 
     A fifth value of this approach to research, was due to the numerous and varied 
biographical sources which were available to the researcher. This enabled the researcher to 
cross check and triangulate the most important and relevant findings of the study, which in 
turn assisted in enhancing the internal validity or “credibility” (p.64) of the study (Shenton, 
1994). The further integration between the biographical material and psychological theory 
 167	  
therefore provides an invaluable way to study lives, in particular, finished lives. This is 
primarily due to the psychological theory providing a conceptual framework, within which 
the researcher can look at psychological and behavioural processes, developments and 
patterns across the entire lifespan of a specific individual (Welman, 2009). By doing so, the 
psychobiographical case study method therefore provides a platform for the effective 
amalgamation of psychology and biography, as a means of studying and understanding a full, 
lived life (Elms, 1994). 
     The final advantage of utilising this method of research, is that this psychobiography has 
not only contributed to the limited number of psychobiographies completed within academic 
institutions within South Africa, but has also aided in highlighting and enriching the 
understanding of certain theoretical areas (Fouché, 1999). 
 6.4.3 The psychobiographical subject. The inclusion of Josephine Baker’s life in this 
psychobiographical research study had various advantages. Firstly, the vast amount of written 
material available made it possible, not only to extract the salient information and data, but 
also for this information to be triangulated and cross-referenced for the purpose of improved 
accuracy. Another advantage of this research study is in relation to her interesting life and the 
social-historical and cultural context she lived in, as well as her multi-faceted and dynamic 
personality. Furthermore, Josephine Baker displayed incredible resilience to various stressors 
throughout her life, including growing up in extreme poverty, being exposed to physical and 
sexual abuse, living through a world war, being physically ill and infirm for a long period of 
time, many family problems and having to deal with continuous financial woes and 
bankruptcy in her own life. This together with the fact that she was a famous and well known 
celebrity of the stage and silver screen during her lifetime, made her an ideal and interesting 
person on which to conduct a psychobiographical research study, and to use as a model to 
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compare and better understand the psychological and personality development of an 
individual. 
     As is made evident and highlighted by this research study, there is much value in studying 
the lives of prominent and famous individuals, such as Josephine Baker. What has been most 
apparent throughout the course of this study is that it did not require a good, moneyed 
upbringing, a privileged childhood, superior intelligence or social opportunity to make a 
great, influential and dynamic individual. Instead, what becomes clear is the value and 
importance of intrinsic values such as drive, determination, resilience, motivation and a 
healthy self-esteem and self-image. It is important to note, however, that these positive, 
intrinsic qualities, do not serve to protect the individual from self-doubt, failure guilt, a low 
self-esteem or insecurity. 
6.5 Limitations of the Study 
     This section will be used to outline and discuss the limitations of this research study. This 
is done with reference to the theoretical model, namely Alfred Adler’s theory of Individual 
Psychology, as well as that of the psychobiographical case study method of research, and the 
psychobiographical subject, Josephine Baker. 
 6.5.1 The theoretical model of Individual Psychology. One of the key criticisms levelled 
at Adlerian theory to date, is the question around its level of scientific credibility, and to what 
degree his theory is scientific and the results measureable (Boeree, 2006). Despite the 
increase in popularity in a more qualitative approach to research in psychology, there still 
exists the belief that psychological research needs to be purely scientific, and that the results 
need to be measurable and able to be manipulated. This also relates strongly to the theory 
used, in that its concepts need to be measurable and open to the manipulation of variables, 
which are physical and/or behavioural. Adler, on the other hand uses concepts rather than 
variables, and these concepts are far from being physical or behavioural (Boeree, 2006). It is 
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clear to see that within Adler’s theory of Individual Psychology, it would therefore be almost 
impossible to measure and quantify concepts such as inferiority, striving for perfection, social 
interest and compensation. The scientific and qualitative approach to research also bases its 
belief on the assumption that everything in life exists within a ‘cause and effect’ relationship. 
Within the Adlerian approach, however, it is the belief that this is certainly the case with 
physical objects but that this does not always relate as easily to people. Instead Adler’s 
(1929) approach was more teleological in nature, grounded in the belief that the way people 
behave is not purely due to cause and effect, but instead that people are moved forward by 
their goals, ideals and values. In comparison to a purely scientific approach, what teleology 
offers is that a person is not forced to behave in a certain manner based on their 
circumstances, but instead that they, themselves make the choices, and through these choices 
individuals make or create their own personality and lifestyle (Boeree, 2006).  
     Because of the choice factor involved, in comparison to absolute quantitative science, it 
points to the fact that much that happens in the life of an individual could have been different, 
depending on the choices they made. It therefore points to the fact, that all of Adler’s (1929) 
constructs and concepts will not necessarily have the same outcome for each individual, 
namely the fact that not each and every first born child may necessarily feel abandoned and 
neglected on the arrival of a sibling. The child’s reaction may vary depending on their 
environment, level of social support and management of the situation by the parents. It is 
therefore important to keep in mind that all of Adler’s concepts are useful, psychological 
constructs, but are not absolute scientific truths (Boeree, 2006). 
     One final point with regard to the possible limitations of Adler’s theory of Individual 
Psychology, speaks to the lack of Adlerian theory looking at specific gender related issues, 
particularly in relation to the development of male or female children. In his psychological 
concepts related to birth order, sibling positioning and neglect, abuse or pampering in 
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children, Adler did not differentiate based on gender, and did not consider the possible 
differences in behaviour, or choices within the individual, that could occur based on whether 
they were male or female. It is the researcher’s belief that this would certainly play a role, 
particularly in relation to the formation of the child’s gender identity within their own social 
world, and could help to possibly explain gender identity issues such as homosexuality or 
bisexuality, which manifest more directly during adulthood. To this end, future research 
using Adlerian theory would do well to focus on childhood development, with particular 
emphasis on the child’s gender, and the differences noted between the lifestyle development 
in male and female children. 
 6.5.2 The psychobiographical case study method. As discussed in Chapter 2 of this 
treatise, the psychobiographical research method has been the object of much criticism to 
date. The difficulties inherent and often highlighted in psychobiographical research, such as 
researcher bias, reductionism, cross-cultural bias, criticisms related to validity and reliability, 
elitism and inflated expectations, have already been highlighted and discussed in Chapter 2. 
In addition, the methodological considerations utilised and applied in this study, were also 
discussed in the same chapter. This study, however, had certain limitations that need to be 
highlighted, and these will be discussed next. 
     While this particular study had a low level of external validity or “transferability” 
(Shenton, 1994, p.64), a criticism often levelled at this approach to research, the aim of this 
particular study was not to generalise the research findings to a larger population group, 
which according to Yin (1994) is known as “statistical generalisation” (p.30). Instead the aim 
of this study was “analytic generalisation” (p.30), which in effect means that the research 
findings are compared with the content of a chosen psychological theory, in this case, Alfred 
Adler’s (1929) theory of Individual Psychology. 
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     Secondly, in this research study the level of internal validity or credibility, regarding a 
causal explanation, was not high. The reason for this, was the fact that the primary aim of this 
research study was not to look at, and explain cause and effect issues with respect to 
Josephine Baker’s psychological development. Instead, the primary purpose was to explore, 
describe and explain her psychological development through the lens of Adler’s (1929) 
theory of Individual Psychology. However, in striving towards the reduction of credibility 
(internal validity) issues within this research study, and therefore improving the level of 
credibility of this particular study, and any inferences made by the researcher, a number of 
preventative measures where implemented (Fouché, 1999). These measures included 
spending sufficient and adequate time with the biographical data, conducting comprehensive 
psychobiographical research so as to test for any misrepresentations in the biographical 
material, using several sources of biographical data written on the life of Josephine Baker, 
and using a form of investigator triangulation to compare the quality and accuracy of the 
research data (Stroud, 2004).  By making use of triangulation methods, it allowed the 
researcher to compare the information provided on specific events and occurrences in the life 
of Josephine Baker. The researcher was then able to crosscheck and compare the information 
provided across all the other data sources, and in this way checking for accuracies and in-
accuracies. This, according to Shenton (1994), is what is known as “circling reality” which 
refers to the “necessity of obtaining a variety of perspectives in order to get a better, more 
stable view of ‘reality’ based on a wide spectrum of observations from a wide base of points 
in time-space” (p.66). 
     Thirdly, the researcher’s current findings are tentative and within the context and 
conceptual framework of Adler’s (1929) theory of Individual Psychology. It is important to 
note, however, that there still remain various other possible descriptions and explanations 
which could assist in providing further insight into the psychological development of the 
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subject. It is because of this, that the explanations and insights provided as a result of this 
research study should not result in any inflated claims. Instead, the information gained should 
be used to enhance and complement other, alternate descriptions and explanations in relation 
to the psychological development of Josephine Baker. 
     A fourth, and in this case, final limitation of conducting a psychobiographical research 
study, is that it has a tendency to be lengthy and time consuming within its goal of being 
comprehensive in nature (Stroud, 2004). This, combined with the qualitative character and 
narrative nature of a psychobiography, results in a process of analysis, presentation and 
discussion of the research findings which can be time consuming, complicated in nature, 
requires a significant amount of biographical data, and at times can be repetitive and 
requiring a fair amount of replication (Fouché, 1999). 
 6.5.3 The psychobiographical subject. The possible criticisms related to selecting 
Josephine Baker as a research subject, have already been highlighted in Chapter 2 of this 
research study (see sections 2.4.5 and 2.4.6). What is important to note, however, is that the 
choice and inclusion of a particular individual or research subject in a study such as a 
psychobiography, besides a personal interest in the research subject on the part of the 
researcher, should be based on either theoretical significance or interest of the subject, or on 
both (McLeod, 1994). This also speaks to the question of whether the findings related to the 
subject’s life, will assist in confirming and/or refuting particular aspects of the psychological 
theory, and whether these findings were relevant and theoretically significant (Fouché, 1999). 
In the case of the findings related to the life of Josephine Baker, as applied to the chosen 
psychological theory, they were found to be both theoretically significant and the subject 
matter was of particular interest to the researcher. What is also important to note is that Adler 
was in the process of developing his (1929) theory of Individual Psychology during the prime 
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period of Josephine Baker’s life, which points to a high level of relevance and applicability, 
with regards to the choice of this subject and the related psychological theory. 
     As the research study progressed, the researcher became acutely aware of the difficulty in 
summarising a full and rich life, such as that of Josephine Baker’s, in a proper and significant 
manner, while working within the confines and restrictions of a master’s treatise. To this end 
the researcher aimed to use the psychobiographical framework as a guideline, so as not to get 
side-tracked by superfluous and irrelevant information, but instead to focus on the subject’s 
psychological and personality development throughout the course of her life, and how this 
impacted on choices she made during her life. 
     A final limitation in relation to the choice of psychobiographical subject for this research 
study, was that no interviews were conducted and no contact occurred with any family or 
living relatives of Josephine Baker. Instead, all the information obtained was extracted from 
publically available documents such as autobiographies, biographies, documentaries and 
films, which in some cases presented conflicting accounts of certain dates and events. To 
account for this, and to minimise the risk of inaccuracy in the data used, the researcher made 
regular use of triangulation methods to extract the most salient, factual and relevant 
information, in a true and accurate manner, in accordance with the aims of the research as 
highlighted in Chapter 1. 
6.6 Recommendations for Future Research 
     As a starting point, further research on the life of Josephine Baker would be recommended 
on a larger and more in-depth scale, as the limited scope of this current research study 
restricted the amount of information and the depth of investigation that could be included. 
Further research, possibly at a doctoral level, will afford the researcher the opportunity to 
possibly utilise additional psychodynamic theoretical approaches to psychological 
development, and to integrate the findings at a more in-depth level. Interviews with the 
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subject’s family and living relatives could also be considered as a means of adding to the 
depth, credibility and accuracy of the study being conducted.  
     It is important to note, that even though the results of this current research study may be 
used as a starting point for additional research, the results highlighted in Chapter 5 are by no 
means conclusive, and should therefore by no means be considered as a complete and finite 
product. Instead, the results from this study could act as building blocks and a foundation for 
a more comprehensive and in-depth study into the life, psychological development and intra-
psychic processes of Josephine Baker. 
     A further recommendation for future research, would be that a study be conducted on 
Josephine Baker with particular emphasis on the psychology of women, as well as greater, in-
depth research into the influence and impact of her socio-historical and cultural context on 
her life and psychological development. 
     Lastly, it is this researcher’s view that the field of personology and personality research 
would benefit greatly from an in-depth and comprehensive study into the different aspects of 
Josephine’s personality. An example of this would be to take a more quantitative approach or 
a particular personality theory, which would assist in highlighting certain personality traits 
found in the research subject.  
6.7 Chapter Summary 
     In this chapter a summary of the findings and conclusions of this research study were 
presented by means of discussing the values and limitations of the study. This was done by 
looking at the theoretical framework used; the use of the psychobiographical case study 
method, and also at the research subject herself, namely Josephine Baker (1906 – 1975). In 
this chapter the purpose of the research study was also revisited in an effort to ascertain if the 
primary aim of the research study had in fact been achieved. While there were indeed 
limitations to the study, as have been highlighted in this chapter, the researcher believes that 
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the aims of this study were indeed achieved through exploring the life and personality 
development through the lens of Alfred Adler’s (1929) theory of personality, known as 
Individual Psychology. This aim was therefore to provide the reader with a comprehensive, 
informative, unbiased as well as a psychologically, socially, historically and culturally 
accurate, sound and beneficial piece of research, which will ultimately contribute to the field 
of psychobiographical research. 
     A study on the life of Josephine Baker would not be complete without allowing her to 
have a voice once more, and as this quote found in Haney (1981) so aptly portrays the core of 
Josephine’s drive and ambition where she simply states that “It’s important to achieve 
something in life” (p. 153). 
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Appendix B 
Alexander’s Guidelines for the Extraction of Salient Data.  
Guideline Explanation 
Primacy Is a moment of a ‘first’ in someone’s life, a first 
incidence on which they build all other behaviour 
and motivation i.e. “ the importance assigned to 
early experience in the development of personality”. 
Frequency Refers to that which occurs frequently. The 
frequency with which something is reported is often 
an indication of increasing certainty surrounding it 
and its importance. 
Uniqueness Speaks of that which is singular or odd to that 
particular person. 
Negation Refers to that which is the opposite. There may be a 
particular belief or understanding of an individual 
which is in fact the opposite in reality 
Emphasis Is that which is either over- or under emphasized. 
Overemphasis is usually seen when something that 
is held to be commonplace receives a great deal of 
attention. Emphasis arises when something that 
seems important receives little attention. 
Omission Refers to that which is missing from the picture, an 
element of a person’s life, which seems to have been 
omitted when considering their lifespan. 
Error or distortion Looks at the presence of mistakes – be they related 
to facts in general, or to the person. 
Isolation Refers to that which stands alone or does not fit with 
the information as a whole, leaving one asking the 
question, ‘Does this make sense?’ 
Incompletion Speaks of that which has not been finished, and this 
can often be seen when closure has not been 
achieved. 
                 Adapted from Alexander, 1988, pp.269 – 278.  
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